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In recent years there has been a considerable amount of research dedicated to the 
retention of African-American undergraduate students in higher education. Studies show 
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undergraduate students attaining degrees have become a critical issue because of the 
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Specifically, this research study was conducted to identify variables that are associated 
with the significant relationship between the perceptions of African-American 
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CHAPTER I 
INTRODUCTION 
African-Americans in Higher Education 
In recent years there has been a considerable amount of research dedicated to the 
factors that impact the retention of African-American undergraduate students in higher 
education. Studies show that the challenges with retention can be attributed to social 
integration. socioeconomic background, and particular characteristics, attributes, and 
cultures of institutions of higher education. Researchers have also found that both 
predominantly white and black institutions each have their peculiar circumstances that 
contribute to minority student attrition and retention (Fleming, 1984: Lang 1986). 
Chapter I discusses the statement of the problem, purpose of the study, research 
questions, and significance of the study; Chapter I1 is the review of literature; Chapter 111 
identifies the theoretical framework of the study; Chapter TV describes the research 
methodology; Chapter V presents the statistical data and analysis; and Chapter V1 
concludes the research by discussing the findings, recommendations, implications, and 
conclusions. 
Institutions of higher learning have begun to recognize that there is an inherent 
difference between the way African-American students matriculate and students that are 
of non African descent. African-American undergraduate students face a multitude of 
distinctive challenges that too often make it difficult for them to complete their 
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aspirations of earning a college degree. Theorists Terenzini and Pascarella (1 978) 
suggest that the academic and social factors for retention may not be the same for every 
student. The retention, progression, and graduation (RPG) of all students is a critical 
issue in general but the retention of under represented student populations is especially 
important. Institutions of higher education must accept that retention efforts should be 
tailor made to fit the specific needs of these students if they are going to truly dedicate 
themselves to providing beneficial educational experiences with positive long-term 
implications. This very thought has led Grosset (1 989) to subscribe to the notion that 
each institution must develop its own models for retention. 
To effectively develop successfbl strategies to under represented populations, 
colleges and universities must examine specific factors that lead to the retention of 
African-American undergraduate students. The overall percentages of African-American 
undergraduate students attaining degrees have become a critical issue because of the 
increasing rate of attrition (the institution's loss of students) among these students. These 
numbers are alarming across the nation. Both predominantly white institutions (PWIs) 
and Historically Black Colleges and Universities (HBCUs) continue to struggle with 
retaining African-American undergraduate students. Over the past two decades the 
retention rate of African-American undergraduate students in higher education has raised 
grave concerns. These concerns were raised initially over the higher rates of attrition of 
minority students in the early 1980s following a decade of record rates of minority 
enrollment in higher education institutions during the 1970s (Lang, 2001). Lang 
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addressed four critical areas that impact the retention of African-American students in 
higher education. These factors are (a) the preparedness of black students in college; 
(b) the intellective and nonintellective factors that affect black student's performance and 
success in college; (c) the institutional barriers and amenities to black student success or 
failure; and (d) the intrinsic social economic problems of black students (Lang, 1998). 
While other issues may arise regarding African-American student retention, these factors 
are the crux of the debate on this issue. Improving the retention rates of African- 
American undergraduate students is going to take a collaborative effort from all of the 
stakeholders (students, parents, faculty, and administration) in higher education. The 
magnitude of this issue is one that no single study can provide a comprehensive, 
conceptual, and theoretical program that can establish complete accountability. The 
research on this issue is relevant and necessary because it addresses critical factors that 
impact African-American undergraduate students completing their pursuit of a degree ir, 
higher education. This research is also designed to address strategies, and theoretical 
frameworks that lead to high retention rates at both types of institutions. It is imperative 
that African-American undergraduate students take full advantage of educational 
opportunities. The benefit of degree attainment for African-American undergraduate 
students is that it provides a solid foundation for scholarship, personal development, and 
career advancement, which ultimately leads to economic upward mobility individually 
and collectively. This study will contribute to the body of research that identifies the 
significant relationship between the perceptions of African-American undergraduates at a 
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predominantly white institution and historically black colleges and university on selected 
variables related to retention. 
Statement of the Problem 
The retention of African-American undergraduate students in higher education is 
a priority concern, and is of paramount importance. Colleges and universities have the 
distinctive task of insuring that students from various backgrounds are recruited, 
admitted, and academically and personally developed on their way to graduation. The 
demographic landscape of higher education continues to change, thus the aim of the 
predominantly white institution and historically black college and university is to provide 
an equitable educational opportunity for all that pass through their corridors regardless of 
religion, personal beliefs, socioeconomjc status, gender, sexual orientation, and ethnicity. 
Student success becomes an absolute necessity for the survival of state funded public 
institutions that are directed by student learning outcomes and state and federally 
mandated plans that measure institutional effectiveness. Student success is also just as 
critical for private tuition-based institutions that are primarily driven by the amount of 
funding generated by enrollment of students and alumni giving, independent of state 
funding initiatives. To insure that these institutions always have a steady flow of people 
enrolling and earning degrees at the institution, the research seeks to identify the factors 
and preventive measures that can impact African-American undergraduate student 
retention at both types of institutions. The mission of the study is to examine procedures 
(retention variables and criteria) and examples of retention strategies established to assist 
with increasing rates of retention and reduce the number of African-American 
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undergraduate students that abandon graduating from the college or university of their 
choice. 
On the whole, retention rates remain much lower than most campus officials 
would like to see across the country. A report by American College Testing (ACT) states 
that nationwide 25.9% of freshmen at four year institutions do not return to school the 
following year. At highly selective ~nstitutions 35% do not return. At open enrollment 
institutions, the departure rate is nearly 50% (Devarics & Roach, 2000). Student 
retention is a process that encompasses everything an institution does to improve the 
quality of the educational experience for its students. The success of an institution and 
the success of its students in fact are inseparable. 
African-American undergraduate student retention is critical because it positively 
builds on the gains that have been made over the last 30 years in enrolling Afiican- 
American students in higher education. As the gap between African-American students 
and Caucasian students receiving undergraduate, graduate and professional degrees 
widens, it is valid to say that access to opportunities for upward mobility and career 
advancement between the two populations also widens. This is why degree attainment 
for African-American undergraduates is as important as ever. 
Both types of institutions recruit, admit, and enroll African-American students but 
both continue to have significant challenges with making sure the undergraduate African- 
American student matriculates to graduation. The institutional barriers identified by 
many African-American undergraduate students are a serious deterrent at PWls. African- 
American students often have a difficult time with administration, as well as their 
professor's stereotypical attitudes. These students constantly encounter bouts of 
pervasive racism through out the campus. The lack of African-American faculty on PWI 
campuses, coupled with the insignificant amount of African-American students can cause 
feelings of isolation and anxiety which make it increasingly difficult for African- 
American students to thrive on the campus. The lack of cultural enrichment and 
validation in the arena of academia contributes to a negative campus climate for African- 
American undergraduate students. Taking pride in one's culture is central to achieving 
cultural diversity and for majority institutions who expect students to become integrated 
into mainstream America, the view is diametrically opposed to a diversity perspective 
and requires a broader understanding (Henley, 1990). The issue of a strained campus 
climate for African-American undergraduate students continues to have an adverse effect 
on African-American student retention at PWIs. African-American undergraduate 
students at PWIs tend to have trouble with adjusting and assimilating to the academic and 
social environment that is overtly structured to sene  the majority population; hence the) 
struggle academically and socially. Howard and Hammond (1985) explore the notion 
that this behavior is deeply rooted in the fear and inferiority complex fostered by a North 
American infrastructure steeped in racism that frames a negative stereotypical perspective 
of the intellectual capabilities of African-American students. Some PWIs often have high 
rates of retention but considerations must be made when one takes into account the 
number of African-American students that are recruited and admitted (see Tabe 1). 
Table 1 
P WIs with the Highest Graduation Rates 
Graduation Graduation 
PWIs with the Highest Rate PWIs with the Highest Rate 
Graduation Rate 2006 Graduation Rate 2006 
1. Harvard University 
2. Amherst College 
3. Princeton University 
4. Wellesley College 
5. Williams College 
6. Brown University 
7. Yale University 
8. Washington University 
9. Stanford University 
10. Northwestern University 
1 1. Smith College 
12. Columbia University 
13. Dartmouth University 
14. University of Virginia 
15. Wesleyan University 
16. Rice University 
17. Duke University 
18. Swarzhmore College 
19. Wake Forest University 
20. Hamilton College 
Source. National Collegiate Athletic Association 
* Chart was updated for the research study 
The retention issues that occur at HBCUs are diametrically different in that 
cultural or ethnic exclusion from institutional processes is virtually nonexistent. In fact, 
cultural capital at these institutions has and continues to serve as positive reinforcement 
for African-American undergraduate students. Research shows that HBCUs graduate 
more African-American students than PWIs but this data is skewed. Nationally, HBCUs 
admit more African-American undergraduate students than do their PWI counterparts so 
it makes sense that the graduation rate is higher. The rate of graduation is substantial but 
the retention rate overall is disturbing. It is noteworthy to state that some of the most 
extreme African-American male-to-female ratios in higher education occur at HBCUs 
(see Table 2). 
Table 2, 
African-American HBCU Degree Attainment Rates by Gender and Level 
Awarded to Awarded to Total Awarded to % Awarded to 
Afiican-American African-American African-Americans African-American 




1 Professional 3 98 
Doctoral 108 
Total 10,789 
Source: National Center for Education Statistics (2003) 
Gender disparities in the college enrollments of African-American male and 
female students are the most apparent of all racial and ethnic groups in the sphere of 
higher education. Implicit in their decision to develop a sense of cultural awareness in 
African-American students, HBCUs struggle with a myriad of intrinsic and extrinsic 
issues. The HBCU continues to be an imperative portal for providing access to 
postsecondary education, providing scholars such as Martin Luther King, Jr., Booker T 
Washington, W. E. B. DuBois, Zora Neale Hurston, Alex Haley, Alice Walker, and 
Langston Hughes. However, HBCUs have lost their ability to attract and retain sizeable 
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numbers of African-American students and their numbers have gradualIy declined over 
the years. According to Fleming (1984), fifty years ago, over 90% of black students 
(approximately 100,000 in 1950) were educated in traditionally black schools. 
Hoffman, Snyder, and Soonnenberg's (1 992) research showed a dramatic decline, 
to 18.4% in 1976, and to 17.2% in 1990. Most recently, the National Center for 
Education Statistics (2003) reported that in 2001, HBCUs enrolled just 12.9% of all 
African-American students in higher education (see Figure 1). The assumption is that 
this shift occurred solely because of the expansion of educational opportunities for 
African-Americans at PWIs. 
Harper (2001) submits that virtually no attention has been given to other possible 
factors that may influence the enrollment decisions of African-American students. The 
retention issue at HBCUs is unique in part because of the type of students that are 
recruited and admitted into the institution in conjunction with the limited resource 
allocation to the institution. Historically, HBCUs have been effective in enrolling and 
graduating African-American students in large numbers but in recent years these numbers 
have drastically changed. Twenty years ago Braddock (1 98 1) found that HBCUs 
graduated 69% of their students, compared with 30% percent of PWIs. According to the 
recent NCES data, only 14 of the 103 HBCUs had graduation rates above 50% in 2003- 
based on six year graduation rates for undergraduates who began matriculation in 1997 
(NCES, 2004). Most HBCUs are suffering from lack of resources, causing subsequent 
departmental cuts, maintenance and facility issues, minimal opportunity for technological 
' SOURCE: U.S Department of Education, National Center for Education Statistics. 1976 through 1985 I I I Higher Education Information Survey (HEGIS), "Fall Enrollment in Colleges and Universities"; 1986 1 
I through 2001 Integrdted Postsecondary Education Data System (IPEDS), "Fall Enrollment Survey" 
I I 
I (IPEDS-EF:86-99), Spring 2001, and Spring 2002. (This figure was prepared in April 2004 ) I 
Figure 1. Fall Enrollment in Historically Black Colleges and Universities: Total and by 
Sex: 1976 to 2001 
advancements, and diminutive staff development possibilities, and insufficient 
scholarships and financial aid packages. This brings about a phenomenon that drastically 
impacts African-American undergraduate student retention at HBCUs. Nationally there 
are 103 HBCUs and there is an estimated 300,000 students that attend these institutions. 
The institutional challenges that they face make many students feel that the services 
provided are inferior to that of its PWI counterpart, ultimately contributing to a inferior 
perception of themselves as students attending substandard institutions. This mindset 
may contribute to the exodus from African-American undergraduates attending HBCUs 
and enrolling at PWIs. 
Table 3 displays the highest and lowest graduation rates of African-American 
students that attend HBCUs. 
Table 3 
IIBCUs with the Highest and Lowest Graduation Rates 
- -- 
Graduation Graduation 
10 HBCUS with the Rate 10 HBCUS with the Lowest Rate 
Highest Graduation Rate 2006 Graduation Rate 2006 
I .  Spelman College 
2 Fisk University 
3. Claflin University 
4 Miles College 
5 Howard University 
6 .  Hampton University 
7. Morehouse College 
8. Elizabeth City State University 
9 North Carolina Central 
University 
10. Stillman College 
1 Virginia Union University 
2. Fort Valley State University 
3 Southern University 
4 Benedict College 
5. Coppin State University 
6 Savannah State University 
7 Alabama State IJniversity 
8 Texas Southern University 
9 1,emoyne Owen College 
10. University of the District of 
Columbia 
Source: National Collegiate Athletic Association 
* Chart was updated for the research study 
Purpose of the Study 
The alarming number of African-American undergraduate students that are not 
graduating from PWIs or HBCUs generated the researcher's interest in retention. The 
issue of retention is extremely important because both types of educational institutions 
continue to have problems retaining African-American undergraduate students but for 
seemingly different reasons. African-American undergraduate students that are admitted 
into college have the unique opportunity of being in an environment that is geared toward 
the academic, intellectual, personal, and social and sometimes spiritual (depending on the 
mission and affiliation of institution) development of all students. It also serves as a 
market place of free expression of ideas and critical thought. Having access to higher 
education has also been a way to improve the possibilities of socioeconomic upward 
mobility for African-Americans. As Anderson and Hearn (1 992) indicated that in the late 
1980s an overwhelming number of college bound high school students (90%) indicated 
that they were considering college as a means of getting a good job and that parents (88 
percent) were equally concerned about the return on their investment, especially 
considering the high cost of attending institutions of higher education today. Twenty 
years later students and parents emploj the same notion to motivate African-American 
undergraduate students to attend colleges and universities across the United States. The 
caveat today is that students will enroll at a higher rate but do not graduate at an equal or 
higher rate. Institutions may have successful individual retention efforts but overall 
African-American students in higher education are having an extremely difficult 
experience with retention, progression and graduation (RPG), 
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Since the landscape in higher education is continually evolving, there is an urgent 
need to address the necessities of underrepresented populations in higher education. 
Academic support systems, culturally diverse programming, access to resources, and 
inclusive campus climate, need to be permanent fixtures at both HBCUs and PWIs that 
purposefully and skillfully seeks to retain African-American undergraduate students. The 
purpose of this study is to identify if there is a significant relationship between the 
perceptions of those who intended to graduate and those who did not intend to graduate 
on selected variables related to retention at a urban predominantly white public institution 
and a urban historically black college and university and elude to practices that are 
effective in assisting with retaining African-American undergraduate students at each 
institution. 
Research Questions 
With regard to the statement of the problem, and in accordance with the purpose 
of the study, the following research questions have been formulated to guide this study: 
RQl : Is there a significant relationship between the perceptions of African- 
American students at an HBCU and a PWI on selected variables related to 
instructional academic support factors by participants who intend to 
complete college and participants who do not intend to complete college? 
RQ2: Is there a significant relationship between the perceptions of African- 
American students at an HBCU and a PWI on selected variables related to 
academic preparation factors by participants who intend to complete 
college and participants who do not intend to complete college? 
RQ3: Is there a significant relationship between the perceptions of African- 
American students at an HBCU and a PWI on selected variables related to 
campus climate (sense of belonging) by participants who intend to 
complete college and participants who do not intend to complete college? 
RQ4: Is there a significant relationship between the perceptions of African- 
American students at an HBCU and a PWI on selected variables related to 
accessing necessary resources by participants who intend to complete 
college and participants who do not intend to complete college? 
RQ5: Is there a significant relationship between the perceptions of African- 
American students at an HBCU and a PWI on selected variables related to 
institutional support factors by participants who intend to complete 
college and participants who do not intend to complete college? 
Significance of the Study 
The study is significant because of the long term implications that degree 
attainment has for African-American undergraduate students. The decreasing percentage 
of African-Americans graduating from college causes a gaping divide regarding the 
access to resources and opportunity. The goal of the research is specifically focused on 
the significant relationship between the perceptions of African-American undergraduates 
at a predominantly white institution (PWI) and historically black college and university 
(HBCU) on selected variables related to retention. These schools (HBCUs and PWIs) 
have a number of challenges that surround the scholastic environment. These challenges 
may provide African-American undergraduate students an opportunity to turn challenges 
into triumphs. On the other hand, some of these challenges cause a very disparaging 
proportion of African-American undergraduate students to drop out of institutions of 
higher education early in their college careers. 
CHAPTER I1 
REVIEW OF THE LITERATURE 
This chapter is to review educational research and literature that directly relates to 
the retention of African-American undergraduate students in higher education. The 
literature examines the factors that impact student retention at PWIs, and HBCUs The 
premise for the review of literature is directed by research that investigates African- 
American undergraduate students in higher education n relation to selected independent 
variables that impact retention. The literature review is under the following headings: 
(a) Theoretical Framework for Retention in Higher Education; (b) African-American 
Retention at Predominantly White Institutions; (c) African-American Retention at 
Historically Black Colleges and Universities; (d) Academic Support Factors that Impact 
African-American Undergraduate Students; (e) Academic Preparation of African- 
American Undergraduate Students; (f) Campus Climate (Sense of Belonging) of African- 
American Undergraduate Students; (g) Access to Available Resources for African- 
American Undergraduate Students; and (h) Institutional Support Factors that Impact 
Afj-ican-American Undergraduate Students. 
Theoretical Framework for Retention in Higher Education 
The retention of students in higher education has been a critical topic of 
discussion for some time. There have been a number of theorists but arguably, none have 
been more instrumental than Vincent Tinto. Tinto (1 975) has been at the forefront of the 
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retention efforts in higher education. Tinto's model of student departure has been one of 
the most influential frameworks for researching student retention. His theoretical 
framework and retention models have guided the large body of research involving 
retention in higher education. Early theoretical frameworks for studying retention are 
based on the traditional four-year residential institution (Spady, 197 1 ; Tinto, 1975). 
Tinto's student retention model is based on the premise that personal experiences 
and attributes such as family values, cultural norms, and pre college educational 
preparation coincide with the academic and social system of higher education and 
determines if a student will stay at the institution. The college campus merges personal 
interaction with peers and academic and cocurricular interaction with faculty and staff. 
The academic and social interactions between colleges or universities and students will 
determine the student's attitude and decision to remain at the institution. The 
foundational premise for Tinto's model is contingent on two basic principles. The first is 
that academic integration of the student comes from sharing the academic t alues of the 
institution. The second is social integration and it is contingent on how bonds are formed 
with other students and faculty on campus. Tinto later revised his model, adding the 
notion that the commitments outside of the school are determining factors for retention. 
The overarching theory that drives Vincent Tinto's model derives mainly from research 
conducted by William Spady. Spady's (1971) research was groundbreaking because he 
drew a correlation between a sociological theory made famous by Emile Durkheim that 
stated those who committed suicide did so because of feelings of exclusion. Durkheim's 
(as cited in Spady, 1971) research on suicide was a critical framework because retention 
researchers found that students having the same feelings in college led to them 
transferring or dropping out of school. Spady asserts that both in suicide and dropping 
out of school a person makes a conscious decision to exit. Emile Durkheim, a French 
philosopher and sociologist, stated that a person subscribes to committing suicide because 
they did not have the values of the social system they were a part of. He also found that 
these individuals did not have a support group to assist with their adjustment or assumed 
assimilation into the system. 
Tinto's (1 975) model is effective for predicting what will happen with the 
traditional college students but it is flawed when it comes to the non traditional students. 
Students, especially underrepresented populations enter institutions of higher learning 
with ambitions of staying in school, getting good grades, and ultimately graduating have 
a unique set of circumstances once they are admitted. Bean and Mentzer (1 985) take into 
consideration that retention factors are different from various groups (women, commuter 
students, under represented students, various ethnicities). 
Seidman's (2005) book, College Student Retention, Joseph B. Berger and Susan 
C. Lyon's (2005) article, Past to Present; A Historical Look at  Retention, are a historical 
analysis of retention in American higher education. The authors contend that the notion 
of retention has evolved over a period of time and provide a chronological look at 
retention from past to present. The chronology starts in the mid 1800s and ends in 1990. 
Rerger and Lyon's findings concluded that the early stages of college life did not 
embrace the concept of retention (as we know it today) until the expansion of the 1950s 
brought on by World War 11, the influx of diverse student populations of the 1960s, the 
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models of retention that started to arise in the 1970s' and the research that would take 
place in the 1980s and 1990s to improve national student retention efforts. 
William Spady's (1 97 1) text, Dropout from Higher Education. Toward a 
Empirical Model, discusses a model that concludes that personal attributes and 
environmental factors give the student opportunities for a successful transition and 
assimilation into the institution. The text pays special attention to how the background of 
the students and their individual characteristics interact with the values and norms of the 
educational setting. It is the reconciliation of the two that often determines the retention 
of the student. 
Vincent Tinto's (1975) article, "Dropout From Higher Education: A Theoretical 
Synthesis of the Recent Literature" in A Review oJEducational Research, introduced the 
reasons why students were departing higher education. Tinto argues that it is the 
relationship between institution and student that ultimately causes the student to want to 
stay at the institution or leave. Although Tinto's model has been widely accepted, its 
only flaw is that it was designed with the traditional Caucasian student population. 
Vincent Tinto's model (1 975, 1987, 1993) directly studies the factors that impact 
student retention on a large scale. This model is essential because it connects 
commonsense of Malsow's (1 968) Hierarchy of Needs with the integration of life skills 
commonsense strategies to succeed in the academic environment. The central ideas of 
integrating institutional goals using his model of student retention determine the 
institutional and student factors that lead to attrition. Academic principles and social 
norms are integrated into the student's life toe determine whether or not students will 
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drop out or continue their education. Ultimately, Tinto's model cites that the student's 
goals and obligations interact over time with institutional experiences (the formal and 
informal academic and social systems of an institution). The extent to which the 
individual becomes academically and socially integrated into the formal and informal 
academic social systems of an institution determines the individual's departure decision 
(Tinto, 1993). 
Tierney (1999) argued in his article, Models ojMinority College-Going and 
Retention Cultural Integrity Versus Cultural Suicide, that Tinto's model of student 
retention does not exemplify the experience of minority students on a predominantly 
white campus. His argument is that students of color cannot disconnect themselves from 
their past experiences as suggested by Vincent Tinto. Tierney disagrees with Tinto's 
notion of retention through assimilation. According to Tinto's retention model, the 
students who integrate and assimilate are most likely to persist. Tierney argues that 
students of color have to embrace their cultural identity to increase the probability of 
graduation. He discusses the notion of cultural capital to provide the necessary support 
and positive reinforcement to handle the rigors of higher education at a PWI. Tierney 
also argues that institutions of higher education must also be responsible for recognizing 
and embracing cultural differences in their student population. At the end of the article, 
Tierney identifies a program called "The Neighborhood Academic Initiative." The 
initiative gives students of color the opportunity to participate in a program that gives 
prospective students information about college prior to enrolling. 
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In 2000, Elkins, Braxton, and James conducted a study that focused on Tinto's 
separation stage and its influence on first-semester college student persistence. The 
researchers focused on the notion of separation and how it impacts student retention. The 
focal point of the study was on Van Gennep's distinct stages of separation, transition. and 
incorporation. The study examined how aspects of separation impact the departure 
decisions of 41 1 students at a public, four-year institution. The survey instrument was 
called the First Semester Collegiate Experiences Survey (FSCES) Of this sample, 378 
persisted to the-ir second semester at the institution. The study concluded that minorities 
and traditionally underrepresented populations at this particular institution have the least 
amount of support. This study also found that the level of education of the parents did 
not influence support for their children to attend college. However, the study did find 
that income played a part in influencing if students would have the opportunity to attend 
college. The study concluded that successful navigation of the separation stage for first 
semester students has implications on the student's matriculation to the second semester. 
Terenzini and Wright (1987) assert that states wanted colleges and universities to 
document their claims about how they reinforced student learning and development 
outcomes while at the institution. The study was conducted at a large public research 
institution in the Northeast and was over a four-year period of time, The study 
specifically focused on student's integration into the academic and social setting based on 
the student's academic skill sets. The findings indicated that integration in the first year 
tends to increase the probability that the assimilation process gets easier over the next 
three years. 
Astin (1985) supports the notion of assimilation through early student 
involvement. Astin argues that students that are active on campus, interact with faculty, 
join student organizations, and are engaged in their academic endeavors will become 
more committed to the institution. The positive interaction with the institution enhances 
the academic experience for the student and ultimately makes the student committed to 
the aims and purposes of the college or university causing a high rate of retention. 
The article, Involvement in Learning Revisited: Lessons We Have Learned, Astin (1 996) 
identified the three most critical factors impacting student involvement in higher 
education. He contends that the three most important forms of involvement are 
academic, faculty, and student peer group involvement. Astin asserts that longitudinal 
studies support the notion that the strongest influence on the student is the interaction 
with peers; however he also states that the climate of the institution also plays a 
significant role in the level of student involvement. He found that the institution that has 
faculty that is research orientated or student orientated determines the types of 
interactions they have with students. The research shows that more student oriented 
faculty is found at private four year colleges. Public universities traditionally have a 
research oriented faculty. Research oriented institutions have been scrutinized for their 
lack of student engagement due to rigorous research agendas and activities that are tenure 
focused. Astin notably states, that the greatest prerequisite for improving the relationship 
between the institution and its students is for institution to understand and analyze its 
strengths, weaknesses, Iimitations and potentials as it correlates to each student's day to 
day experience inside and outside of the classroom. 
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Katalin (2003) investigates the proper components that need to be implemented 
during the student's freshman year. With the continued admittance of diverse 
populations into colleges, an increasingly large problem of retention exists among 
minority students. Katalin proposes that there are four major. factors that freshman 
students need to connect with. The first is finding a learning style that is suitable for their 
academic success. The research indicates that there is a link between the student's 
cultural, geographical, and socioeconomic background and the student's learning style. 
Schools need to be able to identify this concept with the individual learning needs of the 
students that they are admitting to achieve academic success. This is a major determining 
factor in the process of learning how to learn. The second concept is that the students 
need to have a strong mentoring component to get support during their matriculation. 
This provides academic major related assistance, nurturing, and personal attention that 
some of our students need. A mentoring model that is noted is the Arranged Mentor for 
Instructional Guidance and Organizational or Other Support (AMIGOS) Model. This 
model matches a protkgk with a mentor on the basis of personality types, and career 
objectives. 
The third component is campus climate. Having a campus climate that is 
conducive to student learning is extremely critical for the university and the students. 
The aesthetic look of the campus, proper amenities, and resources are essential to the 
psyche of the students. If students see that they are being equipped with the tools to 
excel, they will believe in the schools mission and purpose of providing for the students. 
Lastly, the role of the faculty and staff of the school is very important to student 
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satisfaction. The faculty needs to invest itself in the student body. There cannot be two 
separate entities on the campus that are coming together for class and going their separate 
ways. Students need to invest their time in their professors and the professors in turn 
need to invest their full concentrated effort into giving every student the knowledge, 
skills, and dispositions to get good grades. If the faculty shows the student that they 
support the student body, the student body will want to be a graduate of the institution 
and become an alumni member who gives back. 
Braxton, Bray, and Berger (2000) conducted a study at a highly selective, private 
Research I institution that examined the perceptions of faculty teaching skills as a 
precursor to student retention. Their research sample consisted of 696 first time, first- 
year students. The students completed the Student Information Form (SIF), the Early 
Collegiate Experiences Survey (ECES), and the Freshman Year Survey (FYS). These 
surveys rendered several different sets of variables. The research showed that student's 
perception of well prepared faculty provided high levels of social assimilation into the 
academic environment. This intent of this study was to highlight the importance of 
retention coming from inside of the classroom. Moreover, institutions need to scrutinize 
the correlation between in class interaction and out of class experiences. The limitation 
of this study was that the authors only used one university for their research. 
Allen, (1 999) conducted a study of 58 1 freshmen at a public, four-year, regional 
institution that focused on four constructs of student retention. The four constructs were 
student motivational factors, student background factors, academic performance, and 
persistence. The motivation and background factors were explored to establish what 
effects these factors had on academic performance and persistence for minorities and 
nonminorities. The findings of the study indicated that a student's will to graduate and 
various background factors determine if the student will persist. The study showed that 
minority students use strong motivational skills to matriculate. Students in this study that 
had higher levels of motivation went on to their second year of college. The limitation of 
this study was that is was conducted at only one institution. 
Dumas-Hines, Cochran, and Williams (200 1) wrote an article entitled, 
Recommendations for Recruitment and Retention ofll/;liinorities in Higher Education." 
The articled discussed a research study conducted on the campuses of 29 universities in 
the Midwest. The study focused on institutions developing a comprehensive plan that 
analyzes the institutional effectiveness of their recruitment and retention efforts for 
students of color. The authors argue that each institution must provide a university wide 
philosophy statement for the recruitment and retention of a diverse student body. They 
also argue the campuses must develop a clear and concise way to implement these 
recruitment and retention programs and then comprehensively evaluate them to assess 
their progress in recruiting and retaining a diverse student body and faculty. 
African-American Retention at Predominantly 
White Institutions 
In a study conducted by Gloria, Robinson-Kurpius, Hamilton, and Wilson (1 999), 
98 African-American undergraduates at a large, predominantly white southwestern state 
university was surveyed. African-Americans represented 10% of the student population 
on campus. The survey asked students questions about influences of social support on 
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campus, university comfort, and self beliefs associated with the student experience. The 
participants for this survey were recruited from their general studies requirement classes. 
The findings fkom this survey indicated that social support and university comfort, or lack 
thereof served as predominant predjctors for self belief and the implications for student 
retention. The authors admittedly assert that study is limited because the researchers only 
evaluated the participants' actual responses and did not assess behavior patterns 
associated with the items on the surveys. 
Peter Kobrak's (1 992) article, Black Student Retention in Predominantly White 
Regional Universities: The Politics o j  Faculty Involvement, is a response to the 
demoralizing loss of African-American students in American institutions of higher 
education reported in the late 1980s, and examines who exerts influence on African- 
American student retention in higher education, who does not, and why. Kobrak notes 
that the majority of disadvantaged African-American students are attending large, 
predominantly white, public institutions where sympathetic white faculty need to be 
actively engaged in retention efforts, not only for the students but also to shoulder some 
of the responsibility under which their African-American colleagues labor. He notes that 
these institutions are hampered in their retention efforts for African-American students by 
the limited contact between faculty and students. He postulates that the organizational 
structure of the university and the role of the faculty within that structure provide 
incentives which are at odds with the desire to expend energy and time with nonresearch 
activities, such as mentoring, and in fact may be construed as detrimenta! to professional 
mobility and status. Kobrak discusses various ways in which committed white faculty 
might be engaged in retention efforts, and chooses to focus on the Students Taking 
Advantage of Resources (STAR) Program at Western Michigan University as an example 
of a successful program, although he does attempt to respond to some of the criticisms of 
the program too. He also advocates the utilization of African-American and white 
emeriti professors in retention efforts. He concludes that the resolution of this within 
universities is essentially an organizational and political challenge, which should involve 
the whole of the institution not just a beleaguered few. 
Rowser (1 997) investigated what freshmen perceived to be there needs being 
African-American students on predominantly white campuses. The first part of the study 
was a survey administered during freshmen week at a midwestern university to assess 
perceptions in the areas of (a) academic preparation for college, (b) expected grade point 
average (GPA), (c) expected graduation year, (d) personal and social preparation to 
adapt to a new environment, and (e) areas where help will be needed for success. The 
researcher found that the perception of academic preparation was very similar for both 
male and female students. More than 90% of both groups felt like they were adequately 
prepared to attend college. Only 1% felt like their GPA would be lower than a 2.0. 
When the researcher gave students the option of choosing how long they thought they 
would take to graduate, 56% of the males expected to graduate in four years and 40% of 
the females expected to graduate in four years. The areas that student felt like they 
needed additional tutoring, and improved study skills. They also felt like they needed to 
improve in the area of writing reading, and math. Rowser's analysis is intriguing. 
Although the freshmen are optimistic about their approach to higher education, research 
2 8 
shows that the challenges these students have before and while they are at a PWI make 
their goals unrealistic. Rowser found that 70% of the student that thought they would 
have a 3.0 during their first year came into college with a GPA of 3.0 or less. Rowser 
also found that most African-American students do not finish in four years because they 
are placed in remedial courses, as well as taking courses that do not fill the requirements 
for graduation. The students perception of is realistic and unrealistic plays a major role in 
the retention of African-American students. The students have to be able to understand 
the barriers that they face and the institution needs to recognize where these students need 
assistance and show genuine concern for their African-American students to flourish. 
Peltier, Laden, and Matranga (1999) reported that African-American male college 
students who had other African-American male college students for roommates had a 
positive impact on one another's academic achievement. Peer mentorship proved to be a 
motivating factor due to common interests and the competitive nature of males. The 
motivating factor for African-American female getting good grades was that they were 
roommates with someone that wanted to get good grades. The ethnic background did not 
have as great of an impact on African-American females as it did African-American 
males. The findings observed that the motivation of African-American students was 
different than other students and to increase the retention rate these considelations needed 
to be taken into account. 
A study conducted by Galicki and McEwen (1 989) at the University of Maryland 
at College Park determined the rates of retention among African-American and 
Caucasian students. The study was designed to identify if residential students would 
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have a higher rate of retention than those who commuted. The research was done over a 
period of four years (eight semesters). Galicki and McEwen found that the retention rate 
was 70.4% for students that lived on campus. Comparatively, the retention rater was 
80.6% for Caucasian students. African-American students that commuted had the lowest 
rate of 45% opposed to 60% of Caucasian students. 
According to Townsend (1 994), 32 ?41 of African-American students on several 
majority campuses graduated, compared to 56% percent of majority students on those 
same campuses. Townsend observed that the campus climate increased the academic and 
social challenges faced by African-American students on predominantly white campuses. 
The findings for this study revealed that a number of factors have been acknowledged as 
having an impact on the rates of retention. The problem that persists is that there are 
constant efforts aimed at assisting African-American students assimilate but more efforts 
need to go toward addressing changes that need to be made in the campus environment. 
Schwartz and Washington (1 999) assert that African-American females face a 
myriad of challenges. Some of these challenges that impact retention include lack of 
resources to fund college, low self esteem, and minimal parental guidance and support. 
The findings of the study indicated that the low socioeconomic status of most African- 
American college students can dramatically impact the student's ability to pay for 
college, hence the importance of financial aid in the collaborative process of graduating 
students. 
D'Augelli and Hershberger (1 993) conducted a research study involving 73 
African-American undergraduates and 73 white undergraduates at a PWI. The focus of 
the research was to establish if academic achievement prior to entering college 
determined how each demographic of student would do once admitted. The sample 
included 1 16 females and 30 males. The findings showed that African-American 
students felt that their personal background differences impacted their collegiate 
experience more than their academic background. The cultural and ethnic norms of 
African-American undergraduates are challenged and often times brought into question at 
large predominantly white institutions and this causes feelings of isolation and 
resentment. These barriers, not academic barriers cause African-American students to 
transfer or stop attending college altogether. 
African-American Retention at Historically Black Colleges 
and Universities 
A study done by McDaniel and Graham (2001) looked at the pre college and early 
independent variables and indicators to predict the retention or attrition of African- 
American residential students and Caucasian commuter students at a historically black, 
open admissions university. Their initial conceptual framework was a tool used for 
categorizing student data (Bean & Metzner, 1985). The researchers used 25 independent 
predictor variables to see if they could predict retention status of African-American and 
Caucasian students. The dependent variable was identified as the retention of students. 
With retention status as the dependent variable, models were developed and comparisons 
were made between the Caucasian commuter students and the African-American 
residential students. 
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Landry (2002) observed that the most frequent reason for departure had to do with 
finances. Students that drop out due to financial reasons tend to come from a lower 
socioeconomic status and find it difficult to pay for school. Landry argues that these 
students often times drop out to work with the intent to come back to school hut rarely 
return to higher education. Another observation by Landry is that there are a high 
number of students that are first generation college students. This particular student has 
no model in the family to help guide them through the sometimes burdensome process of 
receiving financial aid, which ultimately pushes them into the cycle of having to drop out 
of school and work. The author asserts that if the financial aspect nas  taken care of the 
retention rate at HBCUs would be higher. 
Pittman (2001) examines the relationship between institutional risk factors and 
student risk factors that impact student retention. The focus is on the retention predictors 
at southern historically black colleges because of the unique challenges that the schools 
face as far as resources, as well as the preexisting challenges that students have upon 
admittance into the school. The study shows the direct relationship between the 
behavioral, cognitive, and emotional interactions between student and institution. 
Findings indicated that the students who succumb to these challenges usually drop out of 
school during their freshman or sophomore year. It is critical that the university invest 
time and resources in the students from the beginning to prevent risk factors from 
infiltrating the students. 
A study done in 1999 by Galloway and Swail analyzed institutional factors that 
extensively affect cohort default rates at HBCUs. The study also evaluated how to 
reduce these rates. The default rate coincides with the rate of retention at most HBCUs. 
The data were compiled from a span of 1987 through 1995. It focused on financial aid, 
admissions, the recruitment process, curriculum and instruction, academic support and 
student services at 80 HBCUs from 1987 to 1995. Swail's conceptual framework for 
student retention was used to discover factors that contribute to reducing cohort default 
rates by identifying institutional strategies (see Figures 2 and 3). 
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Figure 2. Five Components of the Student Retention Framework 
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Figure 3. The Geometric Model of Student Persistence and Achievement. 
Findings from this study showed that an increase in non academic components 
such as student services and access to grant funding will increase the cohort default rates. 
Moreover, the study showed that increases in instructional services are associated with 
lower cohort default rates. The study concludes that student based factors account for 
roughly 60% of the cohort default rates. The other 40% has to do with institutional 
support such as financial aid and access to student support resources on campus. 
Schwartz and Washington (2002) conducted a study predicting the academic 
performance among African-American freshmen men. The focus of the study was to 
identify the cognitive and non cognitive factors to determine academic success at a 
historically black, private liberal arts college. The researchers surveyed 229 African- 
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American freshmen. They were surveyed to identify the factors that they felt prepared 
them to adjust to college life. The survey included questions about high school grades, 
high school rank, and SAT scores. The study examined 15 independent variables and 3 
dependent variables. Results found that the high school rank and grades were significant 
in predicting academic success, as well as the commitment that the university had for 
academic achievement. 
Fischer (2007) documents the efforts of Fisk University to increase their six year 
graduation rate. Fisk has a number of programs geared toward giving extra assistance to 
the males on their campus. This program is called Fisk Fellows. Fisk has a male 
population of 30% and the institution is constantly assessing how to increase retention 
and graduation rates of their males students. First generation students that come from 
low socioeconomic backgrounds receive financial assistance with the help of the TRIO 
program funded by the Department of Education (the federal TRIO programs are 
educational opportunity outreach programs designed to motivate and support students 
from disadvantaged backgrounds). Other students that have endowed scholarships get 
extra academic support, tutoring, and advising. Fischer's research indicated that the 
retention efforts of Fisk University help produce the most African-American doctoral 
students in the natural sciences. 
Atkins (2003) investigates the role of critical thinking in the learning 
environment. He focuses on the notion that critical thinking skills, such as reasoning, 
motivation, and judgment, are the essential skills for success in a high-performance 
environment such as college. These skills have become "the new currency in the 
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information age" in regards to its importance in the lives of students. Institutions must do 
a better job of making their students critical thinkers rather than just regurgitate 
memorized information. HBC1Js need to focus on higher-order tasks and activities to 
equip their students with the tools to conceptualize topics for real world application. This 
approach will make for more authentic and interactive learning that stimulates the minds 
of students, ultimately causing higher percentages of them to graduate college and 
continue to use the skills that they were taught at their schools. 
Hickson (2002) conducted a study at an HBCU located in Texas. The study included 
250 students between 17 and 24 years of age. The participant's classification ranged 
from freshmen to senior. Surveys were completed by 134 freshmen, 30 sophomores, 29 
juniors, and 57 seniors. The survey was designed to identify how many students felt that 
having an African-American faculty member as a mentor was critical to do well in 
school. Findings from the study revealed that most of the students (88%) felt that it was 
vital to have a mentor. Of the participants, 75% felt that it was more necessary to have a 
faculty member that was concerned about their well rather than being African-American. 
Of participants in the study, 53% stated that they did have a professor that was a mentor 
that was African-American and 55% identified a faculty member as one of their mentors 
on campus. The survey showed that 73% of the participants indicated that having a 
faculty member as a mentor increased retention. The findings also indicated that 75% of 
the students felt that faculty members at HBCUs should be required to mentor as one of 
the job qualifications. The implications of this study are that HBCUs need to consider 
who they are going to hire based on criteria outside of the traditional academic research 
and teaching obligations of a professor. These institutions have to recruit and retain 
faculty members that will serve as role models and mentors to increase retention and 
graduation rates. 
A study by Levin and Levin (1 99 1) investigated characteristics that proved to 
drastically impact African-American student retention. The authors assert that there are a 
series of pre and early matriculation variables that are directly related to retention. 
The study reported that the pre and early matriculation factors most likely to impact 
African-American undergraduate student retention were (a) academic preparedness which 
was determined by high school GPA and class rank, (b) adaptability to the collegiate 
social and academic environment, ic) enrollment in college preparation courses prior to 
entering higher education, and (d) the student's commitment to attain educational goals 
once they were admitted into the institution. 
Instructional Academic Support 
Trombley (2000) conducted a study in 1998 that focused on determining the 
motivation for academic attainment for students that were in good standing and students 
that were on academic probation. The research instrument was given to two groups of 
students on campus. The first group was in probation counseling for students that are on 
academic probation. The findings for these student indicated that some of the factors 
leading to low academic performance included having a lower grades coming into 
college, averaging a 2.76 GPA out of high school. Students on academic probation also 
had more children living with them and worked full time. The study contrasted students 
on academic probation with high achieving students and the findings were vastly 
different. Students in good academic standing indicated that they had a 3.07 GPA 
coming out of high school and worked only part time. The research was conducted at a 
Los Angeles Southwest College. The college was comprised of 1% Caucasian, 78% 
African-American, 1 % Asian, and 20% Hispanic; 13 8 students in good academic 
standing were randomly chosen from the general education courses and 187 students on 
academic probation participated in the study. Student that were on academic probation 
also identified family issues, financial challenges, lack of academic skill sets, and lack of 
child care as factors that impacted their academics. Recommendations from the findings 
were to assist these students with tutoring, and academic advisement from a faculty 
member in their major. Students should also access the college's counseling center to 
assist with some of the personal problems that may persist. 
Many theorists have done a myriad of research on the non academic factors that 
impact African-American student retention. Although students share the campus during 
their daily routines, they all have one common denominator which is the classroom. In 
Tinto's (2000) exploration of reworking the student departure puzzle, he makes and 
attempts to discover and identify the connection between the students' experience in the 
academic setting and how it impacts retention. Tinto estimates that academic dismissals 
account for 15% to 25% of student departures from college. Moreover, he asserts that 
colleges and universities can benefit learning communities rather than having the learning 
environment reinforce isolation making each student an academic silo, ultimately making 
them disengage. The book acknowledges that this is particularity important for first year 
students. 
3 8 
Treisman (1 986) conducted a research study at the University of California at 
Berkeley that investigated the retention rate of underrepresented populations (Latino and 
Afiican-American students) who majored in science and math. The longitudinal study 
was done over a five-year span and the findings showed that students in these two majors 
benefited tremendously from peer academic support. African-American students that 
participated in the collaborative workshops and study groups had a retention rate of 65% 
while the retention rate was 40% for African-American non participants. Treisman 
asserts that peer group studying serves as environment that is conducive for achieving 
academic support on the way to academic success. This strategy to obtain academic 
support has proven to be useful when students have study for tests, do research for a 
class, take notes for one another and review assignments to compare grades. 
Hicks (2002) wrote an article that focused on first generation college students and 
the effect that academic advising has on their ability to matriculate. He states that 
academic support systems are vital to the retaining first generation college students. This 
student deals with a myriad of academic and personal issues that can detour them from 
graduating. Some of the challenges include (a) lack of preparation for college course 
work. (b) typically coming from low socioeconomic backgrounds, and (c) having 
adjustment issues once admitted into the college. Hicks does, however, emphasize that 
first generation college students receive enormous amount of support from family 
members, especially those who did not attend college. In an effort to provide sufficient 
support for first generation college students, Hicks suggests that colleges and universities: 
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1. Implement intensive counseling support groups and an intensive orientation 
program aimed directly at those college students who receive less parental 
support. 
2. Implement programs that would involve the parents of these first-generation 
college students. After these students are interviewed and accepted to the 
college or university, the school could provide a welcome orientation1 
reception program designed for parents to familiarize them with different 
academic support systems that the college or university may offer. In support 
of student retention, this method recognizes the family system as a key 
component and views parents as integral partners in their children's success. 
3. Implement a first-year experience course that includes effective tools for 
combating the lack of academic support for first-generation students. This 
course would allow the first-generation student to learn about the resources 
that a university has to offer and about course expectations of faculty 
members. In addition, the curriculum of this course should include topics that 
may benefit the first-generation college student such as understanding the 
goals of the college or university, choosing a major and planning a career, 
making ethical decisions, and learning time management skills to support 
academic success. 
4. Implement other programs to provide additional support for first-generation 
students who may lack academic, personal, social, and/or parental support. 
These programs might include first-year interest groups, residence living 
groups, and seminar memberships that would continue into a student's 
sophomore year; community-building activities that last through the 
sophomore year; strong tutorial and supplemental instruction, along with 
integrated study groups; and extracurricular activities that bond students, 
faculty, staff, and the institution. (p. 16) 
Abrams and Jernigan (1984) conducted study analyzed the impact of academic 
support services at Eastern Michigan University. The researchers wanted to get an 
indication of how their institutional investment in academic support affected fall grade 
point averages of high risk college students. The study consisted of 2 19 high-risk 
freshmen students. They were given tutors and participated in a program that improved 
their reading comprehension. The students participated in study skills workshops and 
academic skill enhancement trainings. The findings from the research indicated that high 
risk students got higher grades when they are supported by academic support services at 
the outset of their collegiate career. Those who spent more hours with tutors and using 
the support services outperformed those who did not. Research also indicated that 57% 
of the participants earned a "C" or better average by the end of their first year of college. 
The research proved that even though these students had low grades and skills entering 
the institution, once being admitted and given the proper support each student had a 
higher propensity to achieve. 
Campbell and Campbell (1 997) recognized that faculty members can serve as 
critical mentors for students. Faculty involvement establishes constant contact with 
students and proves to be beneficial, especially for under represented students and first 
generation students. The researchers conducted a study that compared mentored and 
unmentored under represented and first generation students and examined university 
mandated faculty mentor programs to improve retention rates. The researchers had 339 
undergraduate that were assigned mentors pair with students that had no mentors. The 
pairing of mentors was based on moderating variables such as GPA, ethnicity, enrollment 
status, and gender. Findings from the research indicate that the mentored students had 
more units completed (9.33 to 8.49) than did students without a mentor. They also had a 
higher GPA than those who did not (2.45 to 2.29). The dropout rate was (26.3% to 
24.5%) for unmentored students. The findings made a direct correlation to the mentor- 
mentee relationships and how they drastically improved overall academic achievement 
for underrepresented and first generation college students. 
Academic Preparation 
According to Pettigrew (1 965), during the early 1960s most black students in the 
South were first generation students educated in segregated schools systems. These 
students often times comprised most of the student body at HBCUs, especially in the 
southern region of the United States. Prior to enrolling at HBCIJs, students attended 
schools that was poorly funded and was constantly under attack by Jim Crow 
segregationist laws. Students that attended these schools typically were first generation 
college students that came from poor families with no educational background, ultimately 
causing them to have low academic performances (see Figure 4). Because of some of the 
challenges that African-American students endured, researchers reported (Jaffe, Adams, 
& Meyers, 1968; Jencks & Reisman, 1967; McGrath, 1965) that these students were less 
El First Generation 
1 H Non First Generation 1 
CoreNew Beyond New Beyond New Rigorous 
Basics or Below Basics I Basics I1 
 core New Basics curriculum includes 4 years of English, 3 years of mathematics, ? 
years of science and social studies 
zBeyond New Basics I includes core New Basics and at least two of three science courses 
(biology, chemistry, or physics), algebra I and geometry, plus 1 year of foreign language 
3Beyond New Basics I1 Includes core New Basics, advanced science (biology, chemistry, 
and physics) and advanced math (including algebra I, geometry, algebra 11). plus 2 years 
of foreign language 
4Rigorous includes core New Basics, advanced science (biology, chemistry, and physics), 
4 years of math (including algebra I, geometry, algebra 11, precalculus), plus 3 years of 
foreign language and one honors1Advanced Placement course or Advanced Placement 
test score 
sNon-first-generation students are those whose parents had any college experience. 
NOTE: Details may not sum to 100 due to rounding Includes public and private, not-for- 
profit 4-year institutions Students in private, for-profit 4-year institutions are excluded 
from this analysis because the sample size was too small (less than 1 percent) 
SOURCE: U S Department of Education, National Center for Education Statistics, 1995- 
96 Beginning Postsecondary Students Longitudinal Study, First Follow-up (BPS:96/98) 
Figure 4. Percentage Distribution of 1995-96 Beginning Postsecondary Students 
According to Academic Rigor of Secondary School Curriculum, by First-Generation 
Status 
likely to be academically prepared for college level course work. Although 
students have easier access to higher education, the level of preparation from their post 
secondary schooling may cause challenges upon entering college. 
Bowles and Decosta (1 97 1) assert that the low preparation of African-American 
students is a direct reflection of socioeconomic status, inadequate opportunities for proper 
education, and systemic racism deeply embedded in the educational system. Even though 
HBCUs often admitted students that performed poorly in the academic sense, the authors 
believed that HBCUs were valuable in that they provide students with a unique 
opportunity to grow academically and facilitate an environment that give students a rich 
cultural experience. Although the academic performance of students has been low, 
students have always aspired to achieve at the highest level possible academically and 
professionally. 
Astin (1982) examines various policies and practices of higher education as it 
pertains to the academic preparation and progression of under represented populations. 
The author suggests new services, and addresses immediate changes that need to be made 
in testing and grading, precollegiate education, academic and personal support systems 
on campus, and equality of access to degree attainment. Astin asserts that African- 
American students are frequently under represented at what he calls the five major 
transition points in education (a) high school graduation, (b) entering post secondary 
education, (c) graduating from college, (d) entering graduate school, and (e) completing 
graduate school. 
The Manhattan Institute for Policy Research (2003) conducted a study that 
concluded that half of the African-American students in the United States dropouts and 
four-fifths of African-Americans who graduate are not adequately prepared for post 
secondary education. The study asserts that, "nationwide, 72% of all students who enroll 
in high school go on to earn a diploma four years later. But only 5 1 % of black students 
graduate from high school" (p. 15). The study also documents the states that have the 
highest and lowest graduation rates among African-American students. With the national 
average being 5 1%, the states that had the highest were graduation rates were (a) New 
Mexico-73%, (b) West Virginia-70%, (c) Arkansas, Oklahoma, Maryland, and 
Massachusetts-65%. The states that had the lowest graduation rates were (a) 
Wisconsin--4696, (b) Georgia--46%, and (c) Florida and New York--47%, had the 
same percentage of graduation. According to the research only one third of the African- 
American high school are ready to pursue post secondary education and only 32% of the 
population have taken high school courses that effectively prepare them for college level 
course work. The findings from the research also emphasize that the gap between 
African-American high school graduation rates have a direct and almost exact correlation 
to the rates that African-American students are graduating from college. 
Campus Climate (Sense of belonging) 
Furr and Elling (2002) conducted a study at a large PWI. The study included 183 
African-American freshmen. The purpose of the study was to determine how the campus 
climate on a predominantly white campus impacted African-American student retention. 
The survey was conducted during the participants first semester enrolled at the college. 
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The research findings indicated that the students that adjusted the best were those who 
were involved in co curricular activities, those who were engaged academically in their 
studies, and those who cam from financial backgrounds that provided stability. 
Implications were to identify strategies to provide opportunities for African-American 
students to connect to the academic experience by recruiting them to be leaders in student 
organizations. Another assertion was to give African-American students access to 
scholarships, adequate financial aid packages and work-study to help relieve the stress of 
paying for s tuition and books. 
Bean and Metzner (1 985) assert that the most important (retention) variables are 
likely to differ for subgroups such as older students, part-time students, ethnic minorities, 
women, or academically under-prepared students at different types of institutions. Bean 
and Metzner constructed a student retention model that suggests that the experience of a 
student on the campus reflects their attitude and belief about what the environment can or 
cannot do for them. The attitudes and beliefs ultimately impact the student's intention to 
persist or withdraw from the institution. The model suggests that the student's retention 
is a dependent variable that is based on independent variables such as, financial status, 
academics, campus climate, work schedule, and the ability of the student to integrate into 
the culture of the institution. 
Kuh (200 1) investigates the relationship between the retention of students and the 
campus climate. The article asserts that campus culture is vital to assisting students with 
their matriculation through the institution. Kuh argues that colleges and universities need 
to have a comprehensive plan (academic and cocurricular) to positively impact each 
student that is enrolled at the institution. Kuh provides a summary of policies and 
procedures that have the capability to increase the rate of student retention culture is 
examined through the eyes of the student and administrator to develop a collaborative 
sense of what students feel about the institutional culture and how the administration and 
faculty can play a role in providing services that lead to high rates of retention. 
Skahill(2002) conducted a study that examined the role social support networks 
and their role in the efforts to increase retention African-American. The research 
included 40 students that participated in the survey or a 12-week period. The participants 
in the study were comprised of 15 commuter students and 25 residential students. During 
the course of the study data was collected three times. The survey instrument was 
designed to determine if the size of the social network had an impact on a student's 
ability to persist. Findings from the study indicated that the size of the social group did 
not increase nor did it decrease when data was collected. However, residential student 
did indicate that they felt like they were more connected to the institution and contributed 
the close proximity of professors, support services, and cocurricular involvement to their 
success. Commuter students felt less engaged due to the fact that they lived off campus 
and did not have time to engage in activities that were not related to the classroom. 
Results showed that commuter students attributed jobs, parenting, personal issues, and 
financial obligation to their inability to connect to the institution. 
Person and Christensen (1 996) conducted a study that examined a predominantly 
white liberal arts and engineering institution. The study was designed to identi@ the role 
that pervasive African-American culture plays on the institution's recruitment and 
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retention efforts of African-American undergraduate students. The survey included 43 
African-American students to find out if an African-American student culture existed on 
the campus. Research indicated that 83% of the participants were content with their 
academic integration but they also indicated that they were disappointed with the social 
climate of the campus. Findings showed that students felt that the institution did not take 
African-American students into account when they planned academic and non academic 
programming. The authors discuss implications for student affairs to play a major role in 
helping facilitate an environment that is inclusive in co-curricular programming, cultural 
events, and services, such as counseling, tutoring, and opportunities for African- 
American high school students to participate in summer programs at the school. 
Access or Availability of Necessary Resources 
Braunstein, Mcgrath, and Pescatrice (2000) authored an article and studied the 
financial factors that impact student retention. The participants of the study were 
freshmen that were enrolled at a large public institution from 199 1 to 1994. The survey 
instrument was designed to determine if the amount of financial aid received, or lack 
thereof, impacted student retention. The findings from the research showed that financial 
aid was not a determining factor for students to persist or withdraw from the university. 
However, students that came from financially well off backgrounds tended to have a 
higher retention rate than those who come from lower socioeconomic backgrounds. In 
fact, students stated that the determining factor for retention was academic more than 
financial. Findings from the study also indicated that students that did well academically 
had a higher retention rate than those who struggled during their first year at the 
institution. 
Bresciani and Carson (2002) conducted a study focused on the retention of 
undergraduate students and the amount of gift aid they received over a period of five 
years. The authors made a correlation between finances and rates of retention. The 
findings from the study indicated that students were more concerned about unmet 
expectations and needs on the campus rather than financial assistance. Students 
attributed low rates of retention to being in an exclusionary environment that alienated 
sub groups of students. Implications of the study suggest that the institution spends more 
time and financial resources on programs that build a culture of inclusion. The 
limitations of the study were that researchers did not identify the participants, nor did 
they classify the type of institution where the research was conducted. 
Hutto and Fenwick (2002) conducted a study at three HBCUs that involved 
surveying more than 1,O 14 freshmen about the availability and quality of student 
services, specifically in the areas of enrollment management, financial assistance, 
residence life, extracurricular activities, counseling services, and academic support 
services. Included in this study were same sex male, same sex female, and co educational 
HBCUs. The findings from the study revealed that students were most concerned about 
financial aid and enrollment services. Students were satisfied with residence life, 
extracurricular activities, counseling services, and academic support services. The 
strongest predictor of retention was enrollment services ability to provide adequate pre 
entry materials about the institution, information about financial packages and pre-entry 
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access to financial aid counselors. Overall the study revealed that the retention rates at 
HBCUs can increase given that these institutions improve on the areas that students say 
are the most challenging for retention. 
Fenske, Porter, and DuBrock (2000) conducted a study to identify the impact of 
financial and graduation rates for females, students with special needs, and minorities 
majoring in science, engineering, and mathematics. Data were collected from fall 1989 
through 1997 at a large, public university in a metropolitan area. The researchers used a 
database to track the financial aid and academic courses taken to determine how financial 
aid was disbursed. The data were from this research study was compared to non science, 
engineering, and math majors. Findings indicated that females, students with special 
needs, and minorities majoring in science, engineering, and mathematics took longer to 
graduate and received financial assistance on the basis of academic success, where as non 
science, engineering, and math majors received financial assistance on the basis of need. 
St. John, Cabrera, Nora, and Asker (2000) discuss combining innovative financial 
models and traditional student persistence models to improve retention. The authors 
contend that students have to weigh their choice of college and their ability to pay for 
school. Given that this is the case, institutions of higher education must combine 
economics with education to make sure that students get the most value for their dollar 
(see Figure 5). They suggest integrating two models, the college choice-persistence 
nexus model and the ability to pay model. Both would be used to determine value of 
education, the amount of education, and the applicant's ability to pay for the education. 
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SOURCE U.S Department of Education, National Center for Education Statistics, Integrated 
postsecondary Education Data System (IPEDS), Spring 2002 survey. (This figure was prepared in 
April 2004.) 
Figure 5. Percent of Full-Time, First-Time Degree or Certificate-Seeking Undergraduate 
Students Receiving Financial Aid at All Degree-Granting Institutions and at Historically 
Black Colleges and Universities by Type and Control: 2001 
Institutional Support 
Smith (2001) conducted a study that looked at the effectiveness and importance of 
enrollment services and how it impacts customer service, increasing enrollment, and 
attaining financial goals at various institutions across the United States. The survey 
instrument had items that were designed to identify which factors of enrollment 
management impacted student retention the most. The categories included, achieving 
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enrollment goals, out reach for retention, institutional climate and characteristics. The 
survey was mailed to 500 enrollment managers at community colleges and four-year 
undergraduate schools and 261 completed the survey. Findings indicated that traditional 
models of enrollment needed to be reviewed. Managers also asserted that professional 
development opportunities would increase competency, ultimately impacting retention 
rates and customer service. 
In the article, Understanding the Organizational Nature oj Student Persistence: 
Empirically Based Recommendations for Practice (Berger, 2001), the author various 
models of organizational behavior to determine the model impact student retention. He 
denotes each model and gives a brief description for each model. The first model is the 
bureaucratic model. The theoretical framework for this model is that it focused on the 
institution as a formal structure with rules, regulations, and hierarchies. The second 
model is the collegial model. It is geared toward the looking at the institution as 
collaborative, and concerned with human resources and equal participation, use of 
consensus to establish goals. Next is the political organizational model. This model 
recognizes that the political behavior in the institution emerges out of competition for 
resources and varying interest groups and their agenda. The fourth model is the symbolic 
model. This model focuses on institutions stories, myths, legends, ceremonies, traditions; 
in creating meaning within the organization (this model is very prevalent at HBCUs 
because of their historical significance). Lastly, the systemic organizational model is 
introduced. The systemic model sees the institution as an open system that interacts with 
the broader external environment. Evidence shows that the bureaucratic model is not as 
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affective as the others because of its stringent hierarchy. While others pose challenges, 
none are more damaging than this. Recommendations for increasing retention from and 
organizational standpoint include having students be a part of the decision making 
process, build on traditions, create a working balance between policy and advocacy, and 
assess student perception of the organizational structure and make positive change for the 
students and for the overall advancement of the institution. 
Sieveking and Perfetto (200 1) highlight a retention program at Vanderbilt 
University located in Nashville, Tennessee. They refer to the retention program as 
"individual level." The named derived from the one on one student interaction in 
counseling sessions at Vanderbilt's Psychological and Counseling Center. The author 
argues that the program is success because it confronts student issues with no trepidation. 
Students often suffer from various anxieties that cause students to drop out. The 
counseling center specialized its one on one counseling with at risk students by 
integrating a series of sessions that focused on reasons to stay in school, adjusting and 
integrating to college during their first year, career development, and therapy for personal 
issues. Findings from statistical data indicate that participants of the program that are 
seen eight or more times have a 75% chance of staying in school. Students that only 
came to one session had only a 30% chance of staying in school. Research also showed 
that 63% of the students in the 'individual level' program returned to Vanderbilt for their 
sophomore year of school. Implications were that the most effective retention programs 
derive from direct questions asked by faculty and staff to the students about how they feel 
and what expect fiom their college experience. 
Braxton (2001) makes suggestions to improve retention from the institutional 
perspective. He asserts that student affairs, enrollment services, faculty and 
administration play a major role in the retention of students. The author uses Tinto as a 
theoretical baseline to determine how to assess the effectiveness of retention efforts. 
Braxton specifically advocates for reformed retention efforts from three critical points 
made by Tinto (1 975). The first is that effective retention programs must be committed 
to the students they serve. Secondly, the institution must dedicate its efforts to improve 
retention for all students enrolled. Lastly, there must be buy in from the academic and 
administrative stakeholders on and individual and collective basis. 
CHAPTER I11 
THEORETICAL FRAMEWORK 
This study is designed to identify the significance of selected independent 
variables at the Pearson Correlation of .05 or below between the perceptions of African- 
American undergraduate students at a Georgia predominantly white public institution and 
a Georgia private historically black college and university on selected items related to 
retention. Particularly, this research design investigates five major areas that impact 
student retention at both institutions: (a) instructional academic support; (b) academic 
preparation; (c) campus climate; (d) accessing necessary resources; and (e) institutional 
support. Figure 6 identifies the variables of the study. Chapter 111 includes the diagrams 
of variables, definitions of variables and other terms, relationship among independent and 
dependent variable, and the summary. 
Definition of Variables and Other Terms 
Dependent Variables 
The definition of the dependent variable is defined as the dependent variable 
measured by the intended graduates of the institution and non intended graduates of the 
institution. 
Independent Variables Dependent Variables Moderating Variables 




1 = Intended college 
Instructzonal Academlc Support 
1. Course content in major field of study 
2 Instruction in your major field of study 
3 Out of class availability of instructors 
4 Class size relative to the type of course 
5 Availability of advisor 
Academlc Preparedness 
1 Academic preparation for college out of 
high school 
2 Writing ability out of high school 
3 Reading ability out of high school 
4 Mathematical ability out of high school 
5 Amount of studying in college 
Campus Clzmate (Sense of Belongzng) 
1 Institutional concern for you as an 
V 'I 
P WI Participant 
Perception 
1 = Intended college 
graduate 
2 = Non-intended 
College graduate 
graduate 
2 = Non-intended 
College graduate 
individual 
2 Racial harmony on the campus 
3 Attitude of instructors towards students 
4. Attitude of staff towards students 
5 Opportunities for personal involvement in 
campus activities 
A A A A 
Access to Necessary Resources 
1 Sufficient financial aid 
2 Financial aid guidance or counseling 
3 Services provided in Admissions 
4 Serlrices provided in the Registrar's Office 
5 Services provided in the Counseling 
Center 
Institutional Support 
1. Condition of the classroom facilities 
2 Condition of the athletic facilities 
3 Condition of the student union building 
4 Condition of student housing 
5. Condition of the libraryllibrary books 
Independent Variables 
The Independent variables in this study are academic support, academic 
preparation, campus climate, institutional support, access to necessary resources. These 
terms are defined as follows: 
Academic Preparation: Refers directly to the level of academic preparation prior 
to being admitted into the institution. For this study the quality of academic preparation 
is determined by the student's literacy and comprehension skills, analysis of text, active 
problem solving, critical thinking, time management, and effective strategies for studying 
college coursework. 
Academic Support: Refers to academic support services provided to support the 
scholastic welfare of African-American students. These services include the curriculum, 
academic advisement, and teaching in their major field of study. 
Access to Necessary Resources: Refers to the amount of scholarships, federal 
financial aid, and grants for African-American undergraduate students to attend an 
institution. 
Campus Climate: Refers to the level of social acceptance or rejection that 
African-American undergraduate students feel at the institution. Campus climate also 
refers to open opportunities for dialogue, equitable education, cultural or ethnic inclusion, 
addressing concerns that arise on campus, and faculty interaction. 
Institutional Support: Refers to institutional strategies (financial aid, recruitment 
and admissions, curriculum and instruction, academic services, and student services) 
designed to retain African-American undergraduate students. 
Other Operational Terms 
Attrition: A school's loss of students. 
Completion rates: The percentage of students who finish college. 
Degree Attainment: Reaching the goal of attaining a college degree. 
Dropouts: Students who leave college and do not return. 
Graduation rates: The percentage of students who graduate from a program. 
HBCU: Institutions established prior to 1964 whose principal mission was, and 
is, the education of African-Americans. These institutions must be accredited by a 
nationally recognized accrediting agency or association determined by the Secretary of 
Education. 
Matriculate: Enrollment as a student at a college or university. 
Persistence: Postsecondary education continuation behavior that leads to 
graduation. 
PWI: Institutions that have a majority student, staff, and faculty base that is 
Caucasian. 
Retention: A percentage measurement showing how many students re-enrolled at 
an institution that they attended the previous year. 
Social integration: Includes a number of factors that contribute to students' 
ability to develop relationships with other students and student groups outside an 
academic setting. Examples of some of these factors are students having lunch together, 
participating in school clubs, and attending football games. 
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Socioeconomic Status: Refers to low income, first generation college students 
and their ability to adapt to the collegiate environment. 
Stayouts: Students who drop out of college and fail to return within a given time 
frame. 
Stopouts: Students who leave college and return at a later time. 
Moderating Variables 
The following moderating variables are defined yet the researcher has chose to 
limit the analysis to dependent and independent variables of this study; however the 
moderating variables for this study are provided (see Appendix A for the survey 
instrument). 
Age: The length of time a student has lived since birth 
ClassiJication: Student categorized as a freshman, sophomore, junior, or senior 
at a college or university. 
Currentplace of residence: Refers to a student's living status on or off campus. 
Enrollment status: Student is classified a part time or full time student based on 
the number of credit hours the student has recorded per semester. Full time students 
record 12 or more credit hours each semester and part time student record less than 12 
credit hours per semester. 
Ethnicity: Referring to a student being recognized as African, Caribbean, or 
Afiican-American. 
Gender: The position of being recognized as male or female. 
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Grade point average (GPA): Student's grade point average calculated by 
dividing the total amount of grade points earned by the total amount of credit hours 
attempted. 
Number ofsemesters enrolled: The number of semesters that a student has been 
a student a college or university 
Parent S socioeconomic status: The financial status of the student's family based 
on the family income. 
Relationship Among Variables 
The retention rate among HBCUs and PWIs has caused concern across the nation 
and yet a myriad of controversy surrounds this issue. The argument remains that 
institutions of higher education are not graduating African-American undergraduate 
students at the rate of their Caucasian counterparts because of specific factors that 
directly impacts the educational experience for African-American undergraduate 
students. John Bean (1990) states retention rates are related to the characteristics of the 
college. Bean stresses persistence and retention is contingent on the student's beliefs. 
These beliefs are shaped by the various interactions between the student and a range of 
institutional components. 
Related research studies have proven that African-American undergraduate 
students in higher education have academic and non academic challenges that they 
encounter on a daily basis in college that drastically impacts retention. These factors 
(instructional academic preparation, campus climate, institutional policies, and access to 
available resources, socioeconomic status, and external academic support) are all 
predicators of retention for African-American students (Lang, 1998). The educational 
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experience is different for African-American undergraduate students that attend PWIs 
and HBCUs but the common theme is that the rate of retention at both institutions low. 
Summary 
This chapter summarizes the theoretical framework for this study. The diagram 
shows the significant relationship between the independent and dependent variables, as 
well as gives the definition of the variable and other terms that are used. 
CHAPTER IV 
RESEARCH METHODOLOGY 
The purpose of this study is to investigate the factors associated with the 
significant relationship between the perceptions of African-American students at an 
HBCU and a PWI on selected variables related to retention. This chapter contains a 
description of the quantitative methodology of the study. 
Research Design 
A Pearson Chi-Squared Test was used for this study. The Pearson Chi-Square 
Test was selected to identify the significant relationship of the perceptions of African- 
American students at an HBCU and a PWI on selected independent variables related to 
retention at .05 or below. The research occurred at a private, urban historically black 
college and university (HBCU) and a public, urban predominantly white institution 
(PWI) located in the southeastern region of the United States. Data collection took place 
with a 3 1 item survey instrument. The survey instrument was administered to African- 
American undergraduate students at a historically black college and university and 
predominantly white institution in metropolitan Atlanta, Georgia. The results of the 
study were analyzed to explain if there was a significant relationship between the 
perceptions of African-American undergraduate students who intend to graduate and 
those who do not intend to graduate from at an HBCU and a PWI on selected items 
related to retention. 
6 1 
Statistical Application 
The data collected by the researcher were analyzed with the Statistical Package 
for the Social Science (SPSS). This application is critical because it provides a 
systematic way to identify and evaluate the responses taken from the survey. The SPSS 
program was used to determine the significance level among the independent and 
dependent variables for each group of students at the two institutions. An analysis was 
conducted to identify the independent variables and the impact that they have on African- 
American undergraduate students who plan to graduate and do not plan to graduate at an 
HBCU and a PWI on selected variables related to retention. 
The researcher loaded the variables into the SPSS package to obtain Pearson Chi 
Square analysis of the variables. The correlation coefficient and significance are reported 
to provide the results of the relationship between the variables. A Pearson Chi-Squared 
Test was chosen to identify if there was a significant relationship between the 
independent and dependent variables. The researcher chose the Pearson Chi-Square Test 
to check whether the researcher violated the minimum expected cell frequency which 
should be five or greater. The survey instrument met the requirement. The Pearson Chi- 
Square Test was critical because in addition to the table of frequencies and percentages, 
the Crosstabs procedures reports information pertaining to the relationship between the 
two tabled variables. The Pearson Chi-Square statistics examines the extent to which the 
observed cell frequencies differ from those you would expect to find if the two variables 
are not related. The reported Chi-Square is 13.750, the larger the chi square value, the 
greater the difference. Also reported with this Chi Square are the degrees of freedom (df) 
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and a significance level. This significance level is the probability that the observed and 
expected frequencies in the crosstabulation differ by chance. The value reported for the 
d4 is 4. This is determined with the number of categories in each variable. The formula 
used is (# of rows- 1) (# of columns - 1). Specifically (2-1) (5- 1) = 4. 
Description of the Setting 
The survey was administered at a historically black college and university and a 
predominantly white institution in metropolitan Atlanta, Georgia. The population was 
African-American undergraduate students currently enrolled in the institutions. The 
following is a description of each institution that was studied. 
Institution # I  
The historically black college and university is a private, comprehensive, urban 
institution with a predominantly African-American student body located in metropolitan 
Atlanta, Georgia. The institution offers undergraduate, graduate, and professional 
degrees and provides various certification programs. The institution has an enrollment of 
3,701 Undergraduate students. The student ratio is 72% female, 26% male. Both male 
and females undergraduates will be surveyed for this study. 
Institution #2 
The predominantly white institution is a public, urban research university located 
in metropolitan Atlanta, Georgia. This institution offers undergraduate, graduate, and 
professional degrees and provides various certification programs. The institution has an 
undergraduate enrollment of 19,122 and 7,00 1 are African-American students. Both 
male and female undergraduates were surveyed for this study. 
Participant Selection and Sampling Procedures 
The sampling procedure was through a process of convenience sampling. The 
focus groups at both institutions were African-American male and female undergraduate 
students. The researcher administered the survey to 200 African-American 
undergraduate students at each institution. The survey was tested on a small sample of 
African-American students that resembles the larger target sample to check if the 
questions are answered as the researcher intended. Upon receiving the test pilot back the 
researcher reviewed the survey to check if the instrument needed to be revised before 
administering the survey to the study sample. The survey was then administered to the 
target sample via email and hardcopy explaining the purpose of the survey and inviting 
the students to participate by taking the survey. 
The researcher collected 164 survey responses from 200 issued for a return rate of 
64% for the PWI participants. Each survey was coded PWI 1 through PWI 200. As 
such, the data were coded as PWI 1 through PWI 164 in Microsoft Excel. From 164 
returned surveys, 2 1 were partially complete; this left 143 completed surveys. For PWI 
participants N = 143 completed surveys. Conversely, the researcher collected 160 survey 
responses from 200 issued for a return rate of 60% for the HBCU participants. Each 
survey was coded HBCU 1 through HBCU 200. As such, the data were coded as HBCU 
1 through HBCU 160 in Microsoft Excel. From 160 returned surveys, 26 were partially 
complete; this left 134 completed surveys. For HBCU participants N = 134 completed 
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surveys. As a result of the number of participants utilized for Pearson Chi Square data 
analysis, students currently enrolled at a PWI (N = 143) located in metropolitan Atlanta 
completed the survey. Students (N = 134) currently enrolled at a HBCU located in 
metropolitan Atlanta completed the survey. 
Limitations of the Study 
The study is limited to two institutions located in a metropolitan area of Atlanta. 
The second limitation is that the study only focuses on African-American undergraduate 
students and does not factor in African-American graduate students. The third limitation 
is that the researcher did not include the moderating variables in the statistical analysis. 
Another limitation is that the sample size at each institution varied and the results of the 
survey were self reported for the independent variables. In addition, the dependent 
variable, expected college graduate perceptions, does not measure evidence from students 
who have graduated from the institution or did not graduate from the institution. The 
outcome measurements are based upon perceptions of intent or nonintent to graduate. As 
such, the limitations are based upon the perceptions of the students from the two 
institutions. 
Instrumentation 
The researcher developed a survey instrument that consisted of a series of 
questions to identifjr a significance level between the perceptions of African-American 
undergraduates at a predominantly white institution and historically black college and 
university on selected variables related to retention. 
The survey was comprised of background information that helped identify the 
types of African-American undergraduate students that answered the questions. The 
survey was designed by the researcher and a professor familiar with the process of 
gathering quantitative data. The survey was reviewed and approved by the institutional 
review board and professors and upon their approval the survey was administered. The 
framework of the research instrument presented a set of attitude statements. The target 
sample was asked to express agreement or disagreement on a five-point scale known as 
the Likert Scale. The scale was rated from one to five and had various degrees of 
satisfaction ranging from (a) very dissatisfied, (b) dissatisfied, (c) neutral, (d) satisfied, 
and (e) very satisfied. This numerical value was used to calculate the responses of the 
participants. 
Data Collection Procedures 
The following procedures were used to collect the data from the target sample: 
1. The researcher checked the reliability and validity of the survey instrument 
with the dissertation committee. 
2. The researcher conducted a pilot test of the survey instrument. 
3. The researcher received approval from the Institutional Review Board (IRB) at 
each institution. 
4. The researcher identified the contact person(s) at each institution who would 
assist in administering the survey. 
5. The researcher made copies available to the target sample. 
6. The researcher received completed surveys from both institutions. 
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7.  The researcher completed the data analysis to compile the results of the study. 
Working with Human Subjects 
The information gathered in this study remained confidential. All participants 
were notified of the confidentiality when they received the email andlor hard copy. The 
identities of the students remained concealed because the survey instrument did not ask 
for their names or any other information that directly linked them to the study. Students 
were notified before administering the survey to explain why it was administered and to 
discuss confidentiality and anonymity to ensure that the target sample was completely 
aware of the conditions for participation. 
Summary 
Chapter IV describes research methodology and design. This chapter also 
identifies the instrument and implementation of the study. A description of the target 
sample is also provided in Chapter IV. The survey was administered significant 
relationship between the perceptions of African-American undergraduates at a 
predominantly white institution and historically black college and university on selected 
variables related to retention. 
CHAPTER V 
ANALYSIS OF THE DATA 
Introduction 
The analysis of data was conducted to identify if there was a significant 
relationship between the perceptions of African-American undergraduates at a 
predominantly white institution (PWI) and historically black college and university 
(HBCU) on selected variables related to retention. The data were collected at two types 
of institutions. The first institution is a private, comprehensive, urban, historically black 
college located in metropolitan Atlanta. The second institution is a public, predominantly 
white urban research institution located in metropolitan Atlanta. The research questions 
directed by the theoretical framework guided the process of data analysis. The findings 
from the research was examined and displayed in tables. The findings from the research 
are analyzed and discussed. 
Description Summary 
The researcher collected a total of 324 surveys from the participants-1 64 were 
collected from participants from the PWI and 160 were collected from HBCU 
participants. The survey instrument consisted of 3 1 questions. The researcher collected 
164 survey responses from 200 issued for a return rate of 64% for the PWI participants. 
Each survey was coded PWI 1 through PWI 200. As such, the data were coded as PWI 1 
through PWI 164 in Microsoft Excel. From 164 returned surveys 2 1 were partially 
complete, this left 143 completed surveys. For PWI participants N = 143 completed 
surveys. Conversely, the researcher collected 160 survey responses from 200 issued for a 
return rate of 60% for the HBCU participants. Each survey was coded HBCU 1 through 
HBCU 200. As such, the data were coded as HBCU 1 through HBCU 160 in Microsoft 
Excel. From 160 returned surveys 26 were partially complete, this left 134 completed 
surveys. For HBCU participants N = 134 completed surveys. 
Research Questions and Data Analysis 
HBCU Data 
RQ1: Is there a significant relationship between the perceptions of African- 
American students at an HBCU and a PWI on selected variables related to 
instructional academic support factors by participants who intend to 
complete college and participants who do not intend to complete college? 
The majority (52.9 + 23.5 = 76.4) of the participants who intend to graduate rated 
the variables as favorable on the Likert scale. The highest proportion of 52.9% agreed 
with the item, course content in their major field of study. The majority 53.3% of 
participants who do not intend to graduate rated the variable as neutral on the Likert 
Scale. The highest proportion was neutral with their course content in their major field of 
study. 
The significance level reported for the Pearson Chi-Square is .008. This value is 
listed under the Asymp significance. The significance level is interpreted as a probability 
because the Chi-Square procedure examines the extent to which the observed frequencies 
differ from those expected if there were no relationship; this probability indicates the 
extent to which the observed and expected frequencies differ by chance. As such, the 
significant value is lower than the alpha value of .05; therefore the research can conclude 
that your results are significant. This means that the perception of those who plan to 
graduate to those who do not plan to graduate is significant on course content in their 
major field of study (see Table 4). 
Table 4 
HBCU Instructional Academic Climate. Course Content in Your Major Filed of Study 
HBCUIAC 1 
1 2 3 4 5 Total 
HBCUWTOD 1 Count 
Expected Count 
% within HBCUWTOD 
%within HBCUIACI 
% of Total 
2 Count 
Expected Count 
% within HBCUWTOD 
% within HBCUIACI 
% of Total 
Count 
Expected Count 
% within HBCUWTOD 
%within HBCUIACI 
% of Total 
Total 







Linear-by Linear Association 
N of Valid Cases 
" 6 cells (60.0%) have expected countless than 5. The Minimum expected count is .22. 
The majority (53.8 + 2 1.8 = 75.6%) of the participants who intend to graduate 
rated the variables as favorable on the Likert scale. The highest proportion of 53.8% 
agreed with item, instruction in their major field of study. The majority (53.3%) of 
participants who do not intend to graduate rated the variable as neutral on the Likert 
Scale. The highest proportion was neutral with their instruction in their major field of 
study. 
The significance level reported for the Pearson Chi-Square is .002. This value is 
listed under the Asymp significance. The significance level is interpreted as a probability 
because the Chi-Square procedure examines the extent to which the observed frequencies 
differ from those expected if there were no relationship; this probability indicates the 
extent to which the observed and expected frequencies differ by chance. As such, the 
significant value is lower than the alpha value of .05; therefore the research can conclude 
that the results are significant. This means that the perception of those who plan to 
graduate to those who do not plan to graduate is significant on instruction in their major 
field of study (see Table 5). 
Table 5 
HBCU Instructional Academic Climate: Instruction in Your Ma~or Filed ofstudy 
1 2 3 
HBCUWTOD 1 Count 0 3 26 
Expected Count 9 3 6 30 2 
%within HBCUWTOD 0% 25% 2118% 
% within HBCUIAC2 0% 75 0% 7 6 5  
% of Total 0% 2 2 %  194% 
2 Count 1 1 8 
Expected Count 1 4 318 
%within HBCUWTOD 6.7% 6 7% 53 3% 
% of Total 7% 7% 6 0% 
Total Count 1 4 34 
Expected Count 1 0  4 0 34 0 
%within HBCUWTOD 7% 3 0% 254% 
% within HBCUIAC2 100 0% 100 0% 100 0% 






d f (2-sided) 
Pearson Chi-Square 
Likelihood Ratio 
Linear-by Linear Association 
N of Valid Cases 
a 6 cells (60.0%) have expected countless than 5. The Minimum expected count is . l  1 . 
The majority (37.8%) of the participants who intend to graduate rated the 
variables as neutral on the Likert scale. The highest proportion of 53.8% was neutral 
with item, out of class availability of their instructors. The majority (40.0%) of 
participants who do not intend to graduate rated the variable as neutral on the Likert 
Scale. The highest proportion was neutral with their out of class availability of their 
instructors. 
The significance level reported for the Pearson Chi-Square is .104. This value is 
listed over the Asymp significance. The significance level is interpreted as a probability 
because the Chi-Square procedure examines the extent to which the observed Erequencies 
differ from those expected if there were no relationship; this probability indicates the 
extent to which the observed and expected frequencies differ by chance. As such, the 
significant value is lower than the alpha value of .05; therefore the research can conclude 
that the results are not significant. This means that the perception of those who plan to 
graduate to those who do not plan to graduate is not significant on the out of class 
availability of their instructors (see Table 6) 
The majority (41.2 + 32.8 =74%) of the participants who intend to graduate rated 
the variables as favorable on the Likert scale. The highest proportion of 41.2% was 
satisfied with item, class size relative to the type of course offered. The majority (46.7%) 
of participants who do not intend to graduate rated the variable as neutral on the Likert 
Scale. The highest proportion was neutral with their class size relative to the type of 
course offered. 
Table 6 
HBCU Instructional Academic Climate. Out oj'Class Availability of Your Instructors 
I 2 3 4 5 Total 
HBCUWTOD 1 Count 
Expected Count 
% within HBCUWTOD 
%within HBCUIAC3 
% of Total 
2 Count 
Expected Count 
% within HBCUWTOD 
%within HBCUIAC3 









Value d f (2-sided) 
Pearson Chi-square 7 681a 4 .lo4 
Likelihood Ratio 7 638 4 ,106 
Linear-by Linear Association 4 688 1 .030 
N of Valid Cases 134 
a 3 cells (30.0%) have expected countless than 5 .  The Minimum expected count is .90. 
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The significance level reported for the Pearson Chi-Square is .057. This value is 
listed over the Asymp significance. The significance level is interpreted as a probability 
because the Chi-Square procedure examines the extent to which the observed frequencies 
differ from those expected if there were no relationship; this probability indicates the 
extent to which the observed and expected frequencies differ by chance. As such, the 
significant value is higher than the alpha value of .05; therefore the research can conclude 
that the resuIts are not significant. This means that the perception of those who plan to 
graduate to those who do not plan to graduate is not significant on their class size relative 
to the type of course offered (see Table 7) .  
Table 7 
HBCU Instructional Academic Climate Class Size Relative to the Type of Course 
1 2 3 4 5 Total 
HBCUWTOD 1 Count 
Expected Count 
%within HBCUWTOD 
% within HBCUIAC4 
% of' Total 
2 Count 
Expected Count 
% within HBCUWTOD 
% within HBCUIAC4 
% of Total 
Table 7 (continued) 
Total 
1 2 3 4 5 Total 
Count 2 4 3 5 53 4 1 134 
Expected Count 2 0 4 0 34 0 530  410  1340 
%within HBCUWTOD 1 5% 3.0% 25.4% 39 6% 306% 1000% 
% within HBCUIAC4 100 0% 100 0% 100 0% 100 0% 100 0% 100 0% 




d f (2-sided) 
Pearson Chi-square 
Likelihood Ratio 
Linear-by Linear Association 
N of Valid Cases 
" 6 cells (60.0%) have expected countless than 5. The Minimum expected count is .22. 
The majority (36.1 -t. 24.4 =60.5%) of the participants who intend to graduate 
rated the variables as favorable on the Likert scale. The highest proportion of 36.1% was 
satisfied with item, availability of their advisors. The majority (33.3%) of participants 
who do not intend to graduate rated the variable as satisfied on the Likert Scale. The 
highest proportion was satisfied with the availability of their advisors. 
The significance level reported for the Pearson Chi-Square is .587. This value is 
listed over the Asymp significance. The significance level is interpreted as a probability 
because the Chi-Square procedure examines the extent to which the observed frequencies 
differ from those expected if there were no relationship; this probability indicates the 
extent to which the observed and expected frequencies differ by chance. As such, the 
significant value is higher than the alpha value of .05; therefore the research can conclude 
that the results are not significant. This means that the perception of those who plan to 
graduate to those who do not plan to graduate is not significant on the availability of their 
advisors (see Table 8). 
Table 8 
HBCU Instructional Academic Climate: Availability of Your Advisor 
HBCUIACS 
1 2 3 4 5 Total 
HBCUWTOD 1 Count 
Expected Count 
%within HBCUWTOD 
% within HBCUIACS 









% within HBCUIAC5 
% of Total 
Total 




d f (2-sided) 
Pearson Chi-Square 
Likelihood Ratio 
Linear-by Linear Association 
N of Valid Cases 
a 4 cells (40.0%) have expected countless than 5. The Minimum expected count is 1.46. 
RQ2: Is there a significant relationship between the perceptions of African- 
American students at an HBCU and a PWI on selected variables related to 
academic preparation factors by participants who intend to complete 
college and participants who do not intend to complete college? 
The majority (28.6 + 27.7 =56.3%) of the participants who intend to graduate 
rated the variables as favorable on the Likert scale. The highest proportion of 28.6% was 
satisfied with item, academic preparation for college out of high school. The majority 
(40.0%) of participants who do not intend to graduate rated the variable as satisfied on 
the Likert Scale. The highest proportion was satisfied with the academic preparation for 
college out of high school. 
The significance level reported for the Pearson Chi-Square is .693. This value is 
listed over the Asymp significance. The significance level is interpreted as a probability 
because the Chi-Square procedure examines the extent to which the observed frequencies 
differ from those expected if there were no relationship; this probability indicates the 
extent to which the observed and expected frequencies differ by chance. As such, the 
significant value is higher than the alpha value of .05; therefore the research can conclude 
that the results are not significant. This means that the perception of those who plan to 
graduate to those who do not plan to graduate is not significant on academic preparation 
for college out of high school (see Table 9). 
Table 9 
HBCU Academic Preparation. Academic Preparation Coming Out of High School 
HBCUAPl 
1 2 3 4 5 Total 
HBCUWTOD 1 Count 
Expected Count 9 8 
%within HBCUWTOD 7 6% 
% within HBCUAPI 81 8% 
% of Total 6 7% 
2 Count 2 
Expected Count 1 2  
%within HBCUWTOD 13 3% 
%within HBCUAPI 18 2% 
% of Total 1 5% 
Total Count 11 
Expected Count I 1  0 
%within HBCUWTOD 8.2% 
%within HBCUAPI I00 0% 
% of' Total 8 2% 




d f (2-sided) 
Pearson Chi-square 
Likelihood Ratio 2 318 4 677 
Linear-by Linear Association 000 1 988 
N of Valid Cases 134 
" 5 cells (50.0%) have expected countless than 5. The Minimum expected count is 1.23. 
The majority (36.1 + 32.8 =68.9%) of the participants who intend to graduate 
rated the variables as favorable on the Likert scale. The highest proportion of 36.1 % was 
satisfied with item, writing ability out of high school. The majority (33.0%) of 
participants who do not intend to graduate rated the variable as neutral on the Likert 
Scale. The highest proportion was neutral with their writing ability out of high school 
The significance level reported for the Pearson Chi-Square is .761. This value is listed 
over the Asymp significance. 
The significance level is interpreted as a probability because the Chi-Square 
procedure examines the extent to which the observed frequencies differ from those 
expected if there were no relationship; this probability indicates the extent to which the 
observed and expected frequencies differ by chance. As such, the significant value is 
higher than the alpha value of .05; therefore the research can conclude that the results are 
not significant. This means that the perception of those who plan to graduate to those 
who do not plan to graduate is not significant with their writing ability out of high school 
(see Table 10). 
Table 10 
HBCU Academic Preparation., My Writing Ability Out of High School 
1 2 3 4 5 Total 
HBCUWTOD 1 Count 3 5 29 43 3 9 119 
Expected Count 3 6 5 3 30 2 41 7 382 119.0 
%within HBCUWTOD 2 5% 4 2% 244% 36 1% 32 8% 1000% 
%within HBCUAP2 75 0% 83 3% 85 3% 91 5% 90 7% 88 8% 
% of Total 22% 3 7% 21 6% 32 1% 29 1% 888% 
2 Count 1 1 5 4 4 15 
Expected Count 4 7 3 8 5 3 4 8 15 0 
%within HBCUAP2 25 0% 16 7% 14 7% 8.5% 9 3% 11 2% 
% of Total 7% 7% 3 7% 3 0% 3.0% 11.2% 
Total Count 4 6 34 47 43 134 
Expected Count 4 0 6 0 34 0 470 430 1340 
%within HBCUWTOD 3 0% 4 5% 25.4% 35.1% 32 1% 100 0% 
% within HBCUAP2 100 0% 100.0% I00 0% 100 0% 100 0% 100.0% 




d f (2-sided) 
Pearson Chi-Square 
Likelihood Ratio 
Linear-by Linear Association 
N of Valid Cases 
" 5 cells (50.0%) have expected countless than 5. The Minimum expected count is .45. 
The majority (54.6 + 30.3 =84.9%) of the participants who intend to graduate 
rated the variables as favorable on the Likert scale. The highest proportion of 54.6% was 
very satisfied with item, reading ability out of high school. The majority (46.7%) of 
participants who do not intend to graduate rated the variable as very satisfied on the 
Likert Scale. The highest proportion was very satisfied with their reading ability out of 
high school. The significance level reported for the Pearson Chi-Square is .918. This 
value is listed over the Asymp significance. 
The significance level is interpreted as a probability because the Chi-Square 
procedure examines the extent to which the observed frequencies differ from those 
expected if there were no relationship; this probability indicates the extent to which the 
observed and expected frequencies differ by chance. As such, the significant value is 
higher than the alpha value of .05; therefore the research can conclude that the results are 
not significant. This means that the perception of those who plan to graduate to those 
who do not plan to graduate is not significant with their reading ability out of high school 
(see Table I I). 
The majority (34.5 + 27.7 =62.2%) of the participants who intend to graduate 
rated the variables as favorable on the Likert scale. The highest proportion of 54.6 
percent was very satisfied with item, mathematical ability out of high school. The 
majority (40.0%) of participants who do not intend to graduate rated the variable as very 
satisfied on the Likert Scale. The highest proportion was very satisfied with their 
mathematical ability out of high school. The significance level reported for the Pearson 
Chi-Square is .493. This value is listed over the Asymp significance. 
Table 11 
HBCU Academic Preparation. My Reading Ability Out of High School 
1 2 3 4 5 Total 
Total 


















d f (2-sided) 
Pearson Chi-Square 
Likelihood Ratio 
Linea-by Linear Association 
N of Valid Cases 
a 6 cells (60.0%) have expected countless than 5. The Minimum expected count is .11. 
The significance level is interpreted as a probability because the Chi-Square 
procedure examines the extent to which the observed frequencies differ from those 
expected if there were no relationship; this probability indicates the extent to which the 
observed and expected frequencies differ by chance. As such, the significant value is 
higher than the alpha value of .05; therefore the research can conclude that the results are 
not significant. This means that the perception of those who plan to graduate to those 
who do not plan to graduate is not significant with their mathematical ability out of high 
school (see Table 12). 
Table 12 
HBCU Academic Preparation: My Mathematical Ability Out of High School 
HBCUIAP4 
1 2 3 4 5 Total 
- -- 
HBCUWTOD 1 Count 3 10 3 2 4 1 3 3 119 
Expected Count 2 7  1 1 5  32 0 4 1 7  311  119.0 
%within HBCUWTOD 2 5% 8 4% 26 9% 34 5% 27.7% 1000% 
%within HBCUAP4 100.0% 76 9% 88 9% 87 2% 94 3% 88.8% 
% of Total 2 2% 7.5% 23 9% 30 6% 246% 88 8% 
2 Count 0 3 4 6 2 15 
Expected Count 3 1 5  4 0 5 3 3 9 15 0 
%within HBCUWTOD 0% 200% 267% 400% 133% 1000% 
%within HBCUAP4 0% 231% 111% 128% 5 7 %  112% 
% of Total 0% 2 2% 3 0% 4 5% 1 5 %  1 1  2% 
Total Count 3 13 3 6 47 35 134 
Expected Count 3 0  1 3 0  36 0 4 7 0  35 0 1340 
%within HBCUWTOD 2 2% 9 7% 26 9% 35 1% 26 1% 100.0% 
Table 12 (continued) 
1 2 3 4 5 Total 
% within HBCUAP4 I00 0% 100 0% 100 0% 100 0% 100 0% 100 0% 




d f (2-sided) 
Pear son Chi-Square 
Likelihood Ratio 
Linear-by Linear. Association 
N of' Valid Cases 
- 
" 5 cells (50.0%) have expected countless than 5. The Minimum expected count is .34. 
The majority (39.5%) of the participants who intend to graduate rated the 
variables as favorable on the Likert scale. The highest proportion of 39.5% was impartial 
with item, my amount of studying in college. The majority (46.7%) of participants who 
do not intend to graduate rated the variable as satisfied on the Likert Scale. The highest 
proportion was satisfied with their amount of studying in college. The significance level 
reported for the Pearson Chi-Square is .495. This value is listed over the Asymp 
significance. 
The significance level is interpreted as a probability because the Chi-Square 
procedure examines the extent to which the observed frequencies differ from those 
expected if there were no relationship; this probability indicates the extent to which the 
observed and expected frequencies differ by chance. As such, the significant value is 
higher than the alpha value of .05; therefore the research can conclude that the results are 
not significant. This means that the perception of those who plan to graduate to those 
who do not plan to graduate is not significant with their amount of studying in college 
(see Table 13). 
Table 13 
HBCU Academic Preparation.. My Amount ojstudying in College 
1 2 3 4 5 Total 
HBCUWTOD 1 Count 
Expected Count 4 4 
%within HBCUWTOD 3 4% 
% within HBCUAP5 80 0% 
% of Total 3 0% 
2 Count I 
Expected Count 6 
%within HBCUWTOD 6 7% 
% within HBCUAP5 20 9% 
% of Total .7% 
Total Count 5 
Expected Count 5 .O 
%within HBCUWTOD 3 7% 
% within HBCUAP5 100 0% 
% of Total 3 7% 





Pear son Chi-Square 
Likelihood Ratio 
Linear-by Linear Association 
N of Valid Cases 
" 5 cells (50.0%) have expected countless than 5. The Minimum expected count is 56. 
RQ3: Is there a significant relationship between the perceptions of African- 
American students at an HBCU and a PWI on selected variables related to 
campus climate (sense of belonging;) by participants who intend to 
complete college and participants who do not intend to complete college? 
The majority (30.5%) of the participants who intend to graduate rated the 
variables as impartial on the Likert scale. The highest proportion of 39.5% was neutral 
with item, institutional concern for you as an individual. The majority (33.3%) of 
participants who do not intend to graduate rated the variable as neutral on the Likert 
Scale. The highest proportion was neutral with their perception of institutional concern 
for them as an individual. The significance level reported for the Pearson Chi-Square is 
.338. This value is listed over the Asymp significance. 
The significance level is interpreted as a probability because the Chi-Square 
procedure examines the extent to which the observed frequencies differ from those 
expected if there were no relationship; this probability indicates the extent to which the 
observed and expected frequencies differ by chance. As such, the significant value is 
higher than the alpha value of .05; therefore the research can conclude that the results are 
not significant. This means that the perception of those who plan to graduate to those 
who do not plan to graduate is not significant with their perception of institutional 
concern for them as an individual (see Table 14). 
Table 14 




1 2 3 4 5 Total 




% of Total 
2 Count 
Expected Count 
% within HBCUWTOD 
%within HBCUCCI 





% of Total 
Total 




d f (2-sided) 
Pearson Chi-square 
Likelihood Ratio 
Linear-by Linear Association 
N of Valid Cases 
" 5 cells (50.0%) have expected countless than 5. The Minimum expected count is 1.13. 
The majority (33.3 + 29.9 = 63.2%) of the participants who intend to graduate 
rated the variables as impartial on the Likert scale. The highest proportion of 33.3% was 
very satisfied with item, racial harmony on campus. The majority (33.3%) of participants 
who do not intend to graduate rated the variable as neutral on the Likert Scale. The 
highest proportion was neutral with their perception of racial harmony on campus. The 
significance level reported for the Pearson Chi-Square is .761. This value is listed over 
the Asymp significance. 
The significance level is interpreted as a probability because the Chi-Square 
procedure examines the extent to which the observed frequencies differ from those 
expected if there were no relationship; this probability indicates the extent to which the 
observed and expected frequencies differ by chance. As such, the significant value is 
higher than the alpha value of .05; therefore the research can conclude that the results are 
not significant. This means that the perception of those who plan to graduate to those 
who do not plan to graduate is not significant with their perception of racial harmony on 
campus (see Table 15). 
Table 15 
HBCU Campus Climate (Sense of Belonging). Racial Harmo~y on Campus 
1 2 3 4 5 Total 


















Linear-by Linear Association 




d f (2-sided) 
- 
" 6 cells (60.0%) have expected countless than 5. The Minimum expected count is .l 1 . 
9 1 
The majority (40.7 + 8.5 = 49.2%) of the participants who intend to graduate rated 
the variables as impartial on the Likert scale. The highest proportion of 33.3% was very 
satisfied with item, attitude of instructors toward students. The majority (33.3%) of 
participants who do not intend to graduate rated the variable as neutral on the Likert 
Scale. The highest proportion was neutral with their perception of racial harmony on 
campus. The significance level reported for the Pearson Chi-Square is .536. This value 
is listed over the Asymp significance. 
The significance level is interpreted as a probability because the Chi-Square 
procedure examines the extent to which the observed frequencies differ from those 
expected if there were no relationship; this probability indicates the extent to which the 
observed and expected frequencies differ by chance. As such, the significant value is 
higher than the alpha value of .05; therefore the research can conclude that the results are 
not significant. This means that the perception of those who plan to graduate to those 
who do not plan to graduate is not significant with their perception about attitude of 
instructors toward students (see Table 16). 
The majority (30.5%) of the participants who intend to graduate rated the 
variables as impartial on the Likert scale. The highest proportion of 30.5% was neutral 
with item, non teaching staff (student affairs, student support services) toward students. 
The majority (33.3%) of participants who do not intend to graduate rated the variable as 
very dissatisfied on the Likert Scale. The highest proportion was very dissatisfied with 
their non teaching staff (student affairs, student support services) toward students. The 
Table 16 
HBCU Campus Climate (Sense o j  Belonging) Attitude of Instructors Towards Students 
Total 
1 
HBCUWTOD 1 Count 1 
Expected Count 9 
%within HBCUWTOD 8% 
%within HBCUCC3 100 0% 
% of Total 8% 
2 Count 0 
Expected Count 1 
%within HBCUWTOD 0% 
%within HBCUCC3 0% 
% of Total 0% 
Count 1 
Expected Count 1 .O 
%within HBCUWTOD 8% 
% within HBCUCC3 100 0% 





Pear son Chi-square 3 132" 4 536 
Likelihood Ratio 2 805 4 591 
Linear-by Linear Association 1 249 1 264 
N of Valid Cases 133 
a 4 cells (40.0%) have expected countless than 5. The Minimum expected count is . I  I .  
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significance level reported for the Pearson Chi-Square is .597. This value is listed over 
the Asymp significance. 
The significance level is interpreted as a probability because the Chi-Square 
procedure examines the extent to which the observed frequencies differ from those 
expected if there were no relationship; this probability indicates the extent to which the 
observed and expected frequencies differ by chance. As such, the significant value is 
higher than the alpha value of .05; therefore the research can conclude that the results are 
not significant. This means that the perception of those who plan to graduate to those 
who do not plan to graduate is not significant with their non teaching staff (student 
affairs, student support services) toward students (see Table 17). 
Table 17 
HBCU Campus Climate (Sense of Belonging): Attitude oj'hronteaching Staff 
1 2 3 4 5 15 Total 
HBCUWTOD 1 Count 17 29 36 27 8 1 118 
118 Expected Count 195 284 346  2 6 6  8 0 9 1180 
%of Total 128% 218% 271% 203% 6 0 %  8% 887% 
2 Count 5 3 3 3 1 0 15 
Expected Count 2 5 3 6 4 4 3 4 1 0  1 15 0 
%of Total 38% 23% 23% 23% 8% 0% 11 3% 
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Table 17 (continued) 
1 2 3 4 5 15 Total 
Total Count 22 32 39 30 9 1 133 
Expected Count 22 0 32 0 390 390  9 0 1 0  1330 
%withinHBCUWTOD 16 5% 24 1% 29 3% 22 6% 6 8% 8% 1000% 
% within HBCUCC4 100 0% 100 0% 100 0% 100 0% 100 0% 100 0% 100 0% 




d f '  (2-sided) 
Pearson Chi-Square 
Likelihood Ratio 
Linear-by Linear Association 
N of' Valid Cases 
a 7 cells (58.3%) have expected countless than 5. The Minimum expected count is . I  1. 
The majority (37.0%) of the participants who intend to graduate rated the 
variables as very satisfied on the Likert scale. The highest proportion of 30.5% was 
satisfied with item, opportunities for personal involvement in campus activities. The 
majority (46.7%) of participants who do not intend to graduate rated the variable as very 
dissatisfied on the Likert Scale. The highest proportion was very dissatisfied with their 
opportunities for personal involvement in campus activities. The significance level 
reported for the Pearson Chi-Square is .686. This value is listed over the Asymp 
significance. 
The significance level is interpreted as a probability because the Chi-Square 
procedure examines the extent to which the observed frequencies differ from those 
expected if there were no relationship; this probability indicates the extent to which the 
observed and expected frequencies differ by chance. As such, the significant value is 
higher than the alpha value of .05; therefore the research can conclude that the results are 
not significant. This means that the perception of those who plan to graduate to those 
who do not plan to graduate is not significant with their opportunities for personal 
involvement in campus activities (see Table 18). 
Table 18 
HBCU Campus Climate (Sense of Belonging). Opportunities for Personal Involvement 
in Campus Activities 
HBCUCCS 
1 2 3 4 5 Total 








% within HBCUCC5 




% within HBCIJCC5 
% of' Total 
Total 







Linear-by Linear Association 
N of Valid Cases 
" 5 cells (50.0%) have expected countless than 5. The Minimum expected count is . I  1 
RQ4: Is there a significant relationship between the perceptions of African- 
American students at an HBCU and a PWI on selected variables related to 
accessing necessary resources by participants who intend to complete 
college and participants who do not intend to complete college? 
The majority (42.0%) of the participants who intend to graduate rated the 
variables as neutral on the Likert scale. The highest proportion of 42.0% was neutral 
with item, availability of tutors. The majority (66.7%) of participants who do not intend 
to graduate rated the variable as neutral on the Likert Scale. The highest proportion was 
neutral with availability of tutors. The significance level reported for the Pearson Chi- 
Square is .135. This value is listed over the Asymp significance. 
The significance level is interpreted as a probability because the Chi-Square 
procedure examines the extent to which the observed frequencies differ from those 
expected if there were no relationship; this probability indicates the extent to which the 
observed and expected frequencies differ by chance. As such, the significant value is 
higher than the alpha value of .05; therefore the research can conclude that the results are 
not significant. This means that the perception of those who plan to graduate to those 
who do not plan to graduate is not significant with their availability of tutors (see Table 
19). 
Table 19 
HBCU Academic Support Services: Availability of Tutors 
HBCUASSl 
1 2 3 4 5 Total 
HBCUWTOD 1 Count 
Expected Count 
% within HBCUWTOD 
% within HBCUASS 1 




% within HBCUASSI 





% of Total 
Total 




d f' (2-sided) 
Pearson Chi-Square 
Likelihood Ratio 
Linear-by Linear Association 
N of Valid Cases 
" 4 cells (40.0%) have expected countless than 5.. The Minimum expected count is 1.01. 
The majority (40.3%) of the participants who intend to graduate rated the 
variables as neutral on the Likert scale. The highest proportion of 40.3% was neutral 
with item, availability of the writing center. The majority (53.3%) of participants who do 
not intend to graduate rated the variable as neutral on the Likert Scale. The highest 
proportion was neutral with the availability of the writing center. The significance level 
reported for the Pearson Chi-Square is .144. This value is listed over the Asymp 
significance. 
The significance level is interpreted as a probability because the Chi-Square 
procedure examines the extent to which the observed frequencies differ from those 
expected if there were no relationship; this probability indicates the extent to which the 
observed and expected frequencies differ by chance. As such, the significant value is 
higher than the alpha value of .05; therefore the research can conclude that the results are 
not significant. This means that the perception of those who plan to graduate to those 
who do not plan to graduate is not significant with their availability of tutors (see Table 
20). 
Table 20 
HBCU Academic Support Services., Availability ofthe Writing Center 
1 2 3 4 5 Total 
HBCUWTOD 1 Count 7 10 48 36 18 
Expected Count 8 9 9 8 49 7 32 9 17.8 
%within HBCUASS2 70 0% 90 9% 85 7% 97 3% 90.0% 
% of Total 5.2% 7 5% 35.8% 26 9% 13.4% 
2 Count 3 1 8 1 2 
Expected Count 1 1  1 2  6 3 4 1 2 2 
%within HBCUWTOD 20 0% 6 7% 53 3% 6.7% 13.3% 
%withinHBCUASS2 300% 9 1% 14 3% 2 7% 10.0% 
% of Total 2 2% 7% 6 0 %  7% 15% 
Total Count 10 11 5 6 3 7 20 
Expected Count 100 11 0 56 0 37.0 20 0 
%withinHBCUWTOD 7 5% 8 2% 41 8% 276% 149% 
% within HBCUASSI 100 0% 100 0% 100 0% 100 0% 100 0% 




d f (2-sided) 
Pearson Chi-Square 
Likelihood Ratio 
Linear-by Linear Association 
N of Valid Cases 
" 4 cells (40.0%) have expected countless than 5. The Minimum expected count is 1.12. 
The majority (34.5 + 25.2= 59.7%) of the participants who intend to graduate 
rated the variables as neutral on the Likert scale. The highest proportion of 34.5% was 
satisfied with item, availability of the computer lab. The majority (33.3%) of participants 
who do not intend to graduate rated the variable as neutral on the Likert Scale. The 
highest proportion was neutral with the availability of the writing center. The 
significance level reported for the Pearson Chi-Square is .173. This value is listed over 
the Asymp significance. 
The significance level is interpreted as a probability because the Chi-Square 
procedure examines the extent to which the observed frequencies differ from those 
expected if there were no relationship; this probability indicates the extent to which the 
observed and expected frequencies differ by chance. As such, the significant value is 
higher than the alpha value of .05; therefore the research can conclude that the results are 
not significant. This means that the perception of those who plan to graduate to those 
who do not plan to graduate is not significant with the availability of the computer lab 
(see Table 21). 
The majority (3 1.9 + 3 7.8= 69.7%) of the participants who intend to graduate 
rated the variables as favorable on the Likert scale. The highest proportion of 3 1.9% was 
very satisfied with item, availability of internet access. The majority (33.3%) of 
participants who do not intend to graduate rated the variable as very satisfied on the 
Likert Scale. The highest proportion was very satisfied with the availability of internet 
access. The significance level reported for the Pearson Chi-Square is .088. This value is 
listed over the Asymp significance. 
Table 2 1 
HBCU Academic Support Services: Availability of Computer Labs 
1 2 3 4 5 Total 
HBCUWTOD 1 Count 3 9 3 6 4 1 3 0 119 
Expected Count 4 4  9 8 34 6 39 1 31 1 1190 
%within HBCUWTOD 2.5% 7 6% 30 3% 34 5% 25 2% 1000% 
%withinHBCUASS3 600% 81 8% 92 3% 93 2% 85 7% 88 8% 
% of Total 
2 Count 
Expected Count 6 1 2  4 4 4 9 3 9 15 0 
%withinHBCUWTOD 13 3% 13.3% 200% 20 0% 33 3% 1000% 
Total 
% of' Total 
Count 
Expected Count 5 0  110 39 0 44.0 35 0 1340 
%within HBCUWTOD 3 7% 8 2% 29.1% 32 8% 26 1% 100 0% 
% within HBCUASS3 100 0% 100 0% I00 0% 100 0% 100 0% 100 0% 





Pearson Chi-square 6 379' 4 .I73 
Likelihood Ratio 
Lineas-by Linear Association 
N of Valid Cases 134 
" 6 cells (60.0%) have expected countless than 5. The Minimum expected count is .56. 
The significance level is interpreted as a probability because the Chi-Square 
procedure examines the extent to which the observed frequencies differ from those 
expected if there were no relationship; this probability indicates the extent to which the 
observed and expected frequencies differ by chance. As such, the significant value is 
higher than the alpha value of .05; therefore the research can conclude that the results are 
not significant. This means that the perception of those who plan to graduate to those 
who do not plan to graduate is not significant with the availability of internet access (see 
Table 22). 
Table 22 
HBCU Academic Support Services., Availability of Internet Access 
1 2 3 4 5 Total 




% of Total 
2 Count 
Expected Count 
% within HBCUWTOD 
%within HBCUASS4 




Table 22 (continued) 
1 2 3 4 5 Total 
% within HBCUASS4 100 0% 100 0% 100 0% 100 0% 100 0% 100 0% 







Linear-by Linear Association 
N of Valid Cases 
" 5 cells (50.0%) have expected countless than 5. The Minimum expected count is .45. 
The majority (3 1.9 + 22.7= 54.6%) of the participants who intend to graduate 
rated the variables as favorable on the Likert scale. The highest proportion of 3 1.9% was 
very satisfied with item, academic seminars and workshops. The majority (53.3%) of 
participants who do not intend to graduate rated the variable as neutral on the Likert 
Scale. The highest proportion was very satisfied with the availability of internet access. 
The significance level reported for the Pearson Chi-Square is .019. This value is listed 
below the Asymp significance. 
The significance level is interpreted as a probability because the Chi-Square 
procedure examines the extent to which the observed frequencies differ from those 
expected if there were no relationship; this probability indicates the extent to which the 
observed and expected frequencies differ by chance. As such, the significant value is 
lower than the alpha value of .05; therefore the research can conclude that the results are 
significant. This means that the perception of those who plan to graduate to those who do 
not plan to graduate is significant with the academic seminars and workshops (see Table 
Table 23 
HBCU Academic Support Services: Academic Seminars and Workshops 
HBCUASSS 
1 2 3 4 5 Total 




% of' Total 
2 Count 
Expected Count 
% within HBCUWTOD 
%within HBCUASS5 





% of Total 
Total 







Linear-by Linear Association 
N of Valid Cases 
" 6 cells (60.0%) have expected countless than 5. The Minimum expected count is 3 6 .  
The majority (39.5 + 24.4= 63.9%) of the participants who intend to graduate 
rated the variables as unfavorable on the Likert scale. The highest proportion of 39.5% 
was very dissatisfied with item, access to sufficient financial aid. The majority (66.7%) 
of participants who do not intend to graduate rated the variable as very dissatisfied on the 
Likert Scale. The highest proportion was very dissatisfied with the access to financial 
aid. The significance level reported for the Pearson Chi-Square is .179. This value is 
listed over the Asymp significance. 
The significance level is interpreted as a probability because the Chi-Square 
procedure examines the extent to which the observed frequencies differ from those 
expected if there were no relationship; this probability indicates the extent to which the 
observed and expected frequencies differ by chance. As such, the significant value is 
higher than the alpha value of .05; therefore the research can conclude that the results are 
not significant. This means that the perception of those who plan to graduate to those 
who do not plan to graduate is not significant with the access to sufficient financial aid 
(see Table 24). 
Table 24 
HBCU Access or Availability of'Necessary Resources: Access to Sufficient Financial 
Aid 
HBCUANS 1 
1 2 3 4 5 Total 
HBCUWTOD 1 Count 
Expected Count 
%within HBCUWTOD 
% within HBCUANS 1 









% within HBCUANSI 
% of Total 
Total 




d f '  (2-sided) 
Pearson Chi-Square 
Likelihood Ratio 
Linear-by Linear Association 
N of Valid Cases 
-- - 
" 5 cells (50.0%) have expected countless than 5. The Minimum expected count is .34. 
The majority (32.8%) of the participants who intend to graduate rated the 
variables as neutral on the Likert scale. The highest proportion of 32.8% was neutral 
with item, access to guidance or counseling in the Office of Financial Aid. The majority 
(53.3%) of participants who do not intend to graduate rated the variable as very 
dissatisfied on the Likert Scale. The highest proportion was very dissatisfied with the 
access to guidance or counseling in the Office of Financial Aid. The significance level 
reported for the Pearson Chi-Square is .204. This value is listed over the Asymp 
significance. 
The significance level is interpreted as a probability because the Chi-Square 
procedure examines the extent to which the observed frequencies differ from those 
expected if there were no relationship; this probability indicates the extent to which the 
observed and expected frequencies differ by chance. As such, the significant value is 
higher than the alpha value of .05; therefore the research can conclude that the results are 
not significant. This means that the perception of those who plan to graduate to those 
who do not plan to graduate is not significant with the guidance or counseling in the 
Office of Financial Aid (see Table 25). 
Table 25 
HBCUAccess or Availability of Necessary Resources. Access to Guidance Counseling 
Provided in the OfJice of Financial Aid 
1 2 3 4 5 Total 
HBCUWTOD 1 Count 
Expected Count 
% within HBCUWTOD 
%within HBCUANS2 










% of Total 
Total 




d f (2-sided) 
Pearson Chi-Square 
Likelihood Ratio 
Linear-by Linear Association 
N of Valid Cases 
a 6 cells (60.0%) have expected countless than 5. The Minimum expected count is .34. 
The majority (50.4%) of the participants who intend to graduate rated the 
variables as neutral on the Likert scale. The highest proportion of 50.4% was neutral 
with item, access to services provided in the Office of Admissions. The majority (46.7%) 
of participants who do not intend to graduate rated the variable as neutral on the Likert 
Scale. The highest proportion was neutral with the access to access to services provided 
in the Office of Admissions. The significance level reported for the Pearson Chi-Square 
is .006. This value is listed below the Asymp significance. 
The significance level is interpreted as a probability because the Chi-Square 
procedure examines the extent to which the observed frequencies differ from those 
expected if there were no relationship; this probability indicates the extent to which the 
observed and expected frequencies differ by chance. As such, the significant value is 
lower than the alpha value of .05; therefore the research can conclude that the results are 
significant. This means that the perception of those who plan to graduate to those who do 
110 
not plan to graduate is significant with the access to services provided in the Office of 
Admissions (see Table 26) 
Table 26 
HBCUAccess or Availability of Necessary Resources: Access to Services Provided in 
the OfJice of Admissions 
HBCUANS 1 
I 2 3 4 5 Total 
HBCUWTOD 1 Count 
Expected Count 13 3 18 6 59 5 22 2 5.3 1190 
%within HBCUWTOD 8 4% 17 6% 50 4% 20 2% 3.4% 100.0% 
%within HBCUANSl 66 7% 100.0% 896% 960% 66 7% 88 8% 
% of Total 
2 Count 
Expected Count 1 7  2.4 7 5 2.8 7 15.0 
%within HBCUWTOD 33.3% .O% 46 7% 6 7% 13 3% 100.0% 
% within HBCUANSl 33 3% 0% 104% 4 0 %  333% 112% 
% of Total 3 7% 0% 5 2 %  7% 1 5 %  11 2% 
Total Count 15 2 1 67 25 6 134 
Expected Count 15 0 21 0 67.0 25 0 6.0 134.0 
%within HBCUWTOD 11 2% 15 7% 50 0% 18 7% 4 5% I00 0% 
% within HBCUANS 1 100 0% 100 0% 100 0% 100 0% 1 00.0% 100 0% 
% of Total 112% 157% 500% 187% 4 5 %  1000% 




d f '  (2-sided) 
Peasson Chi-Square 
Likelihood Ratio 
Linear-by Linear Association 
N of Valid Cases 
" 4 cells (40.0%) have expected countless than 5 .  The Minimum expected count is .67 
The majority (37.0%) of the participants who intend to graduate rated the 
variables as neutral on the Likert scale. The highest proportion of 50.4% was neutral 
with item, access to services provided in the Office of the Registrar. The majority 
(46.7%) of participants who do not intend to graduate rated the variable as neutral on the 
Likert Scale. The highest proportion was neutral with the access to access to services 
provided in the Office of the Registrar. The significance level reported for the Pearson 
Chi-Square is .091. This value is listed over the Asymp significance. 
The significance level is interpreted as a probability because the Chi-Square 
procedure examines the extent to which the observed frequencies differ from those 
expected if there were no relationship; this probability indicates the extent to which the 
observed and expected frequencies differ by chance. As such, the significant value is 
higher than the alpha value of .05; therefore the research can conclude that the results are 
not significant. This means that the perception of those who plan to graduate to those 
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who do not plan to graduate is not significant with the access to services provided in the 
Office of the Registrar (see Table 27). 
Table 27 
HBCUAccess or Availability of Necessary Resources. Access to Services Provided in 
the OfJice of the Registrar 
1 2 3 4 5 Total 
HBCUWTOD 1 Count 
Expected Count 
% within HBCUWTOD 
% within HBCUANS4 




% within HBCUANS4 





% of Total 
Total 




d f (2-sided) 
Pearson Chi-Square 
Likelihood Ratio 
Linear-by Linear Association 
N of Valid Cases 
" 4 cells (40.0%) have expected countless than 5. The Minimum expected count is 1 .O1 
The majority (46.2%) of the participants who intend to graduate rated the 
variables as neutral on the Likert scale. The highest proportion of 46.2% was neutral 
with item, access to services provided in the Counseling Center. The majority (40.0%) of 
participants who do not intend to graduate rated the variable as neutral on the Likert 
Scale. The highest proportion was neutral with the access to access to services provided 
in the Counseling Center. The significance level reported for the Pearson Chi-Square is 
.375. This value is listed over the Asymp significance. 
The significance level is interpreted as a probability because the Chi-Square 
procedure examines the extent to which the observed frequencies differ from those 
expected if there were no relationship; this probability indicates the extent to which the 
observed and expected frequencies differ by chance. As such, the significant value is 
higher than the alpha value of .05; therefore the research can conclude that the results are 
not significant. This means that the perception of those who plan to graduate to those 
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who do not plan to graduate is not significant with the access to services provided in the 
Counseling Center (see Table 28). 
Table 28 
HBCU Access or Availability of Necessary Resources. Access to Services Provided in 
the Counseling Center 
HBCUANS 1 
1 2 3 4 5 Total 
HBCUWTOD 1 Count 
Expected Count 
%within HBCUWTOD 
% within HBCUANSI 




% within HBCUANSI 
% of Total 
Count 
Expected Count 
% within HBCUWTOD 
% within HBCUANS l 
% of Total 
Total 




d f (2-sided) 
Pearson Chi-Square 
Likelihood Ratio 
Linear-by Linear Association 
N of Valid Cases 
-- - - 
" 4 cells (40.0%) have expected countless than 5. The Minimum expected count is .90. 
RQ5: Is there a significant relationship between the perceptions of African- 
American students at an HBCU and a PWI on selected variables related to 
institutional support factors by participants who intend to complete 
college and participants who do not intend to complete college? 
The majority (42.9%) of the participants who intend to graduate rated the 
variables as neutral on the Likert scale. The highest proportion of 42.9% was neutral 
with item, condition of the classroom facilities. The majority (33.3%) of participants 
who do not intend to graduate rated the variable as dissatisfied on the Likert Scale. The 
highest proportion was dissatisfied with the condition of the classroom facilities. The 
significance level reported for the Pearson Chi-Square is .001. This value is listed below 
the Asymp significance. 
The significance level is interpreted as a probability because the Chi-Square 
procedure examines the extent to which the observed frequencies differ from those 
expected if there were no relationship; this probability indicates the extent to which the 
observed and expected frequencies differ by chance. As such, the significant value is 
lower than the alpha value of .05; therefore the research can conclude that the results are 
significant. This means that the perception of those who plan to graduate to those who do 
not plan to graduate is significant with the condition of the classroom facilities (see Table 
29). 
Table 29 
HBCU Facilities at the Institution. Condition of the Classroom Facilities 
HBCUFAI 1 
1 2 3 4 5 Total 
HBCUWTOD 1 Count 5 13 5 1 42 8 119 
Expected Count 8.0 16.0 480 40.0 7.1 119.0 
%within HBCUWTOD 42% 109% 42 9% 35.3% 6 7% 1000% 
%within HBCUFAII 55 6% 72 2% 94.4% 93 3% 100 0% 88.8% 
% of Total 3 7 %  9 7 %  381% 31.3% 60% 888% 
2 Count 4 5 3 3 0 15 
Expected Count 1 0  2 0 6 0 5 0 .9 15 0 
%within HBCUWTOD 26 7% 33 3% 20 0% 20 0% 0% 1000% 
% within HBCUFAII 44 4% 27 8% 5.6% 6 7% 0% 11 2% 
% of Total 3 0% 3 7% 22% 2.2% 0% 11 2% 
Total Count 9 18 54 45 8 134 
Expected Count 9.0 180 54 0 45 0 8 0  1340 
%within HBCUWTOD 6 7% 13 4% 40 3% 33 6% 6 0% 1000% 
% within HBCUFAII 100 0% 100.0% 100 0% 100 0% 100 0% 100.0% 
% of Total 67% 134% 403% 336% 60% 100.0% 







Linear-by Linear Association 
N of Valid Cases 
a 3 cells (30.0%) have expected countless than 5. The Minimum expected count is .,90. 
The majority (42.0%) of the participants who intend to graduate rated the 
variables as neutral on the Likert scale. The highest proportion of 42.0% was neutral 
with item, condition of the athletic facilities. The majority (40.0%) of participants who 
do not intend to graduate rated the variable as very dissatisfied on the Likert Scale. The 
highest proportion was dissatisfied with the condition of the classroom facilities. The 
significance level reported for the Pearson Chi-Square is ,047. This value is listed below 
the Asymp significance. 
The significance level is interpreted as a probability because the Chi-Square 
procedure examines the extent to which the observed frequencies differ from those 
expected if there were no relationship; this probability indicates the extent to which the 
observed and expected frequencies differ by chance. As such, the significant value is 
lower than the alpha value of .05; therefore the research can conclude that the results are 
significant. This means that the perception of those who plan to graduate to those who do 
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not plan to graduate is significant with the condition of the athletic facilities (see Table 
30). 
Table 30 
HBCU Facilities at the Institution: Condition of the Athletic Facilities 
1 2 3 4 5 Total 








% within HBCUFAI2 










d f (2-sided) 
Pearson Chi-square 9.637" 4 047 
Likelihood Ratio 9.429 4 .05 1 
Linear-by Linear Association 8 564 1 003 
N of Valid Cases 134 
a 5 cells (50.0%) have expected countless than 5. The Minimum expected count is .45. 
The majority (43.7%) of the participants who intend to graduate rated the 
variables as neutral on the Likert scale. The highest proportion of 43.7% was neutral 
with item, condition of the student union building. The majority (33.3%) of participants 
who do not intend to graduate rated the variable as neutral on the Likert Scale. The 
highest proportion was neutral with the condition of the student union building. The 
significance level reported for the Pearson Chi-Square is .444. This value is listed above 
the Asymp significance. 
The significance level is interpreted as a probability because the Chi-Square 
procedure examines the extent to which the observed frequencies differ from those 
expected if there were no relationship; this probability indicates the extent to which the 
observed and expected frequencies differ by chance. As such, the significant value is 
higher than the alpha value of .05; therefore the research can conclude that the results are 
not significant. This means that the perception of those who plan to graduate to those 
who do not plan to graduate is not significant with the condition of the student union 
building (see Table 3 1). 
The majority (29.4%) of the participants who intend to graduate rated the 
variables as neutral on the Likert scale. The highest proportion of 29.4% was neutral 
with item, condition of the student housing. The majority (60%) of participants who do 
not intend to graduate rated the variable as very dissatisfied on the Likert Scale. The 
highest proportion was very dissatisfied with the condition of the student housing. The 
significance level reported for the Pearson Chi-Square is .076. This value is listed above 
the Asymp significance. 
Table 3 1 
HBCU Facilities at the Institution: Condition of Student Union Building 
I 2 3 4 5 Total 
HBCUWTOD 1 Count 
Expected Count 
%within HBCUWTOD 
% within HBCUFAI3 









% within HBCUFAI3 





d f (2-sided) 
Pearson Chi-Square 
Likelihood Ratio 
Linear-by Linear Association 
N of Valid Cases 
a 4 cells (40.0%) have expected countless than 5. The Minimum expected count is 1 .O I .  
The significance level is interpreted as a probability because the Chi-Square 
procedure examines the extent to which the observed frequencies differ from those 
expected if there were no relationship; this probability indicates the extent to which the 
observed and expected frequencies differ by chance. As such, the significant value is 
higher than the alpha value of .05; therefore the research can conclude that the results are 
not significant. This means that the perception of those who plan to graduate to those 
who do not plan to graduate is not significant with the condition of the student housing 
(see Table 32). 
Table 32 
HBCU Facilities at the Institution: Condition of Student Housing 
1 2 3 4 5 Total 
HBCUWTOD 1 Count 
Expected Count 
%within HBCUWTOD 
% within HBCUFAI4 





% of Total 
Total Count 
Expected Count 
Table 32 (continued) 
I 2 3 4 5 Total 
%within HBCUWTOD 29 9% 26.1% 28 4% 10 4% 5 2% 100 0% 
% within HBCUFAI4 100 0% 100 0% 100 0% 100 0% 100 0% 100 0% 




d f' (2-sided) 
Pearson Chi-Square 
Likelihood Ratio 
Linear-by Linear Association 
N of Valid Cases 
" 5 cells (50.0%) have expected countless than 5. The Minimum expected count is .78. 
The majority (37.4%) of the participants who intend to graduate rated the 
variables as neutral on the Likert scale. The highest proportion of 37.4% was very 
satisfied with item, condition of the library and library books. The majority (26.7%) of 
participants who do not intend to graduate rated the variable as neutral on the Likert 
Scale. The highest proportion was neutral with the condition of the library and library 
books. The significance level reported for the Pearson Chi-Square is .070. This value is 
listed above the Asymp significance. 
The significance level is interpreted as a probability because the Chi-Square 
procedure examines the extent to which the observed frequencies differ from those 
expected if there were no relationship; this probability indicates the extent to which the 
observed and expected frequencies differ by chance. As such, the significant value is 
higher than the alpha value of .05; therefore the research can conclude that the results are 
not significant. This means that the perception of those who plan to graduate to those 
who do not plan to graduate is not significant with the condition of the library and library 
books (see Table 33). 
Table 33 
HBCU Facilities at the Institution., Condition of the Library and Library Books 
HBCUFAIS 
1 2 3 4 5 15 Total 
HBCUWTOD 1 Count 2 12 9 44 41 1 119 
118 Expected Count 3 6  133 204  417  39 1 9 1190 
% of Total 15% 9 0% 142% 32 8/5 306% 7% 88 8% 
2 Count 2 3 4 3 3 0 15 
Expected Count 4 1 7  2 6 5 3 4 9 1 15 0 
% of Total 15% 22% 30% 22% 2 2 %  0% 11 2% 
Total Count 4 15 23 47 44 1 234 
Expected Count 4 0  150  23 0 4 7 0  44 0 1 0  1340 
%within HBCUWTOD 3 0% 11 2% 17 2% 35 1% 32 8% 7% 100 0% 
% within HBCUFAI5 100 0% 100 0% 100 0% 100 0% 100 0% 100 0% 100 0% 
% of Total 30% 112% 172% 351% 328% 7% 100 0% 




d f (2-sided) 
Pearson Chi-Square 
Likelihood Ratio 
Linear-by Linear Association 
N ofvalid Cases 
" 7 cells (58.3%) have expected countless than 5. The Minimum expected count is .11. 
P WI Data 
RQ 1 : Is there a significant relationship between the perceptions of African- 
American students at an HBCU and a PWI on selected variables related to 
instructional academic support factors by participants who intend to 
complete college and participants who do not intend to complete college? 
The majority (48.9 + 26.3= 75.2%) of the participants who intend to graduate 
rated the variables as satisfied on the Likert scale. The highest proportion of 48.9% was 
satisfied with item, course content in your major field of study. The majority (50.0%) of 
participants who do not intend to graduate rated the variable as neutral on the Likert 
Scale. The highest proportion was neutral with the course content in your major field of 
study. The significance level reported for the Pearson Chi-Square is .040. This value is 
listed below the Asymp significance. 
The significance level is interpreted as a probability because the Chi-Square 
procedure examines the extent to which the observed frequencies differ from those 
expected if there were no relationship; this probability indicates the extent to which the 
observed and expected frequencies differ by chance. As such, the significant value is 
lower than the alpha value of .05; therefore the research can conclude that the results are 
significant. This means that the perception of those who plan to graduate to those who do 
not plan to graduate is significant with the course content in your major field of study 
(see Table 34). 
Table 34 
P WI Instructional Academic Climate:. Course Content in Your Major Field of Study 
PWIIACI 
1 2 3 4 5 Total 
PWIWTOD 1 Count 
Expected Count 
% within PWIWTOD 
% within PWIIAC 1 




% within PWIIAC 1 




% within PWIIACI 
% of Total 
Total 







Linear-by Linear Association 
N of Valid Cases 
" 6 cells (60.0%) have expected countless than 5. The Minimum expected count is .07. 
The majority (45.1 + 21.1= 66.2%) of the participants who intend to graduate 
rated the variables as very satisfied on the Likert scale. The highest proportion of 45.1% 
was very satisfied with item, instruction in your major field of study. The majority 
(40.0%) of participants who do not intend to graduate rated the variable as neutral on the 
Likert Scale. The highest proportion was neutral with the instruction in your major field 
of study. The significance level reported for the Pearson Chi-Square is ,020. This value 
is listed below the Asymp significance. 
The significance level is interpreted as a probability because the Chi-Square 
procedure examines the extent to which the observed frequencies differ from those 
expected if there were no relationship; this probability indicates the extent to which the 
observed and expected frequencies differ by chance. As such, the significant value is 
lower than the alpha value of .05; therefore the research can conclude that the results are 
significant. This means that the perception of those who plan to graduate to those who do 
not plan to graduate is significant with the instruction in the student's major field of study 
(see Table 35). 
Table 35 
P WI Instructional Academic Climate: Instruction in Your Major Field of Study 
1 2 3 4 5 Total 




% of Total 
2 Count 
Expected Count 
% within PWIWTOD 
% within PWIIAC2 










d f (2-sided) 
Pearson Chi-Square 
Likelihood Ratio 
Linear-by Linear Association 
N of Valid Cases 
-- - 
a 6 cells (60.0%) have expected countless than 5. The Minimum expected count is .14. 
The majority (34.6%) of the participants who intend to graduate rated the 
variables as neutral on the Likert scale. The highest proportion of 34.6% was neutral 
with item, out of class availability of instructors. The majority (60.0%) of participants 
who do not intend to graduate rated the variable as very dissatisfied on the Likert Scale. 
The highest proportion was neutral with the instruction in your major field of study. The 
significance level reported for the Pearson Chi-Square is .000. This value is listed below 
the Asymp significance. 
The significance level is interpreted as a probability because the Chi-Square 
procedure examines the extent to which the observed frequencies differ from those 
expected if there were no relationship; this probability indicates the extent to which the 
observed and expected frequencies differ by chance. As such, the significant value is 
lower than the alpha value of .05; therefore the research can conclude that the results are 
significant. This means that the perception of those who plan to graduate to those who do 
not plan to graduate is significant with out of class availability of instructors (see Table 
36). 
The majority (40.6+ 21.6 = 62.4%) of the participants who intend to graduate 
rated the variables as very satisfied on the Likert scale. The highest proportion of 40.6% 
percent was satisfied with item, class size relative to the type of course. The majority 
(60.0%) of participants who do not intend to graduate rated the variable as very 
dissatisfied on the Likert Scale. The highest proportion was very dissatisfied the class 
size relative to the type of course. The significance level reported for the Pearson Chi- 
Square is .000. This value is listed below the Asymp significance. 
Table 36 
P WI Instructional Academic Climate: Out of Class Availability of Your Instructors 
1 2 3 4 5 Total 













% within PWIIIAC3 








Linear-by Linear Association 
N of Valid Cases 
a 5 cells (50.0%) have expected countless than 5. The Minimum expected count is .70. 
The significance level is interpreted as a probability because the Chi-Square 
procedure examines the extent to which the observed frequencies differ from those 
expected if there were no relationship; this probability indicates the extent to which the 
observed and expected frequencies differ by chance. As such, the significant value is 
lower than the alpha value of .05; therefore the research can conclude that the results are 
significant. This means that the perception of those who plan to graduate to those who do 
not plan to graduate is significant with the class size relative to the type of course (see 
Table 37). 
Table 37 
P WI Instructional Academic Climate ,, Class Size Relative to the Type of Course 
1 2 3 4 5 Total 









% of Total 
Total Count 
Expected Count 
Table 3 7 (continued) 
1 2 3 4 5 f otal 
%within PWIWTOD 63% 7 0 %  266% 392% 21.0% 1000% 







Linear-by Linear Association 
N of Valid Cases 
-- - 
" 5 cells (50.0%) have expected countless than 5. The Minimum expected count is .63. 
The majority (29.3+ 15.8 = 45.1%) of the participants who intend to graduate 
rated the variables as satisfied on the Likert scale. The highest proportion of 29.3% was 
satisfied with item, availability of advisors. The majority (70.0%) of participants who do 
not intend to graduate rated the variable as very dissatisfied on the Likert Scale. The 
highest proportion was very dissatisfied the availability of advisors. The significance 
level reported for the Pearson Chi-Square is .000. This value is listed below the Asymp 
significance. 
The significance level is interpreted as a probability because the Chi-Square 
procedure examines the extent to which the observed frequencies differ from those 
expected if there were no relationship; this probability indicates the extent to which the 
observed and expected frequencies differ by chance. As such, the significant value is 
lower than the alpha value of .05; therefore the research can conclude that the results are 
significant. This means that the perception of those who plan to graduate to those who do 
not plan to graduate is significant with the availability of advisors (see Table 38). 
Table 38 
P WI Instructional Academic Climate: Availability of' Your Advisor 
PWIIACS 
1 2 3 4 5 Total 
PWIWTOD 1 Count 
Expected Count 
%within PWIWTOD 
% within PWIIAC5 










% of Total 
Total 




d f '  (2-sided) 
Pearson Chi-Square 
Likelihood Ratio 
Linear-by Linear Association 
N of' Valid Cases 
a 5 cells (50.0%) have expected countless than 5. The Minimum expected count is 1.40 
RQ2: Is there a significant relationship between the perceptions of African- 
American students at an HBCU and a PWI on selected variables related to 
academic preparation factors by participants who intend to complete 
college and participants who do not intend to complete college? 
The majority (41.4+ 3 1.6 = 73.0%) of the participants who intend to graduate 
rated the variables as satisfied on the Likert scale. The highest proportion of 41.4% was 
satisfied with item, academic preparation for college coming out of high school. The 
majority (40.0%) of participants who do not intend to graduate rated the variable as very 
satisfied on the Likert Scale. The highest proportion was very satisfied the availability of 
advisors. The significance level reported for the Pearson Chi-Square is .205. This value 
is listed above the Asymp significance. 
The significance level is interpreted as a probability because the Chi-Square 
procedure examines the extent to which the observed frequencies differ from those 
expected if there were no relationship; this probability indicates the extent to which the 
observed and expected frequencies differ by chance. As such, the significant value is 
higher than the alpha value of .05; therefore the research can conclude that the results are 
not significant. This means that the perception of those who plan to graduate to those 
who do not plan to graduate is not significant with the availability of advisors (see Table 
39). 
Table 39 
P WI Academic Preparation: My Academic Preparation for College Coming Out of High 
School 
P WIAP 1 
PWIWTOD 1 Count 
Expected Count 
%within PWIWTOD 
% within PWIAP 1 
% of Total 
2 Count 
Expected Count 
% within PWIWTOD 
%within PWIAPI 




% within PWIAPI 






















d f '  (2-sided) 
Pear son Chi-Squar e 
Likelihood Ratio 
Linear-by Linear Association 
N of Valid Cases 
" 6 cells (60.0%) have expected countless than 5. The Minimum expected count is .21. 
The majority (3 8.3 + 37.6 = 75.9%) of the participants who intend to graduate 
rated the variables as satisfied on the Likert scale. The highest proportion of 38.3% was 
satisfied with item, writing ability out of high school. The majority (50.0%) of 
participants who do not intend to graduate rated the variable as very satisfied on the 
Likert Scale. The highest proportion was very satisfied their writing ability out of high 
school. The significance level reported for the Pearson Chi-Square is .180. This value is 
listed above the Asymp significance. 
The significance level is interpreted as a probability because the Chi-Square 
procedure examines the extent to which the observed frequencies differ from those 
expected if there were no relationship; this probability indicates the extent to which the 
observed and expected frequencies differ by chance. As such, the significant value is 
higher than the alpha value of .05; therefore the research can conclude that the results are 
not significant. This means that the perception of those who plan to graduate to those 
who do not plan to graduate is not significant with the writing ability out of high school 
(see Table 40). 
Table 40 
P WI Academic Preparation: My Writing Ability Out of High School 
2 3 4 5 Total 
PWIWTOD 1 Count 
Expected Count 
%within PWIWOTD 
% within PWIAP2 















d f (2-sided) 
Pearson Chi-Square 
Likelihood Ratio 
Linear-by Linear Association 
N of Valid Cases 
" 4 cells (50.0%) have expected countless than 5. The Minimum expected count is .49. 
The majority (53.4+ 30.8 = 84.2%) of the participants who intend to graduate 
rated the variables as very satisfied on the Likert scale. The highest proportion of 53.4% 
was satisfied with item, reading ability out of high school. The majority (40.0%) of 
participants who do not intend to graduate rated the variable as satisfied on the Likert 
Scale. The highest proportion was satisfied their reading ability out of high school. The 
significance level reported for the Pearson Chi-Square is .08 1. This value is listed above 
the Asymp significance. 
The significance level is interpreted as a probability because the Chi-Square 
procedure examines the extent to which the observed frequencies differ from those 
expected if there were no relationship; this probability indicates the extent to which the 
observed and expected frequencies differ by chance. As such, the significant value is 
higher than the alpha value of .05; therefore the research can conclude that the results are 
significant. This means that the perception of those who plan to graduate to those who do 
not plan to graduate is significant with the reading ability out of high school (See Table 
41). 
The majority (46.6.t 34.6 = 8 1.2%) of the participants who intend to graduate 
rated the variables as very satisfied on the Likert scale. The highest proportion of 53.4% 
was satisfied with item, mathematical ability out of high school. The majority (50.0%) of 
participants who do not intend to graduate rated the variable as satisfied on the Likert 
Scale. The highest proportion was satisfied their mathematical ability out of high school. 
The significance level reported for the Pearson Chi-Square is .001. This value is listed 
below the Asymp significance. 
Table 4 1 
PWI Academic Preparation: My Reading Ability Out of High School 
2 3 4 5 Total 
PWIWTOD 1 Count 3 18 4 1 71 133 
Expected Count 2 8 20 5 41 9 67 9 133 0 
%within PWIWOTD 2 3 %  135% 308% 534% 1000% 
%within PWIAP3 1000% 818% 911% 973% 930% 
% of Total 2 1 %  126% 287% 497% 930% 
2 Count 
Expected Count 
%within PWIWTOD 0% 40.0% 400% 200% 1000% 
Total 
%within PWIAP3 .O% 18.2% 8.9% 2 7% 7 0% 
% of Total 0% 2 8% 2.8% 1 4% 7 0% 
Count 3 22 45 73 143 
Expected Count 3 0 22 0 45 0 73 0 143 0 
% within PWIWTOD 2 1% 154% 315% 510% 1000% 
% within PWIAP3 1000% 1000% 100.0% 1000% 1000% 
% of' Total 2.1% 154% 315% 51.0% 1000% 
Chi-Square Tests 
Asymp. Sig 
Value d f (2-sided) 
Pearson Chi-square 6.739a 3 08 1 
Likelihood Ratio 6.297 3 .098 
Linear-by Lineru Association 4 356 1 037 
N of Valid Cases 143 
a 4 cells (50.0%) have expected countless than 5.. The Minimum expected count is .21. 
The significance level is interpreted as a probability because the Chi-Square 
procedure examines the extent to which the observed frequencies differ from those 
expected if there were no relationship; this probability indicates the extent to which the 
observed and expected frequencies differ by chance. As such, the significant value is 
higher than the alpha value of .05; therefore the research can conclude that the results are 
significant. This means that the perception of those who plan to graduate to those who do 
not plan to graduate is significant with the mathematical ability out of high school (see 
Table 42). 
Table 42 
P WI Academic Preparation: My Mathematical Ability Out of High School 
1 2 3 4 5 Total 








% within PWIAP4 




Table 42 (continued) 
1 2 3 4 5 Total 
%within PWIAP4 1000% 1000% 1000% 1000% 1000% 1000% 







Linear-by Linear Association 
N of Valid Cases 
" 6 cells (60.0%) have expected countless than 5. The Minimum expected count is .28. 
The majority (30.8%) of the participants who intend to graduate rated the 
variables as neutral on the Likert scale. The highest proportion of 30.8% was neutral 
with item, my amount of studying in college. The majority (50.0%) of participants who 
do not intend to graduate rated the variable as very satisfied on the Likert Scale. The 
highest proportion was satisfied their mathematical ability out of high school. The 
significance level reported for the Pearson Chi-Square is .143. This value is listed above 
the Asymp significance. 
The significance level is interpreted as a probability because the Chi-Square 
procedure examines the extent to which the observed frequencies differ from those 
expected if there were no relationship; this probability indicates the extent to which the 
observed and expected frequencies differ by chance. As such, the significant value is 
higher than the alpha value of .05; therefore the research can conclude that the results are 
significant. This means that the perception of those who plan to graduate to those who do 
not plan to graduate is not significant with the amount of studying in college (see Table 
43). 
Table 43 
P WI Academic Preparation. My Amount of Studying in College 
1 2 3 4 5 Total 
PWIWTOD 1 Count 
Expected Count 
% within PWIWTOD 
%within PWIAP5 




% within PWIAP5 





% of Total 
Total 




d f (2-sided) 
Pearson Chi-Square 
Likelihood Ratio 
Linear-by Linem Association 
N of Valid Cases 
" 5 cells (50.0%) have expected countless than 5. The Minimum expected count is .42. 
RQ3: Is there a significant relationship between the perceptions of African- 
American students at an HBCU and a PWI on selected variables related to 
campus climate (sense of belongina) by participants who intend to 
complete college and participants who do not intend to complete college? 
The majority (29.3%) of the participants who intend to graduate rated the 
variables as neutral on the Likert scale. The highest proportion of 29.3% was neutral 
with item, institutional concern for you as an individual. The majority (60.0%) of 
participants who do not intend to graduate rated the variable as very satisfied on the 
Likert Scale. The highest proportion was satisfied the institutional concern for them as 
an individual. The significance level reported for the Pearson Chi-Square is .109. This 
value is listed above the Asymp significance. 
The significance level is interpreted as a probability because the Chi-Square 
procedure examines the extent to which the observed frequencies differ from those 
expected if there were no relationship; this probability indicates the extent to which the 
observed and expected frequencies differ by chance. As such, the significant value is 
higher than the alpha value of .05; therefore the research can conclude that the results are 
not significant. This means that the perception of those who plan to graduate to those 
who do not plan to graduate is not significant with the institutional concern for them as an 
individual (see Table 44). 
Table 44 
P WI Campus Climate. Institutional Concern for You as an Individual 
PWICC 1 
1 2 3 4 5 Total 
PWIWTOD 1 Count 
Expected Count 
%within PWIWTOD 





% within PWICC 1 




% within PWICC 1 
% of Total 
Total 




d f '  (2-sided) 
Pearson Chi-Square 
Likelihood Ratio 
Linear-by Linear Association 
N of Valid Cases 
- 
" 5 cells (50.0%) have expected countless than 5. The Minimum expected count is .70. 
The majority (36.1 + 24. I=  60.2%) of the participants who intend to graduate 
rated the variables as favorable on the Likert scale. The highest proportion of 29.3% was 
satisfied with item, racial harmony on campus. The majority (60.0%) of participants who 
do not intend to graduate rated the variable as very satisfied on the Likert Scale. The 
highest proportion was satisfied the racial harmony on campus. The significance level 
reported for the Pearson Chi-Square is .136. This value is listed above the Asymp 
significance. 
The significance level is interpreted as a probability because the Chi-Square 
procedure examines the extent to which the observed frequencies differ from those 
expected if there were no relationship; this probability indicates the extent to which the 
observed and expected frequencies differ by chance. As such, the significant value is 
higher than the alpha value of .05; therefore the research can conclude that the results are 
not significant. This means that the perception of those who plan to graduate to those 
who do not plan to graduate is not significant with the racial harmony on campus (see 
Table 45). 
Table 45 
P WI Campus Climate: Racial Harmony on Campus 
1 2 3 4 5 Total 
PWIW70D 1 Count 
Expected Count 
% within PWIWTOD 
% within PWICC2 















d f (2-sided) 
Pearson Chi-Square 
Likelihood Ratio 
Lineat-by Linear Association 
N of Valid Cases 
" 6 cells (60.0%) have expected countless than 5. The Minimum expected count is .35. 
The majority (39.8 + 21 . l=  60.9%) of the participants who intend to graduate 
rated the variables as favorable on the Likert scale. The highest proportion of 39.8% was 
satisfied with item, attitude of instructors toward students. The majority (60.0%) of 
participants who do not intend to graduate rated the variable as satisfied on the Likert 
Scale. The highest proportion was satisfied the attitude of instructors toward students. 
The significance level reported for the Pearson Chi-Square is .089. This value is listed 
above the Asymp significance. 
The significance level is interpreted as a probability because the Chi-Square 
procedure examines the extent to which the observed frequencies differ from those 
expected if there were no relationship; this probability indicates the extent to which the 
observed and expected frequencies differ by chance. As such, the significant value is 
higher than the alpha value of .05; therefore the research can conclude that the results are 
not significant. This means that the perception of those who plan to graduate to those 
who do not plan to graduate is not significant with the attitude of instructors toward 
students (see Table 46). 
The majority (37.6 + 3 1.6= 69.2%) of the participants who intend to graduate 
rated the variables as favorable on the Likert scale. The highest proportion of 37.6 
percent was satisfied with item, attitude of non teaching staff. The majority (70.0%) of 
participants who do not intend to graduate rated the variable as very satisfied on the 
Likert Scale. The highest proportion was very satisfied with the attitude of attitude of 
non teaching staff. The significance level reported for the Pearson Chi-Square is .124. 
This value is listed above the Asymp significance. 
Table 46 
P WI Campus Climate: Attitude of Instructors Towards Students 
1 2 3 4 5 Total 













% within PWICC3 





d f (2-sided) 
Pearson Chi-Square 
Likelihood Ratio 
Linear-by Linear Association 
N of Valid Cases 
" 6 cells (60.0%) have expected countless than 5. The Minimum expected count is .28. 
The significance level is interpreted as a probability because the Chi-Square 
procedure examines the extent to which the observed frequencies differ from those 
expected if there were no relationship; this probability indicates the extent to which the 
observed and expected frequencies differ by chance. As such, the significant value is 
higher than the alpha value of .05; therefore the research can conclude that the results are 
not significant. This means that the perception of those who plan to graduate to those 
who do not plan to graduate is not significant with the attitude of attitude of non teaching 
staff (see Table 47). 
Table 47 
P WI Campus Climate: Attitude of Nonteaching Staff 
PWICC4 
1 2 3 4 5 Total 









% of Total 
Total Count 
Expected Count 
Table 47 (continued) 
1 2 3 4 5 Total 
%within PWIWTOD 7 0 %  7 0 %  147% 371% 343% 1000% 
% within PWICC4 1000% 1000% 1000% 1000% 1000% 1000% 







Linear-by Linear Association 
N of Valid Cases 
a 5 cells (50.0%) have expected countless than 5. The Minimum expected count is .70. 
The majority (54.1 + 33.1= 87.2%) of the participants who intend to graduate 
rated the variables as favorable on the Likert scale. The highest proportion of 54.1% was 
very satisfied with item, opportunities for personal involvement in campus activities. The 
majority (70.0%) of participants who do not intend to graduate rated the variable as very 
satisfied on the Likert Scale. The highest proportion was very satisfied with the 
availability of tutors. The significance level reported for the Pearson Chi-Square is .823. 
This value is listed above the Asymp significance. 
The significance level is interpreted as a probability because the Chi-Square 
procedure examines the extent to which the observed frequencies differ from those 
expected if there were no relationship; this probability indicates the extent to which the 
observed and expected frequencies differ by chance. As such, the significant value is 
150 
higher than the alpha value of .05; therefore the research can conclude that the results are 
not significant. This means that the perception of those who plan to graduate to those 
who do not plan to graduate is not significant with opportunities for personal involvement 
in campus activities (see Table 48). 
Table 48 
P WI Campus Climate: Opportunities for Personal Involvement in Campus Activities 
1 2 3 4 5 Total 







% within PWIWTOD 
%within PWICCS 
% of Total 
Count 
Expected Count 
% within PWIWTOD 
%within PWICC5 
% of Total 
Total 




d f (2-sided) 
Pearson Chi-Square 
Likelihood Ratio 
Linear-by Linear Association 
N of Valid Cases 
" 6 cells (60.0%) have expected countless than 5. The Minimum expected count is .21. 
RQ4: Is there a significant relationship between the perceptions of African- 
American students at an HBCU and a PWI on selected variables related to 
accessing necessary resources by participants who intend to complete 
college and participants who do not intend to complete college? 
The majority (40.6%) of the participants who intend to graduate rated the 
variables as favorable on the Likert scale. The highest proportion of 40.6% was neutral 
with item, availability of tutors. The majority (50.0%) of participants who do not intend 
to graduate rated the variable as neutral on the Likert Scale. The highest proportion was 
neutral with the availability of tutors. The significance level reported for the Pearson 
Chi-Square is .794. This value is listed above the Asymp significance. 
The significance level is interpreted as a probability because the Chi-Square 
procedure examines the extent to which the observed frequencies differ from those 
expected if there were no relationship; this probability indicates the extent to which the 
observed and expected frequencies differ by chance. As such, the significant value is 
higher than the alpha value of .05; therefore the research can conclude that the results are 
not significant. This means that the perception of those who plan to graduate to those 
who do not plan to graduate is not significant with the attitude of attitude of non teaching 
staff (see Table 49). 
Table 49 
P WI Academic Support Services., Availability of Tutors 
PWIASSl 
1 2 3 4 5 Total 
PWIWTOD 1 Count 
Expected Count 
%within PWIWTOD 
% within PWIASS 1 





% of Total 
Count 
Expected Count 
% within PWIWTOD 
%within PWIASSl 
% of Total 
Total 




d f (2-sided) 
Pewson Chi-Square 
Likelihood Ratio 
Linear-by Linear Association 
N of Valid Cases 
" 6 cells (50.0%) have expected countless than 5. The Minimum expected count is .14. 
The majority (37.6%) of the participants who intend to graduate rated the 
variables as favorable on the Likert scale. The highest proportion of 37.6% was neutral 
with item, availability of the writing center. The majority (60.0%) of participants who do 
not intend to graduate rated the variable as satisfied on the Likert Scale. The highest 
proportion was neutral with the availability of tutors. The significance level reported for 
the Pearson Chi-Square is .626. This value is listed above the Asymp significance. 
The significance level is interpreted as a probability because the Chi-Square 
procedure examines the extent to which the observed frequencies differ from those 
expected if there were no relationship; this probability indicates the extent to which the 
observed and expected frequencies differ by chance. As such, the significant value is 
higher than the alpha value of .05; therefore the research can conclude that the results are 
not significant. This means that the perception of those who plan to graduate to those 
who do not plan to graduate is not significant with the availability of tutors (see Table 
50). 
Table 50 
P WI Academic Support Services: Availability of the Writing Center 
1 2 3 4 5 15 Total 
PWIWTOD 1 Count 
118 Expected Count 
%within PWIWTOD 
% within PWIASS2 









% within PWIASS2 





d f (2-sided) 
Pearson Chi-Square 
Likelihood Ratio 
Linear-by Linear. Association 
N of Valid Cases 
" 9 cells (75.0%) have expected countless than 5. The Minimum expected count is .07. 
The majority (40.6 + 39.1 =79.7%) of the participants who intend to graduate 
rated the variables as favorable on the Likert scale. The highest proportion of 40.6% was 
satisfied with item, availability of the computer labs. The majority (40.0%) of 
participants who do not intend to graduate rated the variable as neutral on the Likert 
Scale. The highest proportion was neutral with the computer labs. The significance level 
reported for the Pearson Chi-Square is .25 1. This value is listed above the Asymp 
significance. 
The significance level is interpreted as a probability because the Chi-Square 
procedure examines the extent to which the observed frequencies differ from those 
expected if there were no relationship; this probability indicates the extent to which the 
observed and expected frequencies differ by chance. As such, the significant value is 
higher than the alpha value of .05; therefore the research can conclude that the results are 
not significant. This means that the perception of those who plan to graduate to those 
who do not plan to graduate is not significant with the availability the computer labs (see 
Table 5 1). 
The majority (54.1 + 30.8 =84.9%) of the participants who intend to graduate 
rated the variables as favorable on the Likert scale. The highest proportion of 54.1% was 
very satisfied with item, availability of internet access. The majority (50.0%) of 
participants who do not intend to graduate rated the variable as satisfied on the Likert 
Scale. The highest proportion was satisfied with the availability of internet access. The 
significance level reported for the Pearson Chi-Square is ,772. This value is listed above 
the Asymp significance. 
Table 5 1 
PWI Academic Support Services: Availability of' Computer Labs 
1 2 3 4 5 Total 




% of Total 
2 Count 
Expected Count 
% within PWIWTOD 
%within PWIASS3 
% of Total 
Count 
Expected Count 
% within PWIWTOD 
% within PWIASS3 





d f '  (2-sided) 
Pearson Chi-Square 
Likelihood Ratio 
Linear-by Linear Association 
N of Valid Cases 
-- 
" 6 cells (60.0%) have expected countless than 5. The Minimum expected count is .07. 
The significance level is interpreted as a probability because the Chi-Square 
procedure examines the extent to which the observed frequencies differ from those 
expected if there were no relationship; this probability indicates the extent to which the 
observed and expected frequencies differ by chance. As such, the significant value is 
higher than the alpha value of .05; therefore the research can conclude that the results are 
not significant. This means that the perception of those who plan to graduate to those 
who do not plan to graduate is not significant with the availability internet access (see 
Table 52). 
Table 52 
P WI Academic Support Services.: Availability of Internet Access 
1 2 3 4 5 Total 









% of Total 
Total Count 
Expected Count 
Table 52 (continued) 
1 2 3 4 5 Total 
%within PWIWTOD 7% 28% 11 2% 322% 53 1% 1000% 
%within PWIASS4 1000% 1000% 1000% 1000% 1000% 1000% 




d f (2-sided) 
Pearson Chi-Square 
Likelihood Ratio 
Linear-by Linear Association 
N of Valid Cases 
-- 
" 6 cells (6.0%) have expected countless than 5. The Minimum expected count is .07 
The majority (38.3 + 24.1 =62.4%) of the participants who intend to graduate 
rated the variables as favorable on the Likert scale. The highest proportion of 38.3% was 
satisfied with item, academic seminars and workshops. The majority (40.0%) of 
participants who do not intend to graduate rated the variable as very satisfied on the 
Likert Scale. The highest proportion was satisfied with the academic seminars and 
workshops. The significance level reported for the Pearson Chi-Square is .726. This 
value is listed above the Asymp significance. 
The significance level is interpreted as a probability because the Chi-Square 
procedure examines the extent to which the observed frequencies differ from those 
expected if there were no relationship; this probability indicates the extent to which the 
observed and expected frequencies differ by chance. As such, the significant value is 
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higher than the alpha value of .05; therefore the research can conclude that the results are 
not significant. This means that the perception of those who plan to graduate to those 
who do not plan to graduate is not significant with the academic seminars and workshops 
(see Table 53). 
Table 53 
P WI Academic Support Services., Academic Seminars and Workshops 
PWIASSS 
1 2 3 4 5 Total 









% of Total 
Count 
Expected Count 
% within PWIWTOD 
%within PWIASSS 
% of Total 
Total 




d f '  (2-sided) 
Pearson Chi-square 
Likelihood Ratio 
Linear-by Linear Association 
N of Valid Cases 
" 6 cells (60.0%) have expected countless than 5. The Minimum expected count is .14. 
RQ5: Is there a significant relationship between the perceptions of African- 
American students at an HBCU and a PWI on selected variables related to 
institutional support factors by participants who intend to complete 
college and participants who do not intend to complete college? 
The majority (35.3 + 24.8 =60.1%) of the participants who intend to graduate 
rated the variables as favorable on the Likert scale. The highest proportion of 35.3% was 
satisfied with item, access to financial aid. The majority (70.0%) of participants who do 
not intend to graduate rated the variable as very satisfied on the Likert Scale. The highest 
proportion was very satisfied with the access to financial aid. The significance level 
reported for the Pearson Chi-Square is .037. This value is listed above the Asymp 
significance. 
The significance level is interpreted as a probability because the Chi-Square 
procedure examines the extent to which the observed frequencies differ from those 
expected if there were no relationship; this probability indicates the extent to which the 
observed and expected frequencies differ by chance. As such, the significant value is 
higher than the alpha value of .05; therefore the research can conclude that the results are 
significant. This means that the perception of those who plan to graduate to those who do 
not plan to graduate is significant with the access to financial aid (see Table 54). 
Table 54 
P WI Access or Availability oj'hrecessary Resources: Access to SufJicient Financial Aid 
PWIANS 1 





% within PWIWTOD 
% within PWIANS 1 
% of Total 
2 Count 
Expected Count 
% within PWIWTOD 
% within PWIANS 1 




% within PWIANSl 
% of Total 




d f (2-sided) 
Pear son Chi-Square 
Likelihood Ratio 
Linear-by Linear Association 
N of Valid Cases 
" 5 cells (50.0%) have expected countless than 5 .  The Minimum expected count is .98. 
The majority (37.6 + 16.5 =54.1%) of the participants who intend to graduate 
rated the variables as favorable on the Likert scale. The highest proportion of 37.6% was 
satisfied with item, access to guidance/counseling in the Office of Financial Aid. The 
majority (70.0%) of participants who do not intend to graduate rated the variable as very 
satisfied on the Likert Scale. The highest proportion was very satisfied with the access to 
guidance/counseling in the Office of Financial Aid. The significance level reported for 
the Pearson Chi-Square is .002. This value is listed below the Asymp significance. 
The significance level is interpreted as a probability because the Chi-Square 
procedure examines the extent to which the observed frequencies differ from those 
expected if there were no relationship; this probability indicates the extent to which the 
observed and expected frequencies differ by chance. As such, the significant value is 
higher than the alpha value of .05; therefore the research can conclude that the results are 
significant. This means that the perception of those who plan to graduate to those who do 
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not plan to graduate is significant with the access to guidance/counseling in the Office of 
Financial Aid (see Table 55). 
Table 55 
P WI Access or Availability of Necessary Resources: Access to Guidance Counseling 
Provided in the OfJice of Financial Aid 
1 2 3 4 5 Total 
PWIWTOD 1 Count 
Expected Count 
%within PWIWTOD 
% within PWIANS2 
% of Total 
2 Count 
Expected Count 
% within PWIWTOD 
%within PWIANS2 





% of Total 
Total 







Lineas-by Linear Association 
N of Valid Cases 
" 5 cells (50.0%) have expected countless than 5. The Minimum expected count is .56. 
The majority (35.3 + 20.3 =55.6%) of the participants who intend to graduate 
rated the variables as favorable on the Likert scale. The highest proportion of 35.3% was 
satisfied with item, access to services provided in the Office of Admissions. The 
majority (70.0%) of participants who do not intend to graduate rated the variable as very 
satisfied on the Likert Scale. The highest proportion was very satisfied with the access to 
services provided in the Office of Admissions. The significance level reported for the 
Pearson Chi-Square is .011. This value is listed below the Asymp significance. 
The significance level is interpreted as a probability because the Chi-Square 
procedure examines the extent to which the observed frequencies differ from those 
expected if there were no relationship; this probability indicates the extent to which the 
observed and expected frequencies differ by chance. As such, the significant value is 
lower than the alpha value of .O5; therefore the research can conclude that the results are 
significant. This means that the perception of those who plan to graduate to those who do 
not plan to graduate is significant with the access to services provided in the Office of 
Admissions (see Table 56). 
Table 56 
P WIAccess or Availability of Necessary Resources: Access to Services Provided in the 
Office of Admissions 
1 2 3 4 5 Total 
PWIWTOD 1 Count 5 15 39 47 27 133 
Expected Count 4 7  140 37.2 456 316 1330 
%within PWIWTOD 3 8% l l  3% 29 3% 35.3% 20 3% 100 0% 
% within PWIANS3 I00 0% 100 0% 97.5% 95.9% 79 4% 93.0% 
% of Total 3 5% 105% 27.3% 329% 189% 93 0% 
2 Count 0 0 1 2 7 10 
Expected Count 3 1.0 2.8 3 4 2 4  10 0 
%within PWIWTOD .O% 0% 100% 200% 700% lOOO% 
% within PWIANS3 0% 0% 2 5% 4.1% 20.6% 7 0% 
Total 
% of' Total 
Count 
Expected Count 5.0 150  400  490  34 0 143 0 
%within PWIWTOD 3 5% 105% 280% 34.3% 23 8% 1000% 
% within PWIANS3 100 0% 100.0% 100.0% 100 0% 100 0% 100.0% 
% of Total 3.5% 10 5% 28 0% 34.3% 23.8% 100.0% 




d f '  (2-sided) 
Pearson Chi-Square 
Likelihood Ratio 
Linear-by Linear Association 
N of Valid Cases 
" 6 cells (60.0%) have expected countless than 5 .  The Minimum expected count is .35. 
The majority (36.1 + 19.5 =55.6%) of the participants who intend to graduate 
rated the variables as favorable on the Likert scale. The highest proportion of 36.1% was 
satisfied with item, access to services provided in the Office of the Registrar. The 
majority (70.0%) of participants who do not intend to graduate rated the variable as very 
satisfied on the Likert Scale. The highest proportion was very satisfied with the access to 
services provided in the Office of Admissions. The significance level reported for the 
Pearson Chi-Square is .007. This value is listed below the Asymp significance. 
The significance level is interpreted as a probability because the Chi-Square 
procedure examines the extent to which the observed frequencies differ from those 
expected if there were no relationship; this probability indicates the extent to which the 
observed and expected frequencies differ by chance. As such, the significant value is 
lower than the alpha value of .05; therefore the research can conclude that the results are 
significant. This means that the perception of those who plan to graduate to those who do 
not plan to graduate is significant with the access to services provided in the Office of the 
Registrar (see Table 57). 
Table 57 
P WI Access or Availability of Necessary Resources. Access to Services Provided in the 
OfJice of the Registrar 
1 2 3 4 5 Total 




% of Total 
2 Count 
Expected Count 
% within PWIWTOD 
%within PWIANS4 





% of Total 
Total 




d f (2-sided) 
Pearson Chi-Square 
Likelihood Ratio 
Linear-by Linear Association 
N of Valid Cases 
" 6 cells (60.0%) have expected countless than 5. The Minimum expected count is .21. 
The majority (36.8 + 22.6 =59.4%) of the participants who intend to graduate 
rated the variables as favorable on the Likert scale. The highest proportion of 36.8% was 
satisfied with item, access to resources provided in the Counseling Center. The majority 
(70.0%) of participants who do not intend to graduate rated the variable as very satisfied 
on the Likert Scale. The highest proportion was very satisfied with the access to 
resources provided in the Counseling Center. The significance level reported for the 
Pearson Chi-Square is .015. This value is listed below the Asymp significance. 
The significance level is interpreted as a probability because the Chi-Square 
procedure examines the extent to which the observed frequencies differ from those 
expected if there were no relationship; this probability indicates the extent to which the 
observed and expected frequencies differ by chance. As such, the significant value is 
lower than the alpha value of .05; therefore the research can conclude that the results are 
significant. This means that the perception of those who plan to graduate to those who do 
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not plan to graduate is significant with the access to resources provided in the Counseling 
Center (see Table 58). 
Table 58 
P WI Access or Availability of Necessary Resources: Access to Resources Provided in 
the Counseling Center 
PWIANSS 


















Table 58 (continued) 
Chi-Square Tests 
Asymp. Sig 
Value d f (2-sided) 
Pearson Chi-square 12 271" 4 015 
Likelihood Ratio 13 656 4 008 
Linear-by Linesu Association 9.163 1 002 
N of Valid Cases 143 
a 5 cells (50.0%) have expected countless than 5. The Minimum expected count is .42. 
RQ5: Is there a significant relationship between the perceptions of African- 
American students at an HBCU and a PWI on selected variables related to 
institutional support factors by participants who intend to complete 
college and participants who do not intend to complete college? 
The majority (38.3 + 24.8 =63.1%) of the participants who intend to graduate 
rated the variables as favorable on the Likert scale. The highest proportion of 38.3% was 
satisfied with item, condition of the classroom facilities. The majority (1 00.0%) of 
participants who do not intend to graduate rated the variable as very satisfied on the 
Likert Scale. The highest proportion was very satisfied with the condition of the 
classroom facilities. The significance level reported for the Pearson Chi-Square is .000. 
This value is listed below the Asymp significance. 
The significance level is interpreted as a probability because the Chi-Square 
procedure examines the extent to which the observed frequencies differ from those 
expected if there were no relationship; this probability indicates the extent to which the 
observed and expected frequencies differ by chance. As such, the significant value is 
lower than the alpha value of .05; therefore the research can conclude that the results are 
significant. This means that the perception of those who plan to graduate to those who do 
not plan to graduate is significant with the condition of the classroom facilities (see Table 
59). 
Table 59 
PWI Facilities at the Institution: Condition of Classroom Facilities 
PWIFAI 1 
1 2 3 4 5 Total 




% of Total 
2 Count 
Expected Count 
% within PWIWTOD 
% within PWIFAII 





% of Total 
Total 




d f (2-sided) 
Pearson Chi-square 
Likelihood Ratio 
Linear-by Linear. Association 
N of Valid Cases 
a 6 cells (60.0%) have expected countless than 5. The Minimum expected count is .14. 
The majority (41.4 + 41.4 =82.8%) of the participants who intend to graduate 
rated the variables as favorable on the Likert scale. The highest proportion of 4 1.1 % was 
satisfied with item, condition of the classroom facilities. The majority (90.0%) of 
participants who do not intend to graduate rated the variable as very satisfied on the 
Likert Scale. The highest proportion was very satisfied with the condition of the 
classroom facilities. The significance level reported for the Pearson Chi-Square is .062. 
This value is listed above the Asymp significance. 
The significance level is interpreted as a probability because the Chi-Square 
procedure examines the extent to which the observed frequencies differ from those 
expected if there were no relationship; this probability indicates the extent to which the 
observed and expected fi-equencies differ by chance. As such, the significant value is 
higher than the alpha value of .05; therefore the research can conclude that the results are 
not significant. This means that the perception of those who plan to graduate to those 
who do not plan to graduate is not significant with the condition of the classroom 
facilities (see Tale 60). 
Table 60 
P WI Facilities at the Institution. Condition of Athletic Facilities 




% of Total 
2 Count 
Expected Count 
% within PWIWTOD 
96 within PWIFAI2 
% of Total 
Count 
Expected Count 
% within PWIWTOD 
%within PWIFAI2 
% of Total 
Total 




d f (2-sided) 
Pear son Chi-Square 
Likelihood Ratio 
Linear-by Linear Association 
N of Valid Cases 
a 7 cells (70.0%) have expected countless than 5. The Minimum expected count is .07. 
The majority (37.6 t-36.1 =73.7%) of the participants who intend to graduate rated 
the variables as favorable on the Likert scale. The highest proportion of 37.6% was 
satisfied with item, condition of the student union building. The majority (90.0%) of 
participants who do not intend to graduate rated the variable as very satisfied on the 
Likert Scale. The highest proportion was very satisfied with the condition of the student 
union building. The significance level reported for the Pearson Chi-Square is .009. This 
value is listed below the Asymp significance. 
The significance level is interpreted as a probability because the Chi-Square 
procedure examines the extent to which the observed frequencies differ from those 
expected if there were no relationship; this probability indicates the extent to which the 
observed and expected frequencies differ by chance. As such, the significant value is 
lower than the alpha value of .05; therefore the research can conclude that the results are 
significant. This means that the perception of those who plan to graduate to those who do 
not plan to graduate is significant with the condition of the condition of the student union 
building (see Table 61). 
Table 61 
P W I  Facilities at the Institution.: Condition of the Student Union Building 
3 4 5 Total 




% of Total 
2 Count 
Expected Count 
% within PWIWTOD 
%within PWIFAI3 




% within PWIFAI3 





d f (2-sided) 
Pearson Chi-Square 
Likelihood Ratio 
Linear-by Linear Association 
N of Valid Cases 
" 5 cells (62.5%) have expected countless than 5. The Minimum expected count is .21 
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The majority (30.1 +29.3 =59.4%) of the participants who intend to graduate rated 
the variables as favorable on the Likert scale. The highest proportion of 30.1% was 
satisfied with item, condition of the student housing. The majority (90.0%) of 
participants who do not intend to graduate rated the variable as very satisfied on the 
Likert Scale. The highest proportion was very satisfied with the condition of student 
housing. The significance level reported for the Pearson Chi-Square is .004. This value 
is listed below the Asymp significance. 
The significance level is interpreted as a probability because the Chi-Square 
procedure examines the extent to which the observed frequencies differ from those 
expected if there were no relationship; this probability indicates the extent to which the 
observed and expected frequencies differ by chance. As such, the significant value is 
lower than the alpha value of .05; therefore the research can conclude that the results are 
significant. This means that the perception of those who plan to graduate to those who do 
not plan to graduate is significant with the condition of student housing (see Table 62). 
Table 62 
P WI Facilities at the Institution: Condition of the Student Housing 
1 2 3 4 5 Total 
PWIWTOD 1 Count 7 12 35 40 3 9 133 
Expected Count 6.5 11 2 32 6 381 446  1330 
%within PWIWTOD 5 3% 9 0 %  26.3% 30 1% 29 3% 100.0% 
% within PWIFAI4 100.0% 1000% 100 0% 97 6% 81 3% 93 0% 
% of Total 4 9% 8.4% 24 5% 28 0% 27 3% 93 0% 
Table 62 (continued) 






% of Total 
Count 
Expected Count 
% within PWIWTOD 
% within PWIFAI4 




d f (2-sided) 
Pearson Chi-Square 
Likelihood Ratio 
Linear-by Linea Association 
N of Valid Cases 
a 5 cells (50.0%) have expected countless than 5. The Minimum expected count is .49. 
The majority (5 1.9 +34.6 =86.5%) of the participants who intend to graduate rated 
the variables as favorable on the Likert scale. The highest proportion of 5 1.9% was very 
satisfied with item, condition of the library and library books. The majority (90.0%) of 
participants who do not intend to graduate rated the variable as very satisfied on the 
Likert Scale. The highest proportion was very satisfied with the condition of student 
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housing. The significance level reported for the Pearson Chi-Square is .136. This value 
is listed below the Asymp significance. 
The significance level is interpreted as a probability because the Chi-Square 
procedure examines the extent to which the observed frequencies differ from those 
expected if there were no relationship; this probability indicates the extent to which the 
observed and expected frequencies differ by chance. As such, the significant value is 
higher than the alpha value of .05; therefore the research can conclude that the results are 
not significant. This means that the perception of those who plan to graduate to those 
who do not plan to graduate is not significant with the condition of the library and library 
books (see Table 63). 
Table 63 
P WI Facilities at the Institution: Condition of the Library and Library Books 
PWIFAIS 
2 3 4 5 Total 
PWIWTOD 1 Count 
Expected Count 
% within PWIWTOD 
%within PWIFAIS 





% of' Total 
Table 63 (continued) 
Total 
2 3 4 5 Total 
Count 1 17 47 78 143 
Expected Count 1 0  17 0 47 0 78 0 143 0 
%within PWIWTOD 7% 11 9% 32 9% 54 5% 100 0% 







Linear-by Linear Association 
N of Valid Cases 
" 4 cells (50.0) have expected countless than 5. The Minimum expected count is .07. 
CHAPTER VI 
SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS 
Introduction 
This purpose of Chapter VI is to identify and draw attention to the major findings 
from the research study. The conclusions are based on the findings and the implications 
are determined. The recommendations are made for providing policies, programs, 
models, and a framework for improving rates of retention at HBCUs and PWIs. Chapter 
VI also makes recommendations for future research in this area. 
The researcher conducted this study using a Pearson Chi-Square Test. This 
methodology was significant because it verified whether the researcher violated the 
minimum expected cell frequency which should be five or greater. The requirements for 
the using the Chi-Square were met. The data has a 2 x 5 table (that is each one has only 
two categories and one variable has five categories. The study was designed to examine 
the factors (academic support, pre college preparation, campus climate, access to 
available resources, and institutional support) associated with perception of African- 
American undergraduate that intend to complete college and those who do not intend to 
complete college based on variables related to retention at an urban historically black 
college and university (HBCU) and an urban predominantly white institution (PWI) in 
metropolitan Atlanta. 
Summary 
The purpose of this study is to identifj if there is a significant relationship 
between the perceptions of those who intended to graduate and those who did not intend 
to graduate on selected variables related to retention at urban predominantly white public 
institution and an urban historically black college and university and elude to practices 
that are effective in assisting with retaining African-American undergraduate students at 
each institution. The first chapter delineates the introduction, statement of the problem, 
purpose of the study, research questions, and the significance of the study. The second 
chapter is a review of literature on the research topic in relation to the selected 
independent variables. The third chapter explains the theoretical framework of the study. 
Chapter IV establishes the research methodology employed for this study. This chapter 
includes the research design, description of the setting, sampling procedures, working 
with human subjects, insturrnentation, data collection procedures, statistical applications 
and the summary. Chapter V discusses the analysis of data collected from the research. 
This chapter contains demographic information, the use of Pearson Chi Square, and 
summary of findings. Chapter VI consists of the summary, conclusion, findings and 
implications from the research followed by the recommendations and conclusion. The 
study addressed the following research questions: 
RQ1: Is there a significant relationship between the perceptions of African- 
American students at an HBCU and a PWI on selected variables related to 
instructional academic support factors by participants who intend to 
complete college and participants who do not intend to complete college? 
RQ2: Is there a significant relationship between the perceptions of African- 
American students at an HBCU and a PWI on selected variables related to 
academic preparation factors by participants who intend to complete 
college and participants who do not intend to complete college? 
RQ3: Is there a significant relationship between the perceptions of African- 
American students at an HBCU and a PWI on selected variables related to 
campus climate (sense of belonging) by participants who intend to 
complete college and participants who do not intend to complete college? 
RQ4: Is there a significant relationship between the perceptions of African- 
American students at an HBCU and a PWI on selected variables related to 
accessing necessary resources by participants who intend to complete 
college and participants who do not intend to complete college? 
RQ5: Is there a significant relationship between the perceptions of African- 
American students at an HBCU and a PWI on selected variables related to 
institutional support factors by participants who intend to complete 
college and participants who do not intend to complete college? 
Findings and Implications 
Instructional Academic Support 
Course Content in Their Major Field of Study: Findings from the data set 
concluded that the highest proportion (52.9%) of those who plan to graduate from the 
HBCU reported that they were satisfied with their course content in their major field of 
study. Conversely, the highest proportion (53.3%) of those who do not plan to graduate 
from the HBCU reported that they were impartial on the course content in their major 
field of study. Therefore, the research can conclude through Pearson Chi Square that the 
perception of those who plan to graduate to those who do not plan to graduate is 
significant at the HBCU. 
Findings from the data set concluded that the highest proportion (48.9%) of those 
who do plan to graduate from the PWI reported that they were satisfied with their course 
content in their major field of study. Conversely, the highest proportion (50.0%) of those 
who do not plan to graduate the PWI reported that they were impartial with their course 
content in their major field of study. Therefore, the research can conclude through 
Pearson Chi Square that the perception of those who plan to graduate to those who do not 
plan to graduate is significant at the PWI. 
Instruction in Your Major Field of Study: Findings from the data set concluded 
that the highest proportion (53.8%) of those who plan to graduate from the HBCU 
reported that they were satisfied with their instruction in their major field of study. 
Conversely, the highest proportion (53.3%) of those who do not plan to graduate from the 
HBCU reported that they were impartial on the instruction in their major field of study. 
Therefore, the research can conclude through Pearson Chi Square that the perception of 
those who plan to graduate to those who do not plan to graduate is significant at the 
HBCU. 
Findings from the data set concluded that the highest proportion (45.1 %) of those 
who plan to graduate from the PWI reported that they were satisfied with their instruction 
in their major field of study. Conversely, the highest proportion (40.0%) of those who do 
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not plan to graduate from the PWI reported that they were impartial on the instruction in 
their major field of study. Therefore, the research can conclude through Pearson Chi 
Square that the perception of those who plan to graduate to those who do not plan to 
graduate is significant at the PWI. 
Out of Class Availability of Your Instructors: Findings from the data set 
concluded that the highest proportion (37.8%) of those who plan to graduate from the 
HBCU reported that they were impartial with their out of class availability of your 
instructors. Conversely, the highest proportion (40.0%) of those who do not plan to 
graduate from the HBCU reported that they were impartial with their out of class 
availability of your instructors. Therefore, the research can conclude through Pearson 
Chi Square that the perception of those who plan to graduate to those who do not plan to 
graduate is not significant at the HBCU. 
Findings from the data set concluded that the highest proportion (34.6%) of those 
who plan to graduate from the PWI reported that they were satisfied with their out of 
class availability of your instructors. Conversely, the highest proportion (60.0%) of those 
who do not plan to graduate from the PWI reported that they were very dissatisfied with 
their out of class availability of your instructors. Therefore, the research can conclude 
through Pearson Chi Square that the perception of those who plan to graduate to those 
who do not plan to graduate is significant at the PWI. 
Class Size Relative to the Type of Course: Findings from the data set concluded 
that the highest proportion (41.2%) of those who plan to graduate fkom the HBCU 
reported that they were satisfied with their class size relative to the type of course. 
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Conversely, the highest proportion (46.7%) of those who do not plan to graduate from the 
HBCU reported that they were impartial with their class size relative to the type of 
course. Therefore, the research can conclude through Pearson Chi Square that the 
perception of those who plan to graduate to those who do not plan to graduate is 
significant at the HBCU. 
Findings from the data set concluded that the highest proportion (40.6%) of those 
who plan to graduate from the PWI reported that they were satisfied with their class size 
relative to the type of course. Conversely, the highest proportion (60.0%) of those who 
do not plan to graduate from the PWI reported that they were impartial with their class 
size relative to the type of course. Therefore, the research can conclude through Pearson 
Chi Square that the perception of those who plan to graduate to those who do not plan to 
graduate is significant at the PWI. 
Availability of Your Advisor: Findings from the data set concluded that the 
highest proportion (36.1%) of those who plan to graduate from the HBCU reported that 
they were satisfied with the availability of their advisor. Conversely, the highest 
proportion (33.3%) of those who do not plan to graduate from the HBCU reported that 
they were satisfied with their availability of their advisor. Therefore, the research can 
conclude through Pearson Chi Square that the perception of those who plan to graduate to 
those who do not plan to graduate is not significant at the HBCU. 
Findings from the data set concluded that the highest proportion (29.3%) of those 
who plan to graduate from the PWI reported that they were satisfied with their 
availability of their advisor. Conversely, the highest proportion (70.0%) of those who do 
not plan to graduate from the PWI reported that they were very dissatisfied with the 
availability of their advisor. Therefore, the research can conclude through Pearson Chi 
Square that the perception of those who plan to graduate to those who do not plan to 
graduate is significant at the PWI. 
Academic Preparation ofstudent 
My Academic Preparation for College Coming Out of High School: Findings 
from the data set concluded that the highest proportion (26.6%) of those who plan to 
graduate fiom the HBCU reported that they were satisfied with their academic 
preparation for college coming out of high school. Conversely, the highest proportion 
(40.0%) of those who do not plan to graduate from the HBCU reported that they were 
satisfied with their academic preparation for college coming out of high school. 
Therefore, the research can conclude through Pearson Chi Square that the perception of 
those who plan to graduate to those who do not plan to graduate is not significant at the 
HBCU. 
Findings from the data set concluded that the highest proportion (4 1.1 %) of those 
who plan to graduate from the PWI reported that they were satisfied with their academic 
preparation for college coming out of high school. Conversely, the highest proportion 
(40.0%) of those who do not plan to graduate from the PWI reported that they were very 
dissatisfied with their academic preparation for college coming out of high school. 
Therefore, the research can conclude through Pearson Chi Square that the perception of 
those who plan to graduate to those who do not plan to graduate is significant at the PWI. 
My Writing Ability Out of High School: Findings from the data set concluded 
that the highest proportion (36.1%) of those who plan to graduate from the HBCU 
reported that they were satisfied with their writing ability out of high school. Conversely, 
the highest proportion (33.3%) of those who do not plan to graduate from the HBCU 
reported that they were impartial with their writing ability out of high school. Therefore, 
the research can conclude through Pearson Chi Square that the perception of those who 
plan to graduate to those who do not plan to graduate is not significant at the HBCU. 
Findings from the data set concluded that the highest proportion (38.3%) of those 
who plan to graduate from the PWI reported that they were satisfied with their writing 
ability out of high school. Conversely, the highest proportion (50.0%) of those who do 
not plan to graduate from the PWI reported that they were satisfied with their writing 
ability out of high school. Therefore, the research can conclude through Pearson Chi 
Square that the perception of those who plan to graduate to those who do not plan to 
graduate is significant at the PWI. 
My Reading Ability Out of High School: Findings from the data set concluded 
that the highest proportion (54.6%) of those who plan to graduate from the HBCU 
reported that they were very satisfied with their reading ability out of high school. 
Conversely, the highest proportion (46.7%) of those who do not plan to graduate from the 
HBCU reported that they were very satisfied with their reading ability out of high school. 
Therefore, the research can conclude through Pearson Chi Square that the perception of 
those who plan to graduate to those who do not plan to graduate is not significant at the 
HBCU. 
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Findings from the data set concluded that the highest proportion (53.4%) of those 
who plan to graduate from the PWI reported that they were very satisfied with their 
writing ability out of high school. Conversely, the highest proportion (40.0%) of those 
who do not plan to graduate from the PWI reported that they were equally impartial and 
satisfied with their reading ability out of high school. Therefore, the research can 
conclude through Pearson Chi Square that the perception of those who plan to graduate to 
those who do not plan to graduate is not significant at the PWI. 
My Mathematical Ability Out of High School: Findings from the data set 
concluded that the highest proportion (34.5%) of those who plan to graduate from the 
HBCU reported that they were satisfied with their mathematical ability out of high 
school. Conversely, the highest proportion (40.0%) of those who do not plan to graduate 
from the HBCU reported that they were satisfied with their mathematical ability out of 
high school. Therefore, the research can conclude through Pearson Chi Square that the 
perception of those who plan to graduate to those who do not plan to graduate is not 
significant at the HBCU. 
Findings from the data set concluded that the highest proportion (46.6%) of those 
who plan to graduate from the PWI reported that they were satisfied with their 
mathematical ability out of high school. Conversely, the highest proportion (50.0%) of 
those who do not plan to graduate from the PWI reported that they were impartial with 
their mathematical ability out of high school. Therefore, the research can conclude 
through Pearson Chi Square that the perception of those who plan to graduate to those 
who do not plan to graduate is significant at the PWI. 
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My Amount of Studying in College: Findings from the data set concluded that the 
highest proportion (39.5%) of those who plan to graduate from the HBCU reported that 
they were impartial with their amount of studying in college. Conversely, the highest 
proportion (46.7%) of those who do not plan to graduate from the HBCU reported that 
they were satisfied with their amount of studying in college. Therefore, the research can 
conclude through Pearson Chi Square that the perception of those who plan to graduate to 
those who do not plan to graduate is not significant at the HBCU. 
Findings from the data set concluded that the highest proportion (30.8%) of those 
who plan to graduate from the PWI reported that they were impartial with amount of 
studying in college. Conversely, the highest proportion (50.0%) of those who do not plan 
to graduate from the PWI reported that they were very satisfied with their amount of 
studying in college. Therefore, the research can conclude through Pearson Chi Square 
that the perception of those who plan to graduate to those who do not plan to graduate is 
not significant at the PWI. 
Campus Climate (Sense of Belonging) 
Institutional Concern for You As An Individual: Findings from the data set 
concluded that the highest proportion (30.5%) of those who plan to graduate from the 
HBCU reported that they were impartial with the institutional concern for you as an 
individual. Conversely, the highest proportion (33.3%) of those who do not plan to 
graduate from the HBCU reported that they were impartial with the institutional concern 
for them as an individual. Therefore, the research can conclude through Pearson Chi 
Square that the perception of those who plan to graduate to those who do not plan to 
graduate is not significant at the HBCU. 
Findings from the data set concluded that the highest proportion (29.3%) of those 
who plan to graduate from the PWI reported that they were impartial with the 
institutional concern for you as an individual. Conversely, the highest proportion 
(60.0%) of those who do not plan to graduate from the PWI reported that they were very 
satisfied with the institutional concern for them as an individual. Therefore, the research 
can conclude through Pearson Chi Square that the perception of those who plan to 
graduate to those who do not plan to graduate is not significant at the PWI. 
Racial Harmony on the Campus: Findings from the data set concluded that the 
highest proportion (33.3%) of those who plan to graduate from the HBCU reported that 
they were satisfied with the racial harmony on campus. Conversely, the highest 
proportion (33.3%) of those who do not plan to graduate from the HBCU reported that 
they were impartial with the racial harmony on campus. Therefore, the research can 
conclude through Pearson Chi Square that the perception of those who plan to graduate to 
those who do not plan to graduate is not significant at the HBCU. 
Findings from the data set concluded that the highest proportion (36.1%) of those 
who plan to graduate from the PWI reported that they were satisfied with the racial 
harmony on campus. Conversely, the highest proportion (60.0%) of those who do not 
plan to graduate from the PWI reported that they were very satisfied with the racial 
harmony on campus. Therefore, the research can conclude through Pearson Chi Square 
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that the perception of those who plan to graduate to those who do not plan to graduate is 
not significant at the PWI. 
Attitude of Instructors Towards Students: Findings from the data set concluded 
that the highest proportion (40.7%) of those who plan to graduate from the HBCU 
reported that they were satisfied with the attitude of instructors towards students. 
Conversely, the highest proportion (33.3%) of those who do not plan to graduate from the 
HBCU reported that they were impartial and satisfied with the attitude of instructors 
towards students. Therefore, the research can conclude through Pearson Chi Square that 
the perception of those who plan to graduate to those who do not plan to graduate is not 
significant at the HBCU. 
Findings from the data set concluded that the highest proportion (39.8%) of those 
who plan to graduate from the PWI reported that they were satisfied with the attitude of 
instructors towards students. Conversely, the highest proportion (60.0%) of those who do 
not plan to graduate from the PWI reported that they were very satisfied with the attitude 
of instructors towards students. Therefore, the research can conclude through Pearson 
Chi Square that the perception of those who plan to graduate to those who do not plan to 
graduate is not significant at the PWI. 
Attitude of Non-teaching Staff (Student Affairs, Student Support Services) 
Towards Sstudents: Findings from the data set concluded that the highest proportion 
(30.5%) of those who plan to graduate from the HBCU reported that they were impartial 
with the attitude of non teaching staff towards students. Conversely, the highest 
proportion (33.3%) of those who do not plan to graduate from the HBCU reported that 
they were very dissatisfied with the attitude of non teaching staff towards students. 
Therefore, the research can conclude through Pearson Chi Square that the perception of 
those who plan to graduate to those who do not plan to graduate is not significant at the 
HBCU. 
Findings from the data set concluded that the highest proportion (37.6%) of those 
who plan to graduate from the PWI reported that they were satisfied with the attitude of 
non teaching staff towards students. Conversely, the highest proportion (70.0%) of those 
who do not plan to graduate from the PWI reported that they were very satisfied with the 
attitude of non teaching staff towards students. Therefore, the research can conclude 
through Pearson Chi Square that the perception of those who plan to graduate to those 
who do not plan to graduate is not significant at the PWI. 
Opportunities for Personal Involvement in Campus Activities: Findings from the 
data set concluded that the highest proportion (37.0%) of those who plan to graduate 
from the HBCU reported that they were very satisfied with the opportunities for personal 
involvement in campus activities. Conversely, the highest proportion (46.7%) of those 
who do not plan to graduate from the HBCU reported that they were satisfied with the 
opportunities for personal involvement in campus activities. Therefore, the research can 
conclude through Pearson Chi Square that the perception of those who plan to graduate to 
those who do not plan to graduate is not significant at the HBCU. 
Findings from the data set concluded that the highest proportion (54.1%) of those 
who plan to graduate from the PWI reported that they were very satisfied with the 
opportunities for personal involvement in campus activities. Conversely, the highest 
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proportion (70.0%) of those who do not plan to graduate from the PWI reported that they 
were very satisfied with the opportunities for personal involvement in campus activities. 
Therefore, the research can conclude through Pearson Chi Square that the perception of 
those who plan to graduate to those who do not plan to graduate is not significant at the 
PWI. 
Academic Support Services 
Availability of Tutors: Findings from the data set concluded that the highest 
proportion (42.0%) of those who plan to graduate from the HBCU reported that they 
were impartial with the availability of tutors. Conversely, the highest proportion (66.7%) 
of those who do not plan to graduate from the HBCU reported that they were impartial 
with the availability of tutors. Therefore, the research can conclude through Pearson Chi 
Square that the perception of those who plan to graduate to those who do not plan to 
graduate is not significant at the HBCU. 
Findings from the data set concluded that the highest proportion (40.6%) of those 
who plan to graduate from the PWI reported that they were very impartial with the 
availability of tutors. Conversely, the highest proportion (50.0%) of those who do not 
plan to graduate from the PWI reported that they were impartial with the availability of 
tutors. Therefore, the research can conclude through Pearson Chi Square that the 
perception of those who plan to graduate to those who do not plan to graduate is not 
significant at the PWI. 
Availability of the Writing Center: Findings from the data set concluded that the 
highest proportion (40.3%) of those who plan to graduate from the HBCU reported that 
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they were impartial with the availability of the writing center. Conversely, the highest 
proportion (53.3%) of those who do not plan to graduate from the HBCU reported that 
they were impartial with the availability of the writing center. Therefore, the research 
can conclude through Pearson Chi Square that the perception of those who plan to 
graduate to those who do not plan to graduate is not significant at the HBCU. 
Findings from the data set concluded that the highest proportion (37.6%) of those 
who plan to graduate from the PWI reported that they were very impartial with the 
availability of the writing center. Conversely, the highest proportion (60.0%) of those 
who do not plan to graduate from the PWI reported that they were very satisfied with the 
availability of the writing center. Therefore, the research can conclude through Pearson 
Chi Square that the perception of those who plan to graduate to those who do not plan to 
graduate is not significant at the PWI. 
Availability of Computer Labs: Findings from the data set concluded that the 
highest proportion (34.5%) of those who plan to graduate from the HBCU reported that 
they were satisfied with the availability of the computer labs. Conversely, the highest 
proportion (33.3%) of those who do not plan to graduate from the HBCU reported that 
they were very satisfied with the availability of the computer labs. Therefore, the 
research can conclude through Pearson Chi Square that the perception of those who plan 
to graduate to those who do not plan to graduate is not significant at the HBCU. 
Findings from the data set concluded that the highest proportion (40.6%) of those 
who plan to graduate from the PWI reported that they were very satisfied with the 
availability of the computer labs. Conversely, the highest proportion (40.0%) of those 
who do not plan to graduate from the PWI reported that they were impartial with the 
availability of the writing center. Therefore, the research can conclude through Pearson 
Chi Square that the perception of those who plan to graduate to those who do not plan to 
graduate is not significant at the PWI. 
Availability oflnternet Access: Findings from the data set concluded that the 
highest proportion (37.8%) of those who plan to graduate from the HBCU reported that 
they were very satisfied with the availability of internet access. Conversely, the highest 
proportion (33.3%) of those who do not plan to graduate from the HBCU reported that 
they were satisfied and very satisfied with the availability of internet access. Therefore, 
the research can conclude through Pearson Chi Square that the perception of those who 
plan to graduate to those who do not plan to graduate is not significant at the HBCU. 
Findings from the data set concluded that the highest proportion (54.1%) of those 
who plan to graduate from the PWI reported that they were very satisfied with the 
availability of internet access. Conversely, the highest proportion (50.0%) of those who 
do not plan to graduate from the PWI reported that they were satisfied with the 
availability of internet access. Therefore, the research can conclude through Pearson Chi 
Square that the perception of those who plan to graduate to those who do not plan to 
graduate is not significant at the PWI. 
Academic Seminars and Workshops (i.e., Study Skills, Time Management, Test 
Taking): Findings from the data set concluded that the highest proportion (3 1.9%) of 
those who plan to graduate from the HBCU reported that they were satisfied with the 
academic seminars and workshops. Conversely, the highest proportion (53.3%) of those 
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who do not plan to graduate from the HBCU reported that they were impartial with the 
academic seminars and workshops. Therefore, the research can conclude through 
Pearson Chi Square that the perception of those who plan to graduate to those who do not 
plan to graduate is significant at the HBCU. 
Findings from the data set concluded that the highest proportion (38.3%) of those 
who plan to graduate from the PWI reported that they were satisfied with the academic 
seminars and workshops. Conversely, the highest proportion (40.0%) of those who do 
not plan to graduate from the PWI reported that they were satisfied and very satisfied 
with the academic seminars and workshops. Therefore, the research can conclude 
through Pearson Chi Square that the perception of those who plan to graduate to those 
who do not plan to graduate is not significant at the PWI. 
Access or Availability of Necessary Resources 
Access to SufJicient Financial Aid: Findings from the data set concluded that the 
highest proportion (39.5%) of those who plan to graduate from the HBCU reported that 
they were very dissatisfied with the access to sufficient financial aid. Conversely, the 
highest proportion (66.7%) of those who do not plan to graduate from the HBCU 
reported that they were very dissatisfied with the access to sufficient financial aid. 
Therefore, the research can conclude through Pearson Chi Square that the perception of 
those who plan to graduate to those who do not plan to graduate is significant at the 
HBCU. 
Findings from the data set concluded that the highest proportion (35.3%) of those 
who plan to graduate from the PWI reported that they were satisfied with the access to 
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sufficient financial aid. Conversely, the highest proportion (70.0%) of those who do not 
plan to graduate from the PWI reported that they were very satisfied with the access to 
sufficient financial aid. Therefore, the research can conclude through Pearson Chi Square 
that the perception of those who plan to graduate to those who do not plan to graduate is 
significant at the PWI. 
Access to Resources (Guidance, Counseling) Provided in the OfJice o j  Financial 
Aid: Findings from the data set concluded that the highest proportion (32.8%) of those 
who plan to graduate from the HBCU reported that they were impartial with the access to 
resources (guidance, counseling) provided in the Office of Financial Aid. Conversely, 
the highest proportion (53.3%) of those who do not plan to graduate from the HBCU 
reported that they were very dissatisfied with the access to resources (guidance, 
counseling) provided in the Office of Financial Aid. Therefore, the research can 
conclude through Pearson Chi Square that the perception of those who plan to graduate to 
those who do not plan to graduate is not significant at the HBCU. 
Findings from the data set concluded that the highest proportion (37.6%) of those 
who plan to graduate from the PWI reported that they were satisfied with the access to 
resources (guidance, counseling) provided in the Office of Financial Aid. Conversely, 
the highest proportion (70.0%) of those who do not plan to graduate from the PWI 
reported that they were very satisfied with the access to resources (guidance, counseling) 
provided in the Office of Financial Aid. Therefore, the research can conclude through 
Pearson Chi Square that the perception of those who plan to graduate to those who do not 
plan to graduate is significant at the PWI. 
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Access to Services Provided in the Office of Admissions: Findings from the data 
set concluded that the highest proportion (50.4%) of those who plan to graduate from the 
HBCU reported that they were impartial with the access to services provided in the 
Office of Admissions. Conversely, the highest proportion (46.7%) of those who do not 
plan to graduate from the HBCU reported that they were impartial with the access to 
services provided in the Office of Admissions. Therefore, the research can conclude 
through Pearson Chi Square that the perception of those who plan to graduate to those 
who do not plan to graduate is significant at the HBCU. 
Findings from the data set concluded that the highest proportion (35.3%) of those 
who plan to graduate from the PWI reported that they were satisfied with the access to 
services provided in the Office of Admissions. Conversely, the highest proportion 
(70.0%) of those who do not plan to graduate from the PWI reported that they were very 
satisfied with the access to services provided in the Office of Admissions. Therefore, the 
research can conclude through Pearson Chi Square that the perception of those who plan 
to graduate to those who do not plan to graduate is significant at the PWI. 
Access to Services Provided in the OfJice of the Registrar: Findings from the data 
set concluded that the highest proportion (37.0%) of those who plan to graduate from the 
HBCU reported that they were impartial with the access to services provided in the 
Office of the Registrar. Conversely, the highest proportion (46.7%) of those who do not 
plan to graduate from the HBCU reported that they were impartial with the access to 
services provided in the Office of the Registrar. Therefore, the research can conclude 
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through Pearson Chi Square that the perception of those who plan to graduate to those 
who do not plan to graduate is not significant at the HBCU. 
Findings from the data set concluded that the highest proportion (36.1 %) of those 
who plan to graduate from the PWI reported that they were satisfied with the access to 
services provided in the Office of the Registrar. Conversely, the highest proportion 
(70.0%) of those who do not plan to graduate from the PWI reported that they were very 
satisfied with the access to services provided in the Office of the Registrar. Therefore, 
the research can conclude through Pearson Chi Square that the perception of those who 
plan to graduate to those who do not plan to graduate is significant at the PWI. 
Access to Resources Provided in the Counseling Center: Findings from the data 
set concluded that the highest proportion (46.2%) of those who plan to graduate from the 
HBCU reported that they were impartial with access to resources provided in the 
Counseling Center. Conversely, the highest proportion (40.0%) of those who do not plan 
to graduate from the HBCU reported that they were impartial with access to resources 
provided in the Counseling Center. Therefore, the research can conclude through 
Pearson Chi Square that the perception of those who plan to graduate to those who do not 
plan to graduate is not significant at the HBCU. 
Findings from the data set concluded that the highest proportion (36.8%) of those 
who plan to graduate from the PWI reported that they were satisfied with access to 
resources provided in the Counseling Center. Conversely, the highest proportion (70.0%) 
of those who do not plan to graduate from the PWI reported that they were very satisfied 
with access to resources provided in the Counseling Center. Therefore, the research can 
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conclude through Pearson Chi Square that the perception of those who plan to graduate to 
those who do not plan to graduate is significant at the PWI. 
Facilities at the Institution 
Condition of the Classroom Facilities: Findings from the data set concluded that 
the highest proportion (42.9%) of those who plan to graduate from the HBCU reported 
that they were impartial with the condition of the classroom facilities. Conversely, the 
highest proportion (33.3%) of those who do not plan to graduate from the HBCU 
reported that they were dissatisfied with condition of the classroom facilities. Therefore, 
the research can conclude through Pearson Chi Square that the perception of those who 
plan to graduate to those who do not plan to graduate is significant at the HBCU. 
Findings from the data set concluded that the highest proportion (38.3%) of those 
who plan to graduate from the PWI reported that they were satisfied with the condition of 
the classroom facilities. Conversely, the highest proportion (1 00.0%) of those who do 
not plan to graduate from the PWI reported that they were very satisfied with the 
condition of the classroom facilities. Therefore, the research can conclude through 
Pearson Chi Square that the perception of those who plan to graduate to those who do not 
plan to graduate is significant at the PWI. 
Condition of the Athletic Facilities: Findings from the data set concluded that the 
highest proportion (42.0%) of those who plan to graduate from the HBCU reported that 
they were impartial with the condition of the athletic facilities. Conversely, the highest 
proportion (40.0%) of those who do not plan to graduate from the HBCU reported that 
they were very dissatisfied with condition of the athletic facilities. Therefore, the 
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research can conclude through Pearson Chi Square that the perception of those who plan 
to graduate to those who do not plan to graduate is significant at the HBCU. 
Findings from the data set concluded that the highest proportion (4 1.4%) of those 
who plan to graduate from the PWI reported that they were satisfied with the condition of 
the athletic facilities. Conversely, the highest proportion (90.0%) of those who do not 
plan to graduate from the PWI reported that they were very satisfied with the condition of 
the athletic facilities. Therefore, the research can conclude through Pearson Chi Square 
that the perception of those who plan to graduate to those who do not plan to graduate is 
not significant at the PWI. 
Condition ofthe Student Union Building: Findings from the data set concluded 
that the highest proportion (43.7%) of those who plan to graduate from the HBCU 
reported that they were impartial with the condition of the student union building. 
Conversely, the highest proportion (33.3%) of those who do not plan to graduate from the 
HBCU reported that they were impartial with condition of the student union building. 
Therefore, the research can conclude through Pearson Chi Square that the perception of 
those who plan to graduate to those who do not plan to graduate is not significant at the 
HBCU. 
Findings from the data set concluded that the highest proportion (37.6%) of those 
who plan to graduate from the PWI reported that they were satisfied with the condition of 
the student union building. Conversely, the highest proportion (90.0%) of those who do 
not plan to graduate from the PWI reported that they were very satisfied with the 
condition of the student union building. Therefore, the research can conclude through 
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Pearson Chi Square that the perception of those who plan to graduate to those who do not 
plan to graduate is significant at the PWI. 
Condition of Student Housing: Findings from the data set concluded that the 
highest proportion (29.4%) of those who plan to graduate from the HBCU reported that 
they were impartial with the condition of the student housing. Conversely, the highest 
proportion (60.0%) of those who do not plan to graduate from the HBCU reported that 
they were impartial with condition of the student housing. Therefore, the research can 
conclude through Pearson Chi Square that the perception of those who plan to graduate to 
those who do not plan to graduate is not significant at the HBCU. 
Findings from the data set concluded that the highest proportion (30.1 %) of those 
who plan to graduate from the PWI reported that they were satisfied with the condition of 
the student housing. Conversely, the highest proportion (90.0%) of those who do not 
plan to graduate from the PWI reported that they were very satisfied with the condition of 
the student housing. Therefore, the research can conclude through Pearson Chi Square 
that the perception of those who plan to graduate to those who do not plan to graduate is 
significant at the PWI. 
Condition of the Library/Library Books: Findings from the data set concluded 
that the highest proportion (37.0%) of those who plan to graduate from the HBCU 
reported that they were satisfied with the condition of the library and library books. 
Conversely, the highest proportion (26.7%) of those who do not plan to graduate from the 
HBCU reported that they were impartial with condition of the library and library books. 
Therefore, the research can conclude through Pearson Chi Square that the perception of 
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those who plan to graduate to those who do not plan to graduate is not significant at the 
HBCU. 
Findings from the data set concluded that the highest proportion (5 1.9%) of those 
who plan to graduate from the PWI reported that they were very satisfied with the 
condition of the library and library books. Conversely, the highest proportion (90.0%) of 
those who do not plan to graduate from the PWI reported that they were very satisfied 
with the condition of library and library books. Therefore, the research can conclude 
through Pearson Chi Square that the perception of those who plan to graduate to those 
who do not plan to graduate is not significant at the PWI. 
Recommendations 
The following recommendations for improving retention are drawn from the 
respondents of those who did not plan to graduate from the institution due to being 
dissatisfied or very dissatisfied with items associated with the independent variables at 
the HBCU and PWI. The recommendations also stem from the reported significant 
relationship between the perceptions of those who intend to graduate and those who do 
not intend to graduate on items related to retention at the HBCU and PWI. 
Recommendations for HBCUs 
1. It is recommended that the academic Deans at the HBCU improve its 
instructional academic support by mandating that professors use relevant and 
up to date materials in their major course of study. This enables instructors to 
continue to produce scholarly research in the field, keeping them abreast of 
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current practices and it also allows students to stay current with information in 
their major. 
2. It is recommended that at HBCUs implement a faculty mentorship program to 
improve relations between the students and faculty inside and outside of the 
classroom. 
3. It is recommended that HBCUs receive more federal funding so that students 
can have access to adequate financial aid packages. 
4. It is recommended that HBCUs increase the number of work study 
opportunities on campus and provide institutional scholarships for students 
who are achieving academically, as well as those who often suffer personal 
hardships that may put them in a financial bind. 
5. It is recommended that HBCUs professional development training take place 
for administrators that work in financial aid, admissions, registrar, and housing 
to better serve students. Professional development is a central component to 
enhance and maintain superior customer service. One of the primary goals of 
department heads should be to provide administrators with an array of 
professional development opportunities to assist them with learning about a 
variety of educational initiatives, current practices, administrative services, and 
products to improve performance. 
6. It is recommended that HBCUs develop study skills workshops for students 
that enter the institution below or at the minimum requirements for admission. 
This will assist student with their academic growth, subsequently making it 
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possible to increase the likelihood of them getting good grades and staying in 
school. The workshops should discuss topics such as time management, test 
taking, study skills for particular subjects. 
7. It is recommended that HBCUs partner with local businesses and the Alumni 
to enhance the condition of the facilities (classroom, athletic, student union 
building, housing, library and books) on campus. 
8. It is recommended that HBCUs create programs to engage parents so that they 
become invested in their student's matriculation, as well as the institution. 
Recommendations for P WIs 
1. It is recommended that PWIs heavily weigh the student evaluations when 
professors are trying to acquire tenure to ensure that they are being held 
accountable for instruction, advisorship, research, and availability outside of 
the classroom. 
2. It is recommended that PWIs receive more federal funding so that students can 
have access to adequate financial aid packages. 
3. It is recommended that PWIs increase the number of work study opportunities 
on campus and provide institutional scholarships for students who are 
achieving academically, as well as those who often suffer personal hardships 
that may put them in a financial bind. 
4. It is recommended that PWIs create activities and programs through Student 
Affairs that increase knowledge to create a globally competent student, and 
construct an academic community that cultivates cultural awareness and 
practices that mirror inclusion, diversity, tolerance, respect, and social justice 
Recommendations for African-American Undergraduate Students 
1. It is recommended that African-American undergraduate students explore their 
options for college based on their personal values and educational philosophy. 
2. It is recommended that African-American undergraduate students involve 
parents in the process of choosing the appropriate college to attend. 
3. It is recommended that African-American undergraduate students determine 
what they might like to study or major in early in their college career. 
4. It is recommended that African-American undergraduate students visit the 
colleges once they get accepted and attend class, investigate student housing, 
and interact with staff and faculty. 
5. It is recommended that African-American undergraduate students apply for 
every scholarship that they are qualified for. 
6. It is recommended that African-American undergraduate students utilize the 
administrative and academic services on the campus. 
Recommendations for High School Educators and Administrators 
1. It is recommended that high school educators and administrators create bridge 
programs that provide experience on campus between high school and college 
at both HBCUs and PWIs. 
2. It is recommended that high school educators and administrators collaborate to 
coordinate campus visits so students can have an chance to make a decision 
where they choose to attend college based on their perception through 
experience. 
3. It is recommended that high school educators and administrators implement a 
African-American College Preparation Program. The program will take high 
school students to workshops and seminars created to increase their awareness 
of the college experience (academic and social) with the intent of reinforcing 
the aim of staying in college, getting good grades, and graduating. Extra 
consideration should be given to discuss the mechanics of writing, 
fundamental of college mathematics, and reading techniques. Workshops 
should also include sessions on leadership, morals, and adjusting to the college 
curriculum. 
Recommendations for Further Research 
1. It is recommended that research be conducted at HBCUs to investigate cultural 
capital at the institution and how it impacts retention. 
2. It is recommended that research be conducted at HBCUs and PWIs to 
investigate how peer groups and peer interaction impact the campus climate 
and retention of African-American undergraduate students. 
Conclusions 
The primary focus of the study was to identify if there was a significant 
relationship between the perceptions of those who intended to graduate and those who 
did not intend to graduate on selected variables related to retention at urban 
predominantly white public institution and a urban historically black college and 
university and elude to practices that are effective in assisting with retaining African- 
American undergraduate students at each institution. The issue of African-American 
student retention has become a major point of concern in higher education across the 
country. Although retention issues are unique at HBCUs and PWIs, each institution must 
construct an academic and cocurricular environment that supports the retention of every 
African-American student that is admitted. Additionally, type of institution must 
systemically take inventory of the services they provide and make an effort to identify 
strategies to engage, assess, and prepare students to be productive scholars and citizens 
through their matriculation to graduation. As the discourse in higher education continues 
to progress, we must adapt and expand our institutional ethos and move toward a 
progressive and comprehensives model to solve the retention issues in higher education. 
This dissertation is intended to assist administrators, faculty, and African-American 
undergraduate students in higher education, high school administrators, and state policy 
with increasing the rates of retention for African-American undergraduate students at 
HBCUs and PWIs. 
APPENDIX A 
Informed Consent 
Title: A COMPARISON OF AFRICAN AMERICAN UNDERGRADUATE INTENDED COLLEGE 
COMPLETERS AND NON INTENDED COLLEGE COMPLETERS FROM AN URBAN 
HISTORICALLY BLACK UNIVERSITY AND A PUBLIC, URBAN PREDOMINANTLY WHITE 
INSTITUTION IN THE SOUTH ON SELECTED VARIABLES RELATED TO RETENTION 
Principal Investigator: Raphael X. Moffett 
I. Purpose: 
You are invited to participate in a research study. The purpose of the study is to 
investigate the factors that impact African American undergraduate student retention in 
urban institutions of higher education in the south. You are invited to participate because 
you are an African American undergraduate student attending a public urban institution 
in the south. A total of 200 participants will be recruited for this study. Participation will 
require 10 minutes of your time over the length of the spring semester of 2008. 
11. Procedures: -
If you decide to participate, you will answer all of the questions on the student 
retention survey and return it to your student organization advisor. Participants will 
not be asked interact with other participants. The research will take place at Georgia 
State University during the spring semester of 2008. 
111. Risks: 
In this study, you will not have any more risks than you would in a normal day of 
life. 
IV. Benefits: 
Participation in this study may benefit you personally because the research is focused on 
gaining valuable information about recruiting, retaining, and graduating African American 
students. Your answers will assist the researcher with finding best practices for achieving 
the highest possible retention rates at urban institutions in the south. 
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V. Voluntary Participation and Withdrawal: 
Participation in research is voluntary. You do not have to be in this study. If you 
decide to be in the study and change your mind, you have the right to drop out at any 
time. You may skip questions or stop participating at any time. Whatever you decide, 
you will not lose any benefits to which you are otherwise entitled. 
VI. Confidentiality: 
We will try to keep your personal information private. Your privacy will be kept to the 
extent allowed by law.The health information you give us will be used in this research 
study. We will remove all information that can identify you. We will share it with other 
people for this research study. If you decide you want to be in this study it means that 
you agree to let us use and share your personal health information for the reasons we 
have listed in this consent form. 
While we are doing this research, the research team may use only the personal health 
information that you have given us: background demographic information. I may also 
share your information with the Georgia State University Institutional Review Board 
(IRB). Your personal health information may be shared by the people or places we have 
listed, but it will be shared in a way that does not fall under the protection of federal 
regulations that apply to the privacy of health information. This research may be shown 
to other researchers. This research may be published, but we will take steps to make sure 
that you cannot be identified. If you sign this consent form you are letting us use your 
background demographic information until the end of the study. You have the right to 
say that you do not want us to use your background demographic information after we 
have collected it. If you decide you don't want us to use your information anymore you 
must write a letter asking me not to use your information. You will need to send the 
letter to the investigator who received your completed surveys. This will be the only 
person who will be able to know which information is yours. I want to let you know that 
because the Surveys do not have your name or address on them, we might not know 
which survey is yours. If you don't want us to use your information anymore, we will 
stop using it, but any information that we have already used in the study will not be 
removed. You may not be able to look at or get a copy of your background demographic 
information that you gave me while I am doing the research; however you will be able to 
look at or get a copy at the end of the study. 
We will keep your records private to the extent allowed by law. We will use a survey 
number from 1 -200 to indicate the participant rather than your name on study records. The 
key for the code will be destroyed at the conclusion of the research study. Only Raphael X. 
Moffett will have access to the information you provide. It will be stored at his home in a 
locked safe. Your name is not needed for the survey and other facts that might point to you 
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will not appear when we present this study or publish its results. The findings will be 
summarized and reported in group form. You will not be identified personally. 
VII. Contact Persons: 
Call Dhanfu Elston at (404)-413-1588, delston@gsu.edu if you have questions about this 
study. If you have questions or concerns about your rights as a participant in this research 
study, you may contact Susan Vogtner in the Office of Research Integrity at (404)-413- 
35 13 or svogtnerl @gsu.edu. 
VIII. Copy of Consent Form to Subject: 
We will give you a copy of this consent form to keep. 
If you are willing to volunteer for this research, please sign below. If you are willing to 
volunteer for this research please fill out the survey completely. 
APPENDIX B 
Student Retention Survey 
Dear Student: 
The purpose of this survey is to obtain information from African American undergraduate 
upperclassmen at Clark Atlanta University. This information will assist with determining various 
factors that impact African American student retention in higher education. You are asked to 
complete the survey and please be open and honest with your responses. The data collected will 
be used for completion of a dissertation in the Department of Educational Leadership at Clark 
Atlanta University. Survey questions will focus on the background of the student, instructional 
academic support, academic preparation of the student, sense of belonging at the institution, 
external academic support, access or availability of necessary resources, and facilities at the 
institution. Your input is valuable and your answers and identity will remain confidential. If you 
wish to participate in the survey please continue. Thank you for your cooperation. 
Raphael X. Moffett 





Please indicate your demographic information listed below 
sex. 
( ) Male 
( ) Female 
Race/Ethnicitv: 
( ) African 
( ) African American 
( ) Caribbean 
( ) Multiracial 
Current Place o f  Residence 
( ) Campus Housing 
( ) Off Campus (with family) 
( ) Off Campus (alonelwith peers) 
Parent's socioeconomic status: Range ofcurrent GPA . 
( ) $91,000 - Above ( ) 3.8 - 4.0 
( ) $71,000 - $90,000 ( )  3.5 - 3  79 
( ) $5 1,000 - $70,000 ( )  3.2 - 3.49 
( ) $3 1,000 - $50,000 ( )  3.0 - 3.19 
( ) $10,000 - $30,000 ( ) 2.7 - 2.99 
( ) 2.4 - 2.69 
( ) 2.0 - 2 39 
( ) 1.9 or below 
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Classification 
( ) Freshman 
( ) Sophomore 
( ) Junior 
( ) Senior 
Number o f  Semesters Enrolled Enrollment Status 
0 1  0 5  ( ) Full Time 
0 2  0 6  ( ) Part Time 
0 3  0 7  
0 4  0 8  
Major: 
Location of High School: 
Section B 
Please read through each of the followzng items and circle the number that most closely represents 
your experience at the instztution 
Very Dissatisfied Dissatisfied Neutral Satisfied Very Satisfied 
I 2 3 4 5 
Instructional Academic Support 
1. Course content in your major field of study 
1 2 3 4  5 
2. Instruction in your major field of study 
1 2  3 4  5 
3. Out of class availability of your instructors 
1 2 3 4  5 
4. Class size relative to the type of course 
1 2  3 4  5 
5. Availability of your advisor 
1 2  3 4  5 
Academic Preparation of Student 
6. My academic preparation for college coming out of high school 
1 2 3 4  5 
7. My writing ability out of high school 
1 2 3 4  5 
8. My reading ability out of high school 
1 2  3 4 5 
9. My mathematical ability out of high school 
I 2  3 4  5 
10. My amount of studying in college 
1 2  3 4  5 
Campus Climate (Sense of Belonging;) 
1 1. Institutional concern for you as an individual 
1 2 3 4  5 
12. Racial harmony on the campus 
1 2 3 4  5 
13. Attitude of instructors towards students 
1 2 3 4  5 
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14. Attitude of'non-teaching staff (student affairs, student support services) towards students 
1 2 3 4 5 
15. Opportunities for personal involvement in campus activities 
1 2 3 4 5 
Academic Support Services 
16. Availability of tutors 
1 2 3 4 5 
17. Availability of the writing center 
1 2 3 4 5 
18. Availability of computer labs 
1 2 3 4 5 
19. Availability of internet access 
1 2 3 4 5 
20. Academic seminars and workshops (i,.e.., study skills, time management, test taking) 
1 2 3 4 5 
Access or availability oj Necessary Resources 
2 1. Access to sufficient financial aid 
1 2 3 4 5 
22. Access to resources (guidance, counseling) provided in the Office of Financial Aid 
1 2 3 4 5 
23. Access to services provided in the Office of Admissions 
1 2 3 4 5 
24. Access to services provided in the Office of'the Registrar 
1 2 3 4 5 
25. Access to resources provided in the Counseling Center 
1 2 3 4 5 
Facilities at the Institution 
26. Condition of the classroom facilities 
1 2 3 4 5 
27. Condition of the athletic facilities 
1 2 3 4 5 
28. Condition of the student union building 
1 2 3 4 5 
29. Condition of student housing 
1 2 3 4 5 
30. Condition of the libraryllibrary books 
1 2 3 4 5 
3 1. Given your response to the questions above, do you want to obtain an undergraduate degree from 
this institution? 
Yes No U 
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